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Tesekkiir

Bu cok 6zel saymin yayimmlanmasinda gereksinim duyulan maddi destegi
saglayan Tiirkiye Noterler Birligi Baskan1 Hasan Yeni'ye ve Birligin yonetim kurulu
uyeleri Rifat Ertem, Yunus Tutar, Halil Ayhan Serim, Giilseren Deger, Miimtaz
Erken ve Fahri Kose'ye tesekkiirlerimizi sunariz. Cocuk Haklar1 Sézlesmesi'nin
Birlesmis Milletler Genel Kurulunca kabul edilmesinin yirminci yilinda, ¢ocuklarin
arastirma girisimlerinin desteklenmesi dogrultusunda sahip olduklar: vizyonu takdir
ettigimizi belirtmek isteriz. Bu ozel say1, bir derginin yayimladigi sayida sadece
cocuklarin arastirmalarina yer vermis olmasi acisindan ses getiren nitelikte ve ilk
olma ozelligi tasiyan bir girisimdir. Bu girisim, ¢ocuklarin bakis agilarmin
anlamliligimi ve bu arastirmalarin yirmibirinci ytizyilda oynayacagi énemli rolu
vurgulamaktadir. Bu o6zel saymin yayimlanmasina destek veren herkese
comertliklerinden ve ileri goriisliiliiklerinden 6tiirti tesekkiir ederiz.
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Arastirmaci Cocuklar: Pedagoji ve Uygulama

Mary Kellett”
Ali E. Sahin™

Birlesmis Milletler Cocuk Haklar1 S6zlesmesi'nin (1989) diinyadaki tiim
devletleri, ¢ocuklarin toplum igindeki durumlar ile birer insan ve gocuk
vatandaslar olarak dogustan sahip olduklar1 haklar1 onlara sunma
konusunda yeniden diistinmeye sevk etmesinin tizerinden yirmi yil gecti.
Bu donim noktasiin yirminci yili amsma yakisir bir bigimde Egitim
Arastirmalar1 dergisi bu ¢ok 6zel sayisimi arastirmact ¢ocuklara ayiriyor.
Cocuklar1 sahip olduklar1 haklar dahilinde arastirmacilar olarak yetkin
kilmak, giiclendirmek hiz kazanan yeni bir girisim olup, c¢ocuklarmn
diinyalarina, ¢ocuklarmn goziinden icsel bir bakis agisiyla bakmaya deger
veren yeni bir arastirma paradigmasina dogru distincelerimizde bir
dontistim gerceklestirmektedir.

Bir zamanlar hepimiz c¢ocuktuk, fakat bu yirmi birinci ytizyilda bir
¢ocuk olmanin ne oldugunu anladigimiz anlamina gelmez. Biiytimenin,
gecis donemlerinin, geleneksel dontistimiin mekanigi bazi benzerlikler
tasiyabilir fakat icerik ve baglamlar tamamen farklidir. Yirmibirinci ytizyilin
cocuklar1 geleneklerden kaynaklanan belirsizligin reddedildigi ve bilginin
dogrulugunun tartisildigi, radikal kuskularin oldugu bir doénemde
btiytimektedirler ~(Parker, 1997). Icinde bulundugumuz postmodern
donemde belirsizligin ifade edilmesi evrensel yasalara dayali nesnel
gerceklerin kabul edilmesinden daha giictiir. Ciinkii nesnel gergeklerin
kabul edilmesi, kisisel sorumluluklarin tiim izlerini ortadan kaldirr.
Belirsizligin ifade edilmesinde farkli bakis agilar1 ve stylemlerle bogusmak
konusunda goniilli olup, bunun icin sorumluluk alirz. Cocukluk degisiyor,
¢ocuk olmanin nasil bir sey oldugu degisiyor. Boyle bir ortamda
arastirmacilar olarak ¢ocuklar, yetiskinlerin kavrayisina katki saglayabilirler.
Cocuklar farklhi gozlerle gozlem yaparlar, farkli sorular sorarlar, dyle ki
bazen yetiskinlerin higbir zaman diistinemeyecegi sorular sorarlar, farkl
seylerle ilgilidirler ve yetiskinlerin disarisinda kaldig: akran kiilttirtiyle ic
icedirler. Cocuklarin ¢ncelendirdikleri arastirma gtindemi, sekillendirdikleri

* Prof.Dr., Open Universite, Ingiltere, M.Kellett@open.ac.uk
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arastirma sorular: ve verileri toplama yollar1 da yetiskinlerinkinden oldukga
farklidur.

Arastirmaci gocuklar girisimi, hiiktimetlerin ilgisini ¢ocuklarin sesine ve
onlarin kendilerini etkileyen kararlara anlamli katiimini saglayan tam
zamaninda gerceklesen bir girisimdir. Kosturmaca igindeki yasantimizda,
yetiskinler olarak, kendi kritik diisiinme becerilerimizi iyilestirerek kendi
ogrenmelerimizi gelistirmek amaciyla ne yaptigimizi diistinemeye hig
zaman ayirabiliyor muyuz? Belki bir felsefe dersine kaydolabiliriz ya da
Stephen Hawkins'in Zamanin Kisa Bir Tarihi ile hasir nesir olabiliriz, ancak
pek cogumuz arastirmay1 yegleyecektir. Arastirma siireci, kendi basma
degerli bir 6grenme araci ve kritik diisiinmenin mihenk tas1 olarak deger
gormektedir. Cocuklar benzer bir siirecten neden yararlanmasimlar? Bunun
cocuklar igin etkisi iki yonliidiir. Oncelikle, aragtirma girigimi ¢ocuklarin
yeni bilgileri ortaya koyarak kendi giindemlerini ve kendileri igin dnemli
olan arastirma konularimi belirlemelerine olanak tanir. ikinci olarak,
arastirma etkinlikleriyle ilgilenmek biittinctil ve yaratict bir sekilde
Ogrenmeyi ve st diizey distinme gilictinii gelistirir. Ancak, cocuklarmn
arastirma bilgi ve becerileri konusundaki eksiklikleri ¢ocuklarin kendi
arastirmalarini yapmalar: oniindeki en 6nemli engeldir.

Ingiltere’de Open Universitedeki Arastirmaci Cocuklar Merkezi (ACM)
cocuklarin arastirma bilgi ve becerilerini gelistirmek ve c¢ocuklarin kendi
arastirmalarini yapmalarina destek vermek amaciyla en gegerli yollara
odaklanmaktadir. ~ACM  yetigskinlerde  ¢ocuklarin  arastirmalarin
yonetmektense destekleme yoniinde bir degisim gerceklestirerek,
yetiskinlerin stizgecini en alt diizeye indirgemeyi amaclamaktadir (bakiniz
http:/ / childrens-research-centre.open.ac.uk). ACM farkli ¢cocuk gruplarma
kendi yasamlarimin sorun olarak gordiikleri ya da ilgilendikleri yonleri
hakkinda arastirma projeleri gerceklestirmeleri igin destek sunan
diistintilmiis bir arastirma stireci programi sunmaktadir. Merkez, okullar ve
sivil toplum orgiitleriyle baglantili cok cesitli programlar: desteklemektedir.
Merkezin genel ag sayfast cocuklara ve genc insanlara ait yiizlerce
aragtirmaya ev sahipligi yapmaktadir. Hacettepe Universitesinden Ali E.
Sahin, ACM'nin egitim modelini Tirkiye Noterler Birligi Ilkogretim
Okulunda uygulamistir. Yaslar1 on ile on iki arasinda degisen on alt1 cocuk
ile on iki hafta siiren bir arastirma egitimi projesi yurutiilmustiir. Bu proje
kapsaminda c¢ocuklarin tamamladiklari calismalarin tamamina bu 6zel
sayida yer verilmistir. Calismalar1 farkli diizeylerde akademik becerilere
sahip ¢ocuklar yiriitmustiir. Bu durum c¢ocuklarin tamamladiklar
arastirmalarin standartlar1 agisindan farklilik yaratmis olsa da, onlarmn bu
cesaretli cabalarim takdir etmek adina tamamlanan her calismaya bu sayida
yer verilmistir. Egitim programmin ardindan hem g¢ocuklar hem de
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cocuklarin aileleri ve dgretmenleriyle goriistiilerek, programin g¢ocuklarmn
akademik ve sosyal yasamlar tizerindeki etkileri belirlenmeye galisiimistir.

Aragtirmaci Cocuklarin Oniindeki Engeller
Cocuklarin katihme1 ve ortak arastirmaci sifatiyla arastirmalarda yer
almalarma (6rnegin Johnson ve digerleri, 1998; Jones ve digerleri, 2002;
Nieuwenhuys, 2001), cocuklar ve geng arastirmacilar olarak rollerine iliskin artis
gosteren alanyazina ragmen (Alderson, 2000; Boyden & Ennew, 1997; Hill, 1997;
Kellett 2005) cocuklarin kendi bakis agilarindan baslatip stirdiikleri kendi
secimleri olan arastirma projeleri oldukca nadirdir. Cocuklarmn pek ¢ogunun
kendi ampirik calismalarim tasarlayabilmeleri icin gerekli olan arastirma bilgi
ve becerilerine sahip olmamalari, bunun nedeni olarak diistintilebilir. Fakat, yas
bir engel olarak goriilmemelidir. Giintimiizde sosyal deneyimler olgunluk ve
yeterlik icin kronolojik yastan daha giivenilir bir belirleyici olarak
goriilmektedir (Alderson, 2000; Christensen and Prout, 2002) ve gocuklarm
yeterlikleri, yetiskinlerden “farkli” olsa bile yetiskinlerinkinden daha kiigtik
olarak degerlendirilmemelidir (Waksler, 1991; Solberg, 1996). Yetiskinlerin pek
cogu bir egitim almadan arastirma yapamaz. Cocuklar1 birer arastirmaci olarak
donatmamn ¢niindeki engel onlarin yetiskin statiistinden yoksun oluslar: degil,

arastirma egitimi eksiklikleridir. Oyleyse onlara neden 6gretmeyelim?

lkogretim Ogrencilerine Arastirma Siirecinin Ogretimi

Bilgi arama gibi bazi arastirma becerileri ilkogretim programlar:
kapsaminda tesvik edilir ve 6grencilerin ¢ogu okul “projelerini” tamamlar.
Tipik bir okul projesi, bir konuyu ortaya cikarmak icin ilgili bilgilerin
toplanmasi ve sunulmasi yoluyla “arastirir”. Bunun “ortaya ¢ikarma” kismi
onemli bir 6grenme amacidir fakat cogu zaman bu kisim ytizeysel olarak ele
alinur, cocuklar ikinci el kaynaklara ulasir. Hatta bunlarin pek cogu belli bir
diizene koyma stireg becerileri gerektiren ham veriler olmaktan daha gok
onceden hazirlanmis bolik porciik 6zet bilgileri icerir. Bu cesit “ortaya
c¢ikarma” projeleri, arastirmanin Ogrencilerin 6grenmelerini ve kritik
diisiinme becerilerini gelistirebilecek esas 6gelerini icermemektedir. Bunlara
su ogeler ornek olarak verilebilir:

e giivenirlik calismasy;

e diger insanlarin calismalarinin dikkatlice degerlendirilmesi;

o etik konusunda duyarlilik;

e “ham” verilerin toplanmasy;

e cok boyutlu analizler;

e vyeni bilginin genellenmesi.

Ogretmenlerin aragtirma yontemlerini 6grencilerine 6gretebilmeleri igin
gerekli uzmanlik bilgi ve becerilerinden yoksun oluslar1 bir diger engeldir.
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Okullar ile tiniversitelerin arastirma birimlerinin isbirligi yapmast bu agigin
kapatilmasinda oldukga etkili olabilir. Universitelerdeki aragtirmacilar sik
sik gocuklardan, ¢ocuklarla, ¢ocuklar hakkinda veri toplamak icin okullarda
bulunmaktadirlar, c¢ocuklarda kendi arastirmalarini  yapabilecekleri
donanimi olusturmak i¢in degil.

Keller (2003; 2004) cocuklarin arastirma siireglerini kullanabilecegi etkili
yollar1 arastirmis, 6zellikle ¢ocuklar i¢in diistintilmiis, farklilastirilabilir bir
arastirma  egitim programu tasarlamistir. Program, bir donem boyunca
gerceklestirilen haftalik ders dizini etrafinda sekillendirilmistir. Bunun,
program dis1 bir arastirma kuliibii ya da siufta bir 6gretim faaliyeti olarak
uygulanmas: miimkiindtir. Bu egitimlerde, arastirma siirecinin
karmasikligim hafifletmek ve ogrencilerin temel ilkeleri benimsemelerini
saglamak icin, bir dizi karsilikli etkilesim gerektiren faaliyet ve oyun
kullanilir. Anahtar arastirma terimleri segilir, sozlitk gibi bir dizin ig¢inde
verilir ve kavramlarin daha iyi kavranmas: igin siklikla bu dizine
basvurulur. Tasarlanan program doért boliimden olusmaktadar:

1. Aragtirma deseni:

i. Arastirma nedir?

ii. Arastirma ve gercek arasindaki iliski

iii. Farkl1 aragtirma tiirleri

iv. Arastirma etigi

v. Diger insanlarin arastirmalarindan 6grenme

2. Verileri toplama teknikleri:

i. Gozlem teknikleri (katilmali gozlem ve sistematik gozlem)

ii. Gortisme teknikleri (yapilandirilmis, yar1 yapilandirilmus,
yapilandirilmamus, odak gruplar, anketler)

iii. Deney (degiskenlerin kontrolii, gegerligi belirleme)

3. Verilerin analizi:

i. Nitel (betimsel) verilerin kodlanmasi ve analizi

ii. Olcme, 6lcekleme, grafiksel ifadeler, kodlama ve nicel (say1sal)
verilerin analizi

4. Yayma

i. Uygun izleyici kitlesini belirleme ve hedefleme

ii. Rapor yazmada agiklik ve diizen

iii. Video belgeseli gibi alternatif yayma tekniklerini kullanma
iv. Konferans sunu becerileri

Bir arastirma projesi yiirtitmenin sagladig1 yararlar, dgrenciler tarafindan
ortaya konulan ve bu sayida bazilarma yer verilen calismalarin kalitesinden
anlasilabilir. Kisisel gelisim ve 6grenme becerilerinin transfer edilebilirligi gibi
uzun vadedeki yararlarmin belirlenmesi daha sistematik degerlendirmeleri
gerektirmektedir. Arastirmanin ilk iki yilina katilan gruplardaki 6grenciler ve
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velileri ile yar1 yapilandirilmis goriismeler yoluyla degerlendirme amach veriler
toplanmustir (Kellett, 2003 ve 2004). Yedi tema belirlenmistir.

Oz sayg1 ve kendini degerli hissetmede artis

Kendine giivende yiikselme

Transfer edilebilir calisma becerilerinde gelisme

Kritik diistinme becerilerinde sivrilme

Daha etkili iletisim

Yaraticilik ve bagimsiz 6grenmenin belirginlesmesi

Bilgi tabanina 6zgtin ve degerli katk:

NSOl e

Sahin ve arkadaslarinin (2009) uyguladiklar1 program sonrasinda
yaptiklar1 gortismelerden elde ettikleri bulgular, Kellet'in (2003 ve 2004)
belirledigi temalarla paralellik gostermektedir. Ogrenciler, 6gretmenler ve
veliler ile yapilan goriismelerde stiphecilik, merak ve sorgulamada artis;
gunliik yasantida etik davranma hassasiyeti; hayata farkli ve genis bakma;
sorumluluk bilinci; problem ¢6zmede farkh veri kaynaklarmi kullanabilme;
ders basarilarinda iyilesme; her seyin aciklanabilecegine olan inang
uygulanan arastirma egitimi programinin ¢ocuklar tizerinde yarattig etkiler
arasinda siralanmustir.

Sonuca Yansiyanlar

Uygun bir egitim, yardim ve destek ile ¢ocuklar aktif arastirmacilar
olabilirler; kendi c¢alismalarini tasarlaylp yitrttebilirler. Cocuklarin
calismalarinin, arastirmacilar olarak onlarin yeterliklerine ve rollerine iliskin
mevcut varsayimlara meydan okumasini ve bu varsayimlari tartismaya
acmasmni umuyoruz. Bazilari bu gocuklarin arastirma cabalarimi basite
indirgeyebilir, yetiskinler konuyu ¢ok daha genis bir sekilde arastirabilirdi
duistincesiyle gocuklarin calismalarini gérmezden gelebilir. Bu durum bazi
onemli noktalarin kagirilmasindan kaynaklanmis olabilir:

e Cocuklar, giic ve kusak farki nedeniyle yetiskin arastirmacilar igin
miimkiin olamayacak yollar kullanarak kendi akran gruplarmdan
yanit almay1 basardilar.

e Cocuklarin calismalari, gercek bir cocuk bakis acisiyla cocuk ve
cocukluk hakkindaki bilgi biitiintine katki saglar.

e Cocuklar tarafindan gerceklestirilen, sahip olduklar1 arastirmalarin
yayimi ¢ocugun sesinin duyulmasinin 6nemli bir aracidir.

e Aktif arastirmacilar olarak elde edilen deneyim, &grenme ve
yaraticilif1 giiclendiren bir stirectir.

Hepimiz, yetiskinler ya da cocuklar, eger giidiilenmissek ve sahiplenme

duygusuna sahipsek daha iyi 6greniriz. Ogrencilerin problem olarak
gordiigii ya da ilgilendigi bir sey hakkinda kiiciik bir 6zgiin arastirmanin
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tasarlanmasi, gerceklestirilmesi ve yayilmasi her iki kavrami da
somutlastirir. Bu, Ogrenmeyi artiran ve kullanmadig takdirde onu
hareketsiz kilacak becerileri gelistiren arastirmanin temel ilkelerinin
benimsenmesi siirecidir. Bunun yaminda, bu arastirma siireci, 6zgiin proje
tasarilar1 ve ilk elden kendilerinin elde ettikleri veriler yoluyla yaratic1 bir
sekilde calismak icin Ogrencilere firsatlar sunar. Yaratict ogrenme igin
potansiyel oldukea genistir, gelecekte ¢ok daha fazla ilkogretim 6grencisinin
benzer firsatlara sahip olmas1 umulmaktadir.

Kaynakca

Alderson, P. (2000). Children as researchers [Arastirmact c¢ocuklar]. In
Christensen P, James, A. (Eds.), Research with children [Cocuklarla
arastirma](pp. 241-257). Falmer Press: London.

Boyden, J. & Ennew, ]. (Eds). (1997). Children in focus: A manual for
participatory research with children [Cocuklar odakta: Cocuklarla
katiliml1 arastirma kilavuzu]. Radda Barnen: Stockholm.

Christensen, P. & Prout, A. (2002). Working with ethical symmetry in social
research with children [Cocuklarla sosyal arastirmada etik anlayisla
calisma). Childhood, 9, 4, 477-497.

Hill, M. (1997). Participatory research with children [Cocuklarla katilimli
arastirma]. In Child and family social work (pp. 171-183). Blackwell:
London.

Johnson, V., Ivan-Smith, E., Gordon, G., Pridmore, P., & Scott, P. (Eds).
(1998). Stepping forward: Children and young people; participation in the
development process, [Bir adim ileri: Cocuklar ve geng insanlar; gelisim
stirecine katilim] London: Intermediate Technology Publication.

Jones, A., Jeyasingham, D., & Rajasooriya, S. (2002). Invisible families: The
strengths and needs of black families in which young people have caring
responsibilities. [Gortinmez aileler: Sorumlulugu geng insanlarm
yiiklendigi siyah ailelerin gii¢li yonleri ve gereksinimleri]. Policy
Press and Joseph Rowntree Foundation: Bristol.

Kellett, M. (2003). Enhancing pupils’ learning skills through their engagement
with research process. [Arastirma siirecine katarak cocuklarin 6grenme
becerilerini artirma]. Paper presented at Research in Practice
Conference of Westminster Institute of Education, Oxford.

Sahin, A. E., Ayan, M., Kizilkan, G. & Bikmaz, 0. (2009, Nisan). Arastirmact
cocuklar. Egitimde Iyi Ornekler 2009 Konferansi, Egitim Reform
Girisimi, Sabanc1 Universitesi, Istanbul’da sunulan bildiri.



Egitim Aragtirmalari | vii

Children as Researchers: Pedagogy and Praxis

Mary Kellett”
Ali E. Sahin™

Introduction

It is two decades since the United Nations Convention on the Rights of
the Child (1989) galvanised states around the world to rethink the status of
children in society and apportion to them their due rights as human beings
and child citizens. It is fitting, therefore, that in the twentieth anniversary
year of this landmark charter the Eurasian Journal of Educational Research
is featuring a special edition of research by children. The empowerment of
children as researchers in their own right is a recent initiative that is gaining
momentum and shifting our thinking towards a new research paradigm that
values and celebrates the ‘insider perspective’ of children’s eyes on
children’s worlds.

We have all been children once but this does not mean we understand
what it is to be a child in the first decade of the 215t century. The mechanics
of growing up, of negotiating transitions and rites of passage may bear some
similarities but the contexts are entirely different. 21st century children are
growing up in an era of radical doubt where the certainties of tradition are
rejected and knowledge is contested (Parker, 1997). In our postmodern era,
the expression of uncertainty is more challenging than accepting objective
truths based on universal laws. This is because acceptance of objective truth
removes all trace of personal responsibility. In expressing uncertainty we
demonstrate a willingness to grapple with different perspectives and
discourses - and take responsibility for them. Childhoods are changing,
what it is to be a child is changing and children as researchers can promote
adult understanding. They observe with different eyes, ask different
questions - they sometimes ask questions that adults do not even think of -,
have different concerns and immediate access to a peer culture where adults
are outsiders. The research agendas children prioritise, the research
questions they frame and the way in which they collect data are also
quintessentially different from adults.

Children as researchers is a timely initiative given governments’ foci on
children’s voice and their meaningful participation in decisions affecting
them. In our busy lives, do we ever stop to consider what we, as adults, do

* Prof.Dr., Open University, UK.
“Asist.Prof.Dr., Hacettepe University, Ankara, Tiirkiye, alisahin@hacettepe.edu.tr
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to develop our own learning, sharpen our own critical thinking skills? We
might sign up for a philosophy course or try to engage with Stephen
Hawkins” A Brief History of Time but many of us turn to research. The
research process itself is greatly valued as an enhanced learning tool and
whetstone for critical thinking. Why should children not benefit in a similar
way? The impact for children is two-fold. Firstly, undertaking research
enables children to set their own agendas and research issues that are
important to them, generating new knowledge. Secondly, the process of
engaging in research activity enhances learning and higher order thinking in
a holistic and creative way. However, a principal barrier to children
undertaking their own research is their lack of research knowledge and
skills.

The Children’s Research Centre (CRC) at the Open University, UK,
focuses on optimal ways to develop children’s research knowledge and
skills and support children to undertake their own research. The CRC aims
to minimise adult filters by shifting the balance to supporting rather than
managing children’s research (see http:/ /childrens-research-
centre.open.ac.uk). The CRC offers diverse groups of children a taught
programme of research process followed by assistance to carry out research
projects about aspects of their lives that concern or interest them. The centre
supports a variety of outreach programmes with links to schools and
community organisations. At the time of writing, its website is host to over a
hundred research studies by children and young people. Ali E. Sahin, from
Hacettepe University piloted the CRC training model in Turkish Notary
Association Elementary School in Ankara. Sixteen childreen, aged from ten
to twelve, participated in a twelve week programme of research training. All
of the children’s research from that project is featured in this issue along
with some examples of 10 and 11 -year-olds” research from the CRC in the
UK. We have not differentiated on agabeylity and we appriciate that there is
a difference in the standards of the childeren’s research but we wanted them
as many as possible to have an opportunity to paticipate. Following the
training programme, interviews were conducted with the children, with
their teachers and the parents to find out the effects of the programme on the
children’s academic and social life.

Barriers to Children as Researchers
Despite increased involvement of children as participants and co-
researchers (e.g. Johnson et al. 1998; Jones et al., 2002; Nieuwenhuys, 2001)
and a growing body of literature on the role of children and young people as
researchers (Alderson, 2000; Boyden & Ennew, 1997; Hill, 1997; Kellett 2005)
it is still relatively rare for children to initiate and drive a research project of
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their own choosing, from their child perspective. In part, this is because
most children do not possess the research knowledge and skills to be able to
design their own empirical studies. However, age need not be a barrier.
Social experience is now viewed as a more reliable marker of maturity and
competence than chronological age (Alderson, 2000; Christensen and Prout,
2002) and children’s competence, while “different” from adults’ should not be
regarded as ‘lesser’ (Waksler, 1991; Solberg, 1996). Many, perhaps most,
adults would not be able to undertake research without some training. A
barrier to empowering children as researchers is not their lack of adult status
but their lack of research training. So why not teach them?

Teaching Research Process to Primary Pupils

Some research skills, such as information seeking, are encouraged
across primary curricula and most pupils do undertake school ‘projects’. A
school project typically ‘researches’ a topic area by finding out, amassing
and presenting information. The ‘finding out’ part of this is an important
learning tool but it is frequently approached superficially and often children
go to secondary sources - even pre-prepared ‘summarised chunks’ of
information - rather than to raw data which require organisational
processing skills. Nor do these kinds of ‘finding out’ projects include other
core elements of research which can extend pupils’ learning and develop
critical thinking, such as:

e ascrutiny of validity;

e critical evaluation of other people’s work;

e afocus on ethics;

e collection of ‘raw’ data;

e multiple layers of analysis;

e the generation of new knowledge.

A further obstacle is that many classroom teachers do not have
sufficient specialist knowledge and skills to be able to teach research
methodology to their pupils. Collaboration between schools and university
research departments can be very effective in bridging this gap. University
researchers are frequently to be found in schools albeit generally when they
are collecting data ‘on’, ‘with” or ‘about’ pupils not empowering them to
become active researchers in their own right.

Kellett (2003; 2004) explored effective ways of engaging primary pupils
in research process and designed a differentiable programme of research
training (Kellett 2005) specially tailored for children. The programme is built
around a series of weekly teaching sessions delivered over a term. These can
be facilitated as an extra-curricular research ‘club’ or as class teaching. The
training course uses a range of interactive activities and games to distil some
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of the complexities of research process and to encourage pupils to engage in
core principles. Key research terms are selected, given glossary-like
prominence and frequently revisited so that concepts become increasingly
familiar. The taught programme is divided into four parts:
1. Research Design:
i. What is research?
ii. The relationship between research and truth
iii. Different kinds of research
iv. Research ethics
v. Learning from other people’s research
2. Data collection tools:
i. Observation techniques (participant observation and systematic
observation in real and suspended time)
ii. Interview techniques (structured, semi-structured, unstructured,
focus groups, questionnaires)
iii. Experiment (controlling variables, determining validity)
3. Data analysis:
i. Coding and analysis from qualitative (descriptive) data
ii. Measurement, scaling, graphical representation, coding and
analysis from quantitative (numerical) data
4. Dissemination:
i. Identifying and targeting appropriate audiences
ii. Clarity and structure of report writing
iii. Use of alternative dissemination techniques e.g. video
documentaries
iv. Conference presentation skills

Some of the benefits of engaging in research process can be seen in the
quality of the studies being produced by pupils such as those featured in
this issue. Identifying longer term benefits e.g. self-development and
transferability of learning skills requires more systematic evaluation.
Evaluation data have been collected via semi-structured interviews with
pupils and their parents from participating cohorts in the first two years of
the project (Kellett, 2003 and 2004). Seven themes were identified:

1. Raised self-esteem and sense of worth:

Increased confidence:

Development of transferable study skills:
Sharpening of critical thinking skills.

More effective communication.

Creativity and emergence of independent learning.
Original and valued contribution to knowledge:

NSOk N
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The findings Sahin et. al. (2009) found out through the interviews
following the programme are parallel with the seven themes identified by
Kellet (2003 and 2004). Raised levels of curiosity, scepticism, and
questioning; ethical sensitivity in daily life; looking to the life from wider
and different perspectives; sense of responsibility; ability to use different
sources of data in problem solving; ability improvements in course
achievements; and a belief that everything can be explained are listed among
the effects of the research training programme on the children.

Concluding Reflections

With appropriate training, help and support children of this age can
become active researchers, designing and leading their own studies. We
hope the children’s studies will stimulate discussion and challenge some of
the current assumptions about ‘competence’ and children’s roles as
researchers. Some might dismiss the research efforts of these children as
simplistic and conclude that adults could have researched the topics much
more extensively. This would be to miss several important points:

e  The children succeeded in getting responses from within their peer
group in a way that may not have been possible for adult researchers
because of power and generational issues.

e Their work adds to the body of knowledge about children and
childhood from a genuine child perspective.

e The dissemination of research carried out by them and,
importantly, owned by them, is an important vehicle for child voice.

e The experience of participating as active researchers is an
empowering process which enhances learning and creativity.

We all learn better - adults or children - if we are motivated and if we
have a sense of ownership. The opportunity to design, carry out and
disseminate a piece of original research about something that interests or
concerns pupils embodies both of these concepts. It is the process of
engagement in core principles of research which enhances learning and
develops skills in pupils that might otherwise lie dormant in childhood.
Moreover it presents opportunities for pupils to work creatively through
original project design and primary, self-generated data. The potential for
creative learning is extensive and it is hoped that many more primary pupils
will have similar opportunities in the future.
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Cocuklarin Eglencesi
Goktug Birsen”

Giris
Hosca ve nese ile gecirilen toplantiya “eglence” denir. Her cocugun hos
vakitler gecirip eglenmeye hakki ve ihtiyac1 vardir. Yeterince oyun
oynayamayip eglenemeyen bir ¢ocuk saglikli gelisemez. Farkli cevreler
oldugu kadar g¢ocuklarin farkli eglenis bicimleri vardir. Tiirkiye’de bu
farklilik en ¢ok kirsal ve kentsel kesim olarak goriiliir.

Kentte yasayan cocuklarin oyun alanlar1 dar ve ¢ok sagliksiz. Yine de
imkanlar fazla ve eglenmenin bin bir yolu var. Sehirlerin dort bir kdsesine
kurulan eglence merkezleri, her sokak basinda bulunan parklar ¢ocuklarin
eglencesini destekleyen ve onlara yardim eden bir durum. Okullarda
kurulan oyun sahalari, bilgisayar laboratuarlar1 gibi etkenler de cocuklara
hem ogretici hem eglendirici imkanlar saglamaktadir.

Kirsal kesimlere baktigimizda ise oradaki ¢ocuklarin da saglikli bir cevrede
daha yaratict olduklarm ve eglenmenin yolunu bulduklarmi goriiyoruz.
Eglenmek icin disaridan gelen bir etken olmadig: gibi eglenilecek araclar1 ve
eglenme seklini kendilerinin buldugunu fark ediyoruz. Camurla oynamak,
sekiller yapip onu glineste kurutmak gibi, geceleri ay 1siginda oynanilan
saklambag gibi... Bu da gocuklarm yaraticithgim daha g¢ok arttiran, kendi
kendilerine yetebilmeyi ¢greten, eksiklik gibi goriinen ama aslinda faydal bir
etken.

Arastirma Sorular
1. Okulumuzda ¢ocuklarin eglenmesi i¢in ne gibi imkénlar var?

2. Okulumuzdaki 6 ve 7.simf 6grencileri nasil eglenmeyi tercih ediyor?

*Tﬁrkiye Noterler Birligi Hkégretim Okulu, Yas1:12, E-posta: info@tnoterlerbirligi.k12.tr
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Yontem

Ben bu arastirmada nitel arastirma yontemi kullandim ve verileri
goriisme teknigi ile topladim. Goriismelerde yapilandirilmamis goriisme
sorular1 kullandim. Arastirmamin birinci asamasinda 6gretmenlerim ve okul
yoneticilerimle; ikinci asamasinda ise okulumuzdaki 6. ve 7. smif
ogrencileriyle gortismeler yaptim. Gortismelerim siiresince kisa goriisme
notlart tuttum. Bunlar katilimcinin cevaplari ve goriisme siiresinden olustu.
Katilimcilarin isimlerini belirtmeyerek ve sonuglari ¢arpitmadan sunarak
arastirmamda etik davranmaya 6zen gosterdim. Verileri analiz ederken
katimcilarin  cevaplarii  tek tek inceledim ve wulastigim sonuclar:
degistirmeden sundum.

Birinci Grup Goriisme Sorular
1. Ogrenciler icin okulumuzda hangi eglence imkanlarini hazirladiniz?

2. Bu eglence ortamlarim hazirlarken nelere dikkat ettiniz? Ogrenci
goriislerini aldiniz mi?

3. Sizce Ogrenciler bu eglence ortamlarimi diizenli tutuyorlar mi?
Koruyorlar mi1?

4. Oyun oynarken c¢ikabilecek bir sorun karsisinda tedbiriniz var mi1?
(Hafif yaralanmalar vs.)

Ikinci Grup Goriigme Sorulari
1. Okulda eglence ihtiyacinizi nasil karsiliyorsunuz?
2. Okul disinda eglence ihtiyacinizi nasil karsiliyorsunuz?

3. Okuldaki eglence imkénlar1 yeterli mi? En eglenceli olanlar neler?
Daha neler olabilir?

4. Okulda ve okul disinda yeterince eglenebildiginize inaniyor
musunuz? Evetse neden? Hayirsa neden?

Bulgular ve Yorumlar
Yaptigim arastirmada elde ettigim bulgular ve sonuglar sunlardir:

Bu arastirmanin verileri toplam 9 6grenciden elde edilmistir. [k olarak
okuldaki eglence ihtiyacinin nasil giderildigiyle ilgili katilimcilara soru
yonelttim. Bu soruya ¢ok degisik cevaplar aldim ve bunlarin en ilging tarafi
da cocuklarin biiytik bir cogunlukla bahcede dolasip gezinmelerinin onlarm
en cok eglendikleri aktivite olmasiydi. Arka planda ise bahcede gezmekle
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ayn1 oranda olan voleybol ve ip atlama aktiviteleri geliyor. Bunun ardindan
diger aktiviteleri izleyen “futbol” yer almakta.

Bu bulgulardan 6grencilerin ¢ogunlukla eglence anlayislarinin spora
yonelik oldugu sonucuna vardim. Diger eglence imkanlarini pek de fazla
kullanmadiklarini belirledim.

Ikinci sorum ise ogrencilerin okul disinda nasil eglendiklerini bulmaya
yonelikti. Verilen yamitlardan cogunlukla gezerek ya da bilgisayar
oynayarak eglendikleri sonucuna ulastim. Bunlar1 televizyon, sinema ve
spor aktivitelerinin izledigini buldum.

Bu bulgulara dayanarak 6grencilerin okul disinda daha ¢ok teknoloji ile
ilgilendikleri, sporu ise ikinci plana attiklarin sdyleyebilirim.

Uciincii sorum ise okuldaki eglence aktivitelerinin grencileri ne kadar
memnun ettigine yonelikti. Ogrencilerin cogu eglence imkanlarim yeterli
bulmadiklarm belirttiler ancak azimsanamayacak bir grup da bu imkanlar:
yeterli buluyor. Eskiye nazaran okulda eglence imkénlar1 ¢cok daha artmis
durumda ve eski ogrencilerin yasayamadigi ve firsat bulamadigi birgok
eglence aktiviteleri su an herkesi olmasa da okulda biiyiik bir 6grenci
toplulugunu memnun etmekte.

Ogrencilerin ilave olarak istekleri ise futbol, voleybol sahasi ve gocuk
parki yapimlar:.

Bu bulgulardan da anlasilacag1 gibi yine okul icinde eglence anlayist
spora yatkinlik gosteriyor ve ogrencilere daha ¢ok spor imkani sunmak
onlarin okula kars: bakis agisini degistirip, okulu goézlerinde daha eglenceli
bir yer haline getiriyor.

Diger sorum ise ogrencilerin okul ve okul disinda yeterli eglenip
eglenmediklerine dairdi. Ogrenciler ¢ogunlukla memnun olduklarmi
belirtirken yine ¢ok az bir farkla geride kalan grup memnun olmadiklarimni
belirtti. Memnun olmayan kisim, imkdnin ve zamanin kisith olmasindan
sikayetci. Pek de haksiz sayillmazlar; okulda gecirilen zaman ve okul sonrasi
verilen proje odevleri 6grencilerin vaktini yeterince doldurarak eglenceye
kisithh zaman birakiyor. Bu kisith zaman dilimi bir grup 6grenciye yeterli
gelirken bir grup oOgrenci de bu zamamn kendilerine eglence igin
yetmediginden sikayetgi.

Son sorum ise bu eglence zamanlarinin ¢ocuklara ne kazandirdigiyla
ilgiliydi. Daha onceki yanitlara dayanarak yaptigim yorumlarda soyledigim
gibi, okulda eglence cocuklarin cok biiytik bir kismuni olumlu yénde
etkiliyor. Okulu sevmelerini ve okula istekli gelmelerini sagladig1 gibi
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hemen hemen biitiin 6grenciler notlarmin da degisik aktivitelerle olumlu
yonde etkilenecegini ifade ediyor.

Ogretmenlere yonelttigim sorulara gére okulumuzda satrang masalar,
pinpon masalari, basketbol sahasi, top ve diger oyunlar oynanalabilecek bos
alanlar, seksek cizgileri var.

Fakat ogrenciler bunlarin bir kismini kullamiyorlar. Eglence anlayislar
pek farkli degil. Bu nedenle de bazi oyun alanlar1 bos kalirken bazilar: ise
dolup tastyor. Ogrenciler bu durumda daha yaratict olmali. Bu eglence
ortamlar1 hazirlanirken bazi 6grenci gortisleri alinmus fakat bir anket vb.
uygulanmamis. Ogretmenlerin goriislerine gore cocuklar genellikle eglence
ortamlarin1 koruyup diizenli tutuyorlar. Yoneticiler oyun oynarken
cikabilecek hafif yaralanmalar gibi sorunlara ilk yardim odasinda tedavi ve
ndbetci 6gretmenlerle ¢6ziim buluyorlar.

Sonuclar ve Oneriler

Yaptigim bu arastirmanin sonucunda su kaniya vardim ki: Cocuklarin
eglence anlayis1 okul icinde giderek spora dogru, okul disinda ise yine
fazlaca spor yapsalar da giderek teknolojik aletlere dogru kay1yor.

Bu durumda alinacak onlemler 6nce aileye, sonra da okullara, basin ve
medya kuruluslarma ditistiyor. Cocuklarin giderek spora dogru kayan
eglence anlayis1 okullarda bu konu ile ilgili rehberlik dersinde calismalar
yapilarak, yine bu konu ile ilgili se¢meli dersler uygulanarak, seminerler
diizenlenerek degistirilebilir.

Aileler bu konuda cocuklarina bilgi verebilirler; onlara yararli, eglenceli
oyunlar 6gretebilirler.

Basin ve medya kuruluslari bu konu hakkinda seminerler, yazilar,
reklamlar yayinlayabilir.

Boylece ¢ocuklarin spora ve teknolojik aletlere dogru kayan eglence
anlayis1 yararli oyunlara dogru degisebilir.
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[
The Amusement of Children

Goktug Birsen®

The assembly passed in joy nicely is called entertainment. Every child
has a right of spending good time and every child is in need of amusement.
A child who does not play games sufficiently and is not amused has not got
a healthy developmental process and does not grow up healthly. Children
have distinct entertainment styles like different environments. This
distinction in Turkey seems as rural and urban society.

Even though their entertainment oppurtunities are so many and there is
a million ways of entertainment, playing areas of children who live in towns
are very narrow and unhealthy. Entertainment centers which are settled to
all sides of cities, parks which are found on every street are cases which
support the amusement of children and help them. Playing areas
constructed in schools, computer laboratories are factors that provide
educational and amusing oppurtunities for children.

If we focus on rural areas, we see that children there also are more
creative in a healthy environment and found a way to entertain.

We distinguish that they found the means of entertainment and
amusement styles such as playing mug, forming shapes and drying, leaving
them under sunlight and hide and seek that is played in moonlight
themselves in addition there is not a factor that comes from outside. This is a
beneficial factor which seems as a deficit but an effectiveness indeed that
increases creativity of children much more, teaching them to be self-
sufficient.

Research Questions

1. What sort of oppurtunities are there in our school for entertainment

of children?

2. How do children in 6 and 7th class prefer to have fun?

Method
In this study, I used qualitative research method and interview
technique to collect data. I used structured interview questions during the
interviews. At the first phase of my research I made interviews with my
teachers and my school administrators. Then, at the second phase, I
interviewed the students from sixth grade and seventh grade. I took short
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notes during the interviews. Those included the answers of participant and
the extension of each interview. I behaved ethically in my research by not
revealing participant’s names and presenting outcomes without distortion. I
examined every answer of the participants to analyse data and presented the
results accordingly.

The First Group Interview Questions

1. What sort of entertainment opportunities did you prepare for
children in our school?

2. What did you pay attention to while you were preparing this
entertainment environment? Did you get student views?

3. According to you, do students keep this entertainment environment
in order? Do they protect the environment? Do they keep it tidy?

4. Do you have precautions against problems emerging while they are
playing games? For examples, small injuries...?

The Second Group Interview Questions
1. How do you satisfy your entertainment need at school?
2. How do you satisfy your entertainment need out of the school?

3. Are entertainment opportunities sufficient at school? Which one of
them are more enjoyable? What may be others?

4. Do you believe that you are amused enough at school and out of the
school? If Yes, why? If no, why?

Findings and Comments
Here are my findings and results I found out in my research:

The data of this research is obtained from nine students. Primarily, I
adressed a question to participants, about how the need of entertainment at
school is satisfied. I took very different answers to that question and the
most interesting aspect of these answers is that generally, taking a walk and
hanging around the garden is the most amusing activity according to
children. Furthermore, playing volleyball and jumping rope is also as
enjoyable as hanging around the garden according to children. In addition,
football follows these mentioned activities.

I concluded from these findings that students apprehension of
entertainment is mostly inclined towards sports. I determined that they did
not use so much other entertainment opportunities.
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My second question was about to find how they entertain out of the
school. I concluded from the answers given that mostly they amused by
playing computer games or walking around. I found that watching
television, cinema and sport activities follow those activities.

Based on these findings, I can say that students are commonly
interested in technology and they pay less attention to sport out of the
school.

My third question was about how much students were satisfied by
entertainment activities at the school. Most of the students stated that
entertainment opportunities are not sufficient whereas a group of students
which cannot be regarded the number as too little see these opportunities as
sufficient. Compared to former times, entertainment opportunities at school
has increased as well as, not everybody but a large group of students is now
pleased to have various opportunities which former students did not have
and live.

Construction of football, volleyball fields and children’s playgrounds
are other additional demands of children.

Apprehension of entertainment at school is prone to sports with respect
to these findings and presenting more sport activities to students is changing
the view of them to school, as well as they see the school as a place which is
more enjoyable.

My other question was concerning whether students enjoy enough at
school and out of school or not. The group remained with a small difference
pointed out that they had not been pleased while students mostly stated that
they had been satisfied. The part which is not satisfied has a complaint about
the limited time and opportunity. The time that students spend at school
and the project homeworks are given to students after school fill the time
limit of students sufficiently and leave a limited time for entertainment. A
group of students have a complaint about running short of this time period
to enjoy while this limited time period stretchs to a group of students.

My last question was about what this entertainment time causes
students to gain. As I mentioned in the comments that I made in terms of
preceding answers, entertainment at school affects many students positive.
It provides them to like school and come to school voluntarily. Moreover,
all students almost express that their grades will also be affected positively
by variant activities.
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According to questions that I addressed to teachers, there are
chessboards, ping-pong tables, basketball fields, free fields to play ball or
various games, hopscotch lines at school.

However, students use some of them. Their apprehension of
entertainment is not diverse. For that reason, some of the playing fields are
very crowded while some of them is remaining free. Children should be
more creative in this case. While these entertainment grounds has been
establishing, some of the students’ ideas have been considered but a survey
has not been carried out. According to teachers, students usually protect and
keep tidy their entertainment environment. Administration of school find
solutions to problems such as mild injuries that emerge while children are
playing. First aid room and surveillants are solutions that were found.

Results and Suggestions

When I finished this research, I concluded that students’” apprehension
of entertainment at school is prone to sports while their understanding of
entertainment out of school is changing towards technological tools.

In that case, some precautions should be taken by families, schools,
press and media establishments. Students” demands of sports to enjoy can be
changed by doing practices about that subject in the guidance class at
schools and also giving elective courses about this subject, holding
symposiums.

Parents should give information to their chidren about that subject.
They may teach them beneficial, enjoyable games.

Press- media institutions should publish seminars, articles, commercials
about that subject.

Thus, the views of children about entertainment can be changed from
sports and technological tools to more beneficial games.
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Ilkoégretim Okullarinda Matematik Konularinin
Ogrencilere Gore Zorluk Dereceleri

Irem Cansu Bozkaya*

Giris

Matematik; aritmetik, cebir, geometri gibi say1r ve ol¢ii temeline
dayanarak niceliklerin 6zelliklerini inceleyen bilimlerin ortak adi,
riyaziyedir (TDK, 2008).

Altinc1 smifta islenecek olan matematik konular1 genel adlariyla; dogal
sayilar, tam sayilar, carpanlar ve katlar, kesirler, ondalik kesirler, ytizdeler,
oran ve orantl, kiimeler, dogru, dogru pargasi, 1s1n, Slgme, istatistik ve
olasilik, cebirdir (FDD yayinlar 6. sinif, 2008).

Giinlikk hayatimizda matematikte dort islemin bize yeterli olmasina
karsi1 akademik bir kariyer icin yukarida sayilan matematik konularimi
ogrenmek gereklidir. Matematigimizi iyi bir temele oturtmak igin kuigiik
yastan beri iyi bir matematik egitimi gerekmektedir. Fakat derslerde bazi
konular anlagilamamakta ve smav zamanina kadar onemsenmemektedir.
Simavdan 6nce 6grencilere arastirmami uygulayip, anlayamadiklar: konular:
belirleyerek yardimci olabilecegime inaniyorum.

Arastirma Sorular1
1. Derste dinlemekten sikildigimiz matematik konular1 neler?
2. Zorlandigmiz matematik konular1 neler?

Yontem
Bu arastirmada nitel arastirma yontemi kullanilmistir. Arastirmadaki
veriler arastirmacimin hazirladigr gortisme sorulari ile gortisme yapilarak
toplanmistir. Gortisme sorulart {i¢ yapilandirilmanus, iki yapilandirilmis
sorudan olusmustur. Goriisme notlar1 tutulmustur. Verilerin analizi
arastirmaci tarafindan yapilmistir. Arastirmada toplanan veriler baska
amaglar icin kullanilmamis, arastirmada kimseye manevi ve maddi yonden
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zarar verilmemis, arastirma etigine uygun davramlmistir. 5 erkek 5 kiz
olmak tizere derslere ilgisiz olan 6grencilerle goriistilmiistiir.

Bulgular ve Yorumlar

Arastirmamin sonucunda elde ettigim bulgulara gore, matematik
dersinde sikilan 6grencilerin sayisimnin dort, sikilmayanlarin sayist bes, bazen
sikilanlarin saysi ise ikidir. Bu bulgular matematik dersinde sikilmayan
ogrencilerin ¢ogunlukta oldugunu fakat azimsanmayacak kadar da sikilan
ogrencinin bulundugunu ortaya koymaktadir. Matematik dersinde sikilan
ve sikilmayan 6grencilerin disinda, “bazen” sikilan 6grencilerin bulundugu
goriilmektedir.

Arastirmamda o6grencilerin sikilan boliimiinden matematigi eglenceli
bulmadigimi sdyleyen iki 6grenci olmustur, sikilmayan 6grencilerden dort
kisi de matematigi eglenceli buldugunu séylemistir. Arastirmama katilan bir
ogrenci ise “sinif konusuyor” ifadesini kullanmistir. Bu ifade bazi simiflarin
¢ok konustugunu bize gostermistir.

Arastirmama katilan Ogrencilerden ti¢ kisi carpanlar ve Kkatlar
konusunda; iki kisi ebob-ekok konusunda; ii¢ kisi ise cebir konusunda
zorlandiklarin1  belirtmistir. Ayrica Ogrencilerin islenirken sikildiklar:
konularda zorlandiklar1 gézlemlenmistir.

Ogrencilerin besi matematigin eglenceli anlatimlarla daha zevkli hale
getirilebilecegini soylemistir. Bir 6grenci bilgisayar ve internet ile daha
zevkli ders islenebilecegini sOylemistir. Bir ogrenci ise derslerin sikici
olmasmnin sebebini arkadaslarma baglamis ve siufin hareketlerinin
degismesi gerektigini sdylemistir.

Matematikte ogrencilerin zorlanma sebepleri ¢ok fazla diisiince ile
ayrilmistir. Bu diisiincelerde iki kisi “konular sikic1” ifadesini kullanmustir.
Ogrenciler zorlandig1 konularla ilgili ne yapilabilir sorusu karsisinda,
cogunlukla tekrar ve eglence ile bastan anlatim yollarim diisinmiistiir.



Egitim Aragtirmalari | 11

The Degree of Difficulty of Topics in
Mathematicsfor Students in Primary Schools

Irem Cansu Bozkaya*

Introduction

The common name of sciences which investigate features of quantities
on the basis of number and measurement such as mathematics, arithmetic,
geometry, algebra is mathematics (TDK, 2008).

Topics in mathematics which are studied in sixth grade are generally
natural numbers, integers, factors, fractions, decimals, percentages, ratios,
sets, line, segment, ray, measurement, statistics and probability, algebra
(FDD Publications for grade six, 2008).

While knowing the four arithmetic operations is sufficient for us in our
daily lives, it is necessary to learn the mathematics topics listed above for an
academic career. In order to set a good base for our mathematics, we need a
good mathematics education starting at an early age for a sound basis in
mathematics topics. However, certain topics are not understood in
classroom and neglected until the exam. I believe that I may help students
by conducting my research before the exam in order to determine the topics
which have not been understood.

Research Questions

1. What are the topics in mathematics that bore you when listening in

the lesson?

2. What are the topics in mathematics that you have difficulty in?

Method

A qualitative research method is used in this research. Research data are
collected through interviews based on the questions prepared by the
researcher. Interview questions consist of three unstructured and two
structured questions. Interview notes are taken. Data are analyzed by the
researcher. Data which are collected in this research are not used for other
purposes and nobody is given any harm, physically or morally; research
ethics is considered. Five boys and five girls are interviewed among students
who are disinterested in lessons.
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Findings and Comments

As a result of the research, I obtained the findings that four students are
bored in class, while five are not bored and two of them are bored
sometimes. These findings show that the students who are not bored in
mathematics lessons constitute the majority but there are still a considerable
number of students who are bored.

In my research, two of the bored students expressed that they do not
find mathematics enjoyable, while four of the students who are not bored in
mathematics said that they do find math enjoyable. One student who
participated in my research used the expression “the class is talking”,
showing that certain classes talk too much.

Three of the students who participated in my research, indicated the
factors difficult for them, the subjects of the greatest Common divisor and
the least common multiple were diffucult for two students while three
students said that algebra was difficult for them. It was observed that
students have difficulties in topics, which were boring for them to listen in
the classroom.

Five students expressed that amusing explanations would make
mathematics more interesting. One student said that the usage of computers
and internet would make the lessons more exciting. One student connected
the reason why lessons are boring to the behavior of his/her classmates and
added that this needs to be changed to establish order in the classoom.

The reasons why students have difficulties in mathematics are
expressed by many different thoughts. Among these, two students used the
expression “topics are boring”. When asked what could be done for these
difficult topics, many students suggested repeating the explanations with
games, in an amusing way.
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“Hey, Dokuz Yasindayim, Dort Yasinda Degil!”:
Okulda Kendi Yasindan Kiigiik Goriinmeye
Iliskin Kiiciik Ol¢ekli Bir Arastirma

Anna Carlini*
Emma Barry”

Giris

Smifimizda, kendi yasindan oldukga kiigiik goriinen “Kaz” adinda biri var.
Bu ozelligin onu nasil etkiledigini merak ettigimizden dolay1 bu konuya ilgi
duyduk. Biz yasmmiz bakimmdan ortalama bir goriintise sahibiz; ne yasimiza gore
biiyiik ne de kiigiik gosteriyoruz. Bu nedenle Kaz gibi olmanin nasil bir sey
oldugunu hayal etmemiz bizim igin oldukca zor. Ayrica diger cocuklarm,
ozellikle okul bahgesinde ona farkli davrandiklarimi da fark ettik. Okulda kendi
yasindan kiigiik gosteren baska ¢ocuklar da var. Bunun arastirilmasimn ilging bir
konu olabilecegini diistindiik. Bunu arastirmaya karar verdik fakat arastirmay1
sadece kiigiik bir olgekte gerceklestirebilecegimizi biliyorduk. Bu nedenle sadece
iki ¢ocuga odaklanmaya karar verdik. Bu ¢ocuklardan biri dokuz yasmda olan
Kaz, digeri ise besinci sif 6grencisi olan 10 yasmndaki Rose (¢ocuklarmn adlar1 bu
arastirma raporunda degistirilmistir). Bize gore her ikisi de alti yas civarmda
gosteriyordu.

Her iki kiza gidip neyi arastirmak istedigimizi acikladik. Kendilerini birkag
hafta stiresince gozlemlememize, ardindan kendileriyle bir goriisme yapmamiza
izin verip veremeyeceklerini sorduk. Her ikisi de kabul etti.

Yontem
Verilerimizi toplamak icin iki yontem kullandik: gézlem ve gortisme.
Bir hafta siiresince teneffiislerde ve oglen yemegi saatlerinde Kaz’1
gozlemledik. Gozlem yaparken gordiiklerimizi kayit cihazina sesli
konusarak kayit ettik. Ayni seyleri ikinci hafta Rose i¢in yaptik. Daha sonra
her ikisiyle goriisme gerceklestirdik ve bunlar1 da kaydettik. Yar:
yapilandirilmis goriisme teknigi kullandik Bir soru listemiz vardi. Bu
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sorular1 her ikisine sormayi, ayni zamanda serbestce yanitlamalarin istedik.
Onlar serbestce yanitlarken biz de elde etmek istediklerimize ulasacaktik.

Bulgular

Gozlemler

Sesli kayit notlarimizdan hergiin olagan hale gelen seylere baktik. Diger
cocuklarin kul bahgesinde bu iki ¢ocuga davramislarini temalar altinda
gruplamaya basladik.

Kaz
Tema: Opiiliip sarilacak bir bebek gibi davramlma

Arkadaslar1 durmadan onu tasidi (Kaz bundan hoglanmis
gortintiyordu.)

Arkadaslar1 durmadan Kaz'1 belinden tutup etraflarinda sallayip
dondtirdiiler.

Kaz defalarca kucakland1 (Grupta kucak sarilan baska kimse yoktu.)

Tema: Dikkat cekmek icin cok cabalama

Kaz grubundaki insanlara asilmaya devam etti.

Kaz arkadaslarimin ellerine, kollarma yapismaya devam etti.

Kaz sik sik ytiiksek sesle bagirdi, eger kimse 6nemsemediyse daha
fazla bagrmaya basladi. Grupta en yiiksek sesle bagiran Kaz'd1.

Tema: Onun kiigiik yapisi ile baglantili eylemler

Kaz sik sik yere ¢omeliyor.

Kaz boyun biikiiyor.

Kaz arkadaslarimin sirtina bindi (neredeyse arkalarinda saklandu).
Eger Kaz elim sende oyununda yakalandiysa, daha sik bagirdi.
Sonrasinda digerleri, genellikle arkadaslari, onu kurtarmak igin
baskalarina gitmedikleri hizda dogruca ona yoneldiler.

Rose
Tema: Opiiliip sarilacak bir bebek gibi davramlma

Rose ¢okca havalara kaldirilda.
Rose cokca havada cevrildi.
Arkadasglar1 Rose’u uzatma oyunu oynuyorlardi.

Tema: Dikkat cekmek i¢in ¢ok cabalama

Rose durmadan insanlara yapisti.
Rose dikkatlerini ¢gekmek i¢in insanlar1 uzaklara ¢ekti.
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e Rose durmadan insanlarin kollarma asilip, onlar: gekti.
e Rose, gruptaki herkesten daha ¢ok bagiriyordu.

Tema: Onun kiiciik yapist ile baglantili eylemler

¢ Elim sende oynarken Rose’un pesine digerlerine oldugu kadar
diisiilmedi.

¢ Rose, gorevi almaya calistiginda cogunlukla gérmezden gelindi.

¢ Rose konusurken gruptan baska biri konusmaya baslarsa insanlar
Rose’u birakip diger kisiyi dinlemeye basladi.

e Rose durmadan kostu, bundan kimse rahatsiz olmadi. Belkide ¢ok
kiigiik oldugundan, sanirim kimse onun kostugunu fark etmedi.

¢ Rose durmadan egilip durdu.

Goriigmeler

Yar1 yapilandirilmis goriismelerde her iki kiza da bazi sorular sorduk.
¢ Kag yasindasm?

¢ Insanlar seni genellikle kag yasinda saniyor?

e Kendi yasindan kiiciik gortinmek seni kizdirtyor mu?

e Kendi yasindan kiiciik gostermenin iyi taraflar: var mi?

e Kendi yasindan kiiciik gostermenin kotii taraflar: var mi?

¢ Kendi yasindan kiiciik gostermen arkadasliklarimi etkiliyor mu?

e Kiciik yapindan dolay: seni hi¢ hirpalayan oldu mu?

Gozlem notlarimiza dayanarak, kucaklamp savrulmaktan, cevrilmekten,
diger cocuklardan daha giiriiltticti olmaktan hoslanip hoslanmadiklar: gibi
sorular1 da sorduk. Her iki kiz da alti yas civarmmda goriindiiklerini
distintyorlar. Kaz bu durumdan ozellikle hoslanmamuis goriinmiiyordu.
Bunun pek iyi ve kétii tarafi oldugunu soyledi:

“Diikkdna gittigimde fazladan lollipos aliyorum”

Rose ise bu durumdan rahatsiz gortintiyordu. Bu durumun sadece bir
avantajimn olabilecegini disiintiyor: Kres gibi biiytik cocuklar icin
yasaklanan yerlerde oyuncaklarla oynayabilme. Fakat pek ¢ok kotii tarafinin
oldugunu soyledi.

Rose: Bir defasinda biri kiz kardesimin benden biiyiik oldugunu
diistindii, kardesim bunu dogruladi.

Gortismeci: O an sen kag yasindaydin?

Rose: Sekiz.
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Goriismeci: Kardesin kag yasindaydi?
Rose: Alt1.

Rose: Tabii ki kiz kardesiniz size giilerse kizabilirsiniz.
Goriismeci: Kiz kardesin senden daha mu iri?
Rose: Sadece birkag¢ santimetre.

Kizlarin hi¢biri bu durumun arkadashklarini etkilemedigini ¢tinkii
arkadaslar1 onlar1 ne kadar iri olduklar1 icin degil, sadece bu hallerinden
dolay1 sevdiklerini diistintiyorlar. Her ikisi de kendilerinden ¢ok daha uzun
boylu kizlar tarafindan hirpalanmislar. Kaz kendi yasinda kizlar tarafindan,
Rose ise kendinden iki yas kiiciik, buna ragmen daha uzun kizlar tarafindan
hirpalanmis. Bu hirpalanma isi onlar yedi yasindayken olmus fakat o
ginden beri bir daha da olmamuis. Okul bahgesinde durmadan havada
cevrilme hakkinda sordugumuzda, bundan hoslandiklarini fakat bebek gibi
kapip kucaklanmay1 sevmediklerini soylediler.

Sonugclar

Sadece iki kiz1 gozlemleyip, onlarla gortisme yapmis olsak da hig
beklemedigimiz bazi seyler de dahil olmak tizere pek ¢ok sey bulduk. Okul
bahgesinde diger c¢ocuklarin her ikisine yonelik davramislarinda bazi
benzerlikler oldugunu fark ettik. Kiigiik yapilarindan dolay: onlara bebek
gibi davranryorlardi.

Kaz ve Rose havada savrulmaktan hoslamiyor goriiniiyorlard: fakat
kapip kucaklanmaktan, bebek muamelesi gormekten degil. Her ikisinin de
bagirarak dikkat gekme sekli benzerlik gosteriyordu. Bu durumun kiigiik
yapilarindan dolay1 digerleri tarafindan fark edilmeyislerinden olabilecegini
diusiindiik. Diger pek cok cocuk yaslarindan kiicik gortinmemelerine
ragmen hirpalanmis olsa da Rose’un kendisinden iki yas kiigtik ¢ocuklar
tarafindan hirpalanmas1 bize cok ilging geldi. Boyle olmasi onu daha da
incitmis olmali. Belki de kendinden kiigilk g¢ocuklar tarafindan
hirpalandigini bagkalarina séyleyebilmek daha zordur ciinkii bu durumdan
dolay1 utang duyabilirsiniz.

Bu arastirmay1 yapmaya basladigimizda ¢ok deneyimli arastirmacilar
degildik. Bu arastirmay1 yeniden yapsak daha iyi yapabiliriz ctinkii
gorlismeleri daha iyi yapabiliriz, bize daha fazla bilgi saglayabilecek daha
acik uglu sorular sorabiliriz. Eger bunu bir daha yapiyor olsak erkeklerin de
dahil oldugu daha ok sayida kisi tizerinde yapardik. Boylece erkekler
arasinda ve erkelerle kizlar arasinda benzerlikler olup olmadigina
bakabilirdik. Bu sadece kiiciik Olcekli bir proje olsa da biz hala ortaya
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¢ikaramadigimuz ilging seylerin olabilecegini diisiiniiyoruz. Yaslarmna gore
oldukga kiiciik goriinen gocuklar izlenerek ortaya cikarilabilecek seyler
bulunabilir:

e Diger ¢ocuklar tarafindan siklikla havada gevriliyorlar mi?
¢ Kendilerinden kiigiik ¢ocuklar tarafindan hirpalantyorlar mi?
e Fark edilmek i¢in yiiksek sesle bagirma gibi stratejileri var mi1?

e Daha kiigiik goriinmenin dezavantajdan daha fazla avantaj
yarattigini mu1 diistintiyorlar?

Eger yetiskin arastirmacilar bizim konuyu arastirmislarsa bizim
bulduklarimizi bulup bulmadiklarini merak ediyoruz. Yetiskinlerin gortisme
yapmada daha deneyimli olabileceklerini diistintiyoruz. Fakat diger
taraftan, Rose ve Kaz ile ayn1 yasta oldugumuzdan dolayi, onlarmn bize
soylediklerini yetiskinlere sdylemeyebileceklerini diisiintiyoruz. Ornegin,
Rose, bir yetiskine kendinden kiigtik biri tarafindan hirpalandigim
soylemeyebilir. Bizim yastaki ¢ocuklarin teneffiislerde oynadiklar1 oyun
tiirlerini bildigimizden dolay: farkli ya da olagan olmayan bir sey varsa
bunu kolayca gorebiliriz. Gelecekte bu konuyu tekrar ele alip daha genis bir
sekilde arastirmay1 umuyoruz.
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‘Hey, I'm Nine Not Six!": A Small-Scale
Investigation of Looking
Younger than Your Age at School

Anna Carlini and Emma Barry”

Introduction

We were interested in this subject because there was somebody in our
class, Kaz, who looked much younger than her age and we wondered how
this affected her. We are both average size for our age and so it’s hard for us
to imagine what it must be like for Kaz. Also, we had noticed that other
children responded differently to her, particularly in the playground. There
were other children in the school who also looked a lot younger than their
age and we thought this would be an interesting topic to research. We
decided to investigate this but knew that we could only do this on a small
scale so we decided to focus on just two pupils, one in our class, Kaz, aged 9,
and another in a different Year 5 class, Rose, aged 10 (their names have been
changed for this report). In our opinion they both looked about six years old.

We approached both girls and explained to them what we wanted to
investigate and asked whether they would be willing for us to observe them
for a few weeks and then interview them. They both agreed.

Methodology

We used two methods to collect our data, observation and interview.
During break times and lunch times we observed Kaz for a period of one
whole week and made notes into a dictaphone as we watched. We then did
the same for Rose during a second week. Then we interviewed each of them
and taped the interviews. We used a semi-structured interview technique in
that we had some set questions we wanted to ask both of them but also
wanted them to be able to respond freely so that we could pick up on things
as they answered.

* Children's Research Centre-UK, Age, e-posta: childrens-research-centre@open.ac.uk
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I
The Findings

Observations

From our dictaphone observation notes we looked at things that kept
happening each day and started grouping these together, into ‘themes” of
the way other children responded to them in the playground.

Kaz
Theme: Being treated like a cuddly doll

Her friends kept picking her up (Kaz seemed to like this)

Her friends kept swinging and twirling Kaz around (holding Kaz
around her middle)

Kaz was being hugged quite a lot (no-one else in the group was
being hugged)

Theme: Trying hard to get attention

Kaz kept hanging onto people in her group

Kaz kept gripping onto friends” hands and arms

Kaz often shouted loudly and if nobody took any notice she shouted
louder and louder. She was shouting the loudest in the group.

Theme: Actions linked to her small size

Kaz was often crouching down low to the ground

Kaz was ducking

Kaz was hanging onto friends from behind (almost hiding behind them)
If Kaz got ‘caught’ in the tag game she yelled more often (and more
loudly) than the others to get free and usually friends came straight
away to get her free - more quickly than any of the others

Rose
Theme: Being treated like a cuddly doll

Rose got picked up quite a lot
Rose got twirled round a lot
Friends were playing at trying to ‘stretch” Rose

Theme: Trying hard to get attention

Rose kept clinging onto people

Rose tried to pull people away to get their attention

Rose kept hanging onto people’s arms and pulling them
Rose was yelling a lot louder than anyone else in the group
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Theme: Actions linked to her small size

When playing tag, Rose didn’t get chased as much as the others

If Rose tried to ‘take charge’ most ignored her

If another person in the group started talking when Rose was
talking the others ignored Rose and started to listen to the new
person

Rose kept running off and nobody bothered about her and I think
nobody noticed that she had run off - this might have been because
she was so much smaller

Rose kept ‘ducking’ a lot

Interviews

In the semi-structured interviews we asked some core questions to both girls.

How old are you?

How old do people usually mistake you for?

Does looking younger than your age upset you?

Are there any good things about looking really younger than you
are?

Are there any bad things about looking really younger than you are?
Does looking younger than you are affect your friendships?

Do you ever get bullied because of your size?

We also asked some questions from our observation notes such as
whether they liked being picked up and swung round and about them
shouting louder than the other children did.

Both girls thought they looked about 6. Kaz didn’t seemed to be
particularly upset by this and saw more advantages than disadvantages:

“when I go to the fish and chip shop I get lollipops’.

But Rose did seem bothered by this. She could only think of one
advantage - being able to play with toys where older children were usually
banned, like créches - but said there were ‘loads of disadvantages’:

Rose: Once somebody mistook my sister for being older than me and
my sister said yes.

Interviewer: How old were you at the time?

Rose: Eight.

Interviewer: And how old was your sister?
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Rose: Six.

Rose: Well you'd be angry if your little sister laughed at you.
Interviewer: Was your little sister bigger than you?
Rose: Only a couple of centimetres.

Neither of them thought that this affected their friendships because
their friends liked them for who they were not how big they were. Both of
them had been bullied by girls a lot taller than them. In Kaz’s case this was
by girls of her own age and in Rose’s case this was by girls who were two
years younger (although still taller than her). The bullying happened when
they were both seven but has not happened again since then. When we
asked them about being swung round a lot in the playground they both said
they liked this but that they didn’t like being picked up as this felt like being
‘babied’.

Conclusions

Even though we only observed and interviewed two girls we found out
quite a lot of things and also some things that we hadn’t expected to find
out. There were some similarities that we noticed especially the way other
children responded to them in the playground, in treating them sort of like
dolls because of their small size. Kaz and Rose seemed to like the nice parts
of this like being swung round but not being picked up and babied. There
were also similarities in the way both girls seemed to need to yell loudly to
get attention. We think this might be because of their small size and that
they find it harder to get people to notice them. Although lots of other
children who aren’t small for their age get bullied what was interesting was
that Rose got bullied by children who were two years younger than her and
this must hurt even more and perhaps make you less able to tell anyone
about it because you feel embarrassed that it's someone younger than you
doing the bullying.

We weren’t very experienced researchers when we started doing this
and if we could do it all over again we think we would do it better because
we would be better at interviewing and ask more open questions that give
us more information. Also if we were to do it again we would need to do
this with larger numbers and with boys as well, so that we could see if there
were any similarities between boys and across both boys and girls. Even
though this is only a small project we still think there are some interesting
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things that it has uncovered that could be followed up with other children
who are also very small for their age:
e Do they get picked up and swung round a lot by other children?
e Do they get bullied by younger children?
e Do they have strategies for getting noticed like shouting loudly?
e Do they feel there are more advantages than disadvantages in
looking younger?

We have been wondering whether adult researchers would have found
out what we did if they had investigated this topic. We think they would
have been more experienced at interviewing but on the other hand Rose and
Kaz might not have told them as much as they were prepared to tell us
because we are the same age as them - for instance Rose might not have told
an adult about being bullied by someone younger. Also because we are used
to the kinds of games that our age play at breaktimes we can more easily see
if something is different or unusual. We hope to be able to return to this
topic and investigate it more widely in the future.
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Ev Odevlerinizi Yaparken Kimlerden
Yardim Aliyorsunuz?

Mehmet Batuhan Cam*

Giris

Ev 6devi, okul saatleri disinda evinde yapmasi ve bitirilmesi istenen
ddevlere verilen genel addir (www.tdksozlugu.com).

Ben ev 6devlerimi yaparken bazen zorlaniyorum. Bana ev ¢devlerimi
yaparken zorlandigimda genellikle annem yardimci olmaya calisiyor.
Ozellikle zorlandigim odevler oldugunda keske 6gretmenler hic 6dev
vermeseler, evde ders ¢alismak zorunda kalmasam diyorum.

Bu arastirmayi, oOgrencilerin 6devlerini yaparken karsilastiklar
giigliikleri ve kimlerin yardime1 oldugunu ortaya ¢ikarmak amaciyla yaptim.

Arastirma sorularing;

Evde 6devlerine kimler yardim ediyor?

Odevlerine yardim edilmeli midir?

Odevlerine yardim edildiginde sence basarin artiyor mu?
Odevlerine kimin yardim etmesini istersin?

Odevlerine nasil yardimei oluyorlar? olarak belirledim.

SRR

Yontem
Bu arastrmada nicel yontem kullamlmus; arastirmanin verileri
arastirmacinin ~ gelistirdigi anket yoluyla toplanmistir. Arastirmanin
katilimcilar1  Tiirkiye Noterler Birligi Hkt‘)gretim Okulu evreninden,
orneklem olarak 1 ve 2.smuf o6grencileridir. Toplam 20 6grenci anket
sorulartni yanitlamistir. Arastirma yapilirken etik kurallara uyulmustur.
Arastirmanin sonuglar1 kotii bir amagla kullanilmamis, saptirilmamais,

katilimcilarin kimligi desifre edilmemistir

Bulgular ve Sonugclar
Anketimin onunu birinci smif, onunu ikinci smif Ogrencilerine
uyguladim. Birnci soruma (Evde ddevlerime kimler yardim ediyor?) yanit
veren Ogrencilerden 3 tanesi annesinin, 3 tanesi babasinin, 11 tanesi ise
kimsenin yardim etmedigini belirtti.

* Tiirkiye Noterler Birligi [lkogretim Okuluy, Yas 10, e-posta: info@tnoterlerbirligi.k12.tr
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fkinci soruya (Odevlerine yardim edilmeli midir?) 2 6grenci mutlaka
yardim edilmelidir; 4 6grenci yardim edilmemelidir; 14 ogrenci giicliik
cekildiginde yardim edilmelidir diye yanitlamustir.

Uciincii soruya (Odevlerine yardim edildiginde sence basarin artiyor
mu?) 10 6grenci daha basarili oldugunu, 7 ogrenci basarisinda degisiklik
olmadigini, 3 6grenci daha basarisiz oldugunu belirtmistir.

Dordiincii soruya (Odevlerine kimin yardim etmesini istersin?) 5
Ogrenci annesinin, 1 6grenci babasinin yardimci olmasiniy; 14 6grenci ise
kimsenin yardimim istemedigini belirtmistir.

Besinci soruda (Odevlerine nasil yardimci oluyorlar?) 16 ogrenci
yardimc olan kisilerin konuyu tekrar anlattiklarini, 4 6grenci sadece ipucu
verdiklerini belirtmistir.

Bu veriler 15181nda genel olarak 6grenciler giicliik gektiginde yardim
edilmesini istediklerini, yardimci olundugunda daha basarili olduklariu
soylemislerdir.

Kaynaklar
www.tdksozlugu.com
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When You Are Doing Your Homework, From
Whom Do You Get Help?

Mehmet Batuhan Cam*

Introduction

Homework is a general name given to works that are required to be
done and finished at home on out of school time. www.tdksozlugu.com

While I am doing my homework, sometimes I have difficulty.
Generally, my mother tries to help me when I have difficulty in doing my
homework. Especially, when there are homework that I have difficulty in, I
say that I wish teachers would not give any homework and I am not obliged
to study at home.

I made this research with the aim of revealing difficulties with which
students encounter when they do their homework and from whom they get
help.

I determined the research questions as:

Who does help your homework at home?

Is it necessary to help your homework?

Does your success increase when you get help?
From whom do you want to get help?

How do they help your homework?

SN

Methodology
In this research in which quantitative method is used, the data were
collected by using survey method developed by researcher. Participants are
the 1st and 27 grade students of Turkey Noterler Birligi Elementary School.
Totally, 20 students answered the questions of research. Ethical codes were
taken into account during the research. The results of research were not
misused, misguided and the identities of participants were not revealed.

Findings and Results
I applied ten surveys to juniors and ten to sophomores. From students
who answered my first question (Who does help your homework at home?),
3 of them said their mothers, 3 said their fathers and 11 of them said that no
one helps them.

* Turkish Notary Association Elementary School, Age 10, e-mail: info@tnoterlerbirligi.k12.tr
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For the second question (Is it necessary to help your homework?) 2
students answered that absolutely help is necessary, 4 students answered
that help should not exist and 14 students answered that help is necessary
when there is difficulty.

For the third question (Does your success increase when you get help?)
10 students said that they are more successful, 7 students said that there is
no change and 3 students said that they are more unsuccessful.

For the fourth question (From whom do you want to get help?) 5
students said his/her mother, 1 student said his/her father and 14 students
said they don’t want to get help from anyone.

For the fifth question (How do they help your homework?) 16 students
said that people who help them explain the subject again, 4 students said
that they just give a clue.

In the light of these data, generally students said that when they have
difficulties, they want to get help and when they got help, they are more
successful.

Bibliography

www.tdksozltigi.com
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Cocuklarin Yakin Akrabalarini Tanima Diizeyleri

Eminenur Cinar*
Giris

Akraba iligkilerimize ne kadar 6nem veriyoruz? En fazla kaginc
dereceden akrabalarmmizi taniyoruz? Eskiden akraba sozctigii cok biiyiik
anlam ifade ediyordu. Ama simdi ne ifade ediyor? Biiyiik sehirde yasayan
bireyler eskisi gibi akrabalarina énem veriyorlar mi?

Akrabalar, kan ve evlilik bagtyla birbirine bagl olan kimselerdir. (TDK,
2008) Kan yoluyla denildigi i¢in aslinda ¢ok sayida akrabamiz vardir. Ama
bunlara yakinligimiz derece derecedir. Genellikle insanlarin akrabalarinin
birinci veya ikinci dereceden sonrasim tanimadiklarmi ve fazla
onemsemediklerini diistinebilir miyiz? Taniyorlarsa da bu tamima oldukca
sinirli midir? Tanimadan kasit; isim bilme, nerede yasadigini bilme, az da
olsa goriismiis olma ve hakkinda en alt diizeyde bilgilere sahip olmaktir. Bu
kadar basit ama onemli sayilan bu bilgileri ve ozellikleri bilir miyiz?
Cocuklara 6gretilir mi ve ¢ocuklar bunlar1 merak eder mi? Kiigiik yerlesim
yerlerinde iliskiler daha kuvvetli, goriisme imkani daha fazla oldugundan
tamimanin da aym oranda daha c¢ok ve daha kolay oldugunu distiniiriiz.
Peki, oyle midir? Biiyiik sehirlerde bu kolayligin bulunmadigmy, iliskilerin
kuvvetli olmadigini diistintiriiz. Gergekten dyle midir?

Bu aragtirmanin amaci; ¢ocuklarin birinci dereceden sonraki akrabalarini
tanty1p tanimadiklarmny; tamdiklar: var ise anne tarafindan olanlari mi, baba
tarafindan olanlar1 mu tarudiklar1 ve akrabalarmi tammaya ihtiya¢ duyup
duymadiklariny; biiyiik sehirlerde ve kiiciik yerlesim yerlerinde yasayanlarmn
akraba iligkileri arasimnda fark olup olmadigin anlamaktr.

Arastirma Sorulari
1. Turkiye Noterler Birligi llkogretim Okulu altinct ve yedinci sinif
ogrencileri birinci dereceden sonraki akrabalarmu taniyorlar mi?
Tanryorlarsa kimleri tantyorlar?
2. Tanimaya ihtiyag hissetmisler mi veya hissediyorlar mi?

Yontem
Arastirmada nitel arastirma teknigi kullanilmistir. Arastirmanin verileri
arastirmacinin gelistirdigi gortisme sorulari ile toplanmustir. Verilerin analizi
goriisme sonuglarina gore yapilmistir. Arastirma icin Tirkiye Noterler
Birligi 1.0.0’ nun alti ve yedinci siniflarinda okuyan toplam dokuz 6grenci

* Tiirkiye Noterler Birligi [lkogretim Okuluy, Yas 12, e-posta: info@tnoterlerbirligi.k12.tr
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secilmis ve goriisme sorular1 bu kisilere uygulanmistir. Arastirmada
kimseye maddi ya da manevi zarar verilmemis, etik davranilmustir.

Bulgular ve Yorumlar

Katilimcilarin  hepsinin birinci ve ikinci dereceden akrabalari var.
Genellikle akrabalariyla sik sik goriisiiyorlar ama azimsanamayacak
derecede ayda bir ve yilda bir goriisme dereceleri de mevcut. Goriisme
uygulanan ogrencilerin hepsi tanidiklar1 akrabalarimi gormiisler ve
konusmuslar. Sekizi de isimlerini biliyor. Katiimecilarin dordii de birinci
dereceden akrabalarinin 6zelliklerini biliyor.

En ¢ok 6nemsenen akrabalar; teyze, dayl, amca, anneanne, dede, hala,
babaanne, biiyiikbaba, kuzenler. Onemsedikleri akrabalarini énemsemelerine
etken olarak {ig kisi daha ¢ok goriismemiz; iki kisi bana daha ¢ok ilgililer; iki
kisi de sirlarimi paylasiyorum cevaplarini vermis.

Ogrencilerin bes tanesi tanimadiklari akrabalarim tanimaya ihtiyag
duyarken, dordii duymuyor. Tanimaya ihtiya¢ duyan 6grencilerden dérdi
arastiriyor. Ama hepsi anne - babaya soruyor. Yani anne-babalar, cocuklarin
akraba iliskileri tizerinde biiyiik s6z sahibidir. Tanimak icin ziyaret eden ve
konusan bir kisiyi de gormek miimkiin. Tanimaya ihtiya¢ duymayanlar
ihtiya¢c hissetmediklerini ve bunun yanminda akrabalarinin ¢ok uzakta
oturduklarini, ayrica yeterli bilgiye sahip olduklarini da belirtmisler.

Arastirmamda bekledigimden daha iyi sonuclar elde ettim. Akraba
iliskilerinin 6nemsendigini gordim. Katilimcilarin hepsi akraba iligkilerinin
¢ok dnemli oldugunu ikinci plana atilmamas: gerektigini belirtmisler. Stk sik
goriisiilmeli ve daha iyi taninmali diyen bir kisi de mevcut.

22 tane baba tarafi akraba, 16 tane anne tarafi akrabamn taninmadig
belirtilmis. Bu da anne tarafiyla daha ok goriistilmesinden kaynaklaniyor
olabilir. Hala oglunu tanimayan bir kisi, hala kizini tantmayan bir kisi mevcut.

Sonuclar ve Oneriler

Sonuglar

Anne-baba cocuklarin akraba iliskileri tizerinde biiyiik s6z sahibidir.
Genellikle baba tarafi akrabalar taninmiyor. Tammaya ihtiya¢ duyanlar
genellikle arastirtyor ve anne-babaya soruyor.
Oneriler

Aileler ¢ocuklarmi tesvik etmeliler ve akrabalarimi tanimaya ¢alisan bir
gocugun sordugu soruyu duzgiince aciklamalilar. Akrabalarla sik sik
goriismeli ve onlar1 cocuklariyla tarmustirmalilar. Cocuklar akrabalarmi
tamimaya ¢alismali ve akrabalarma hep bagh olmalilar. Akraba iliskilerini
onemsemeliler. Ozel akraba gtinleri diizenlenmeli, anne ve baba taraflar esit
olarak tanistirilmali. Diigiin, bayram vb. zaman ve yerlere, yani akrabalarin
bulundugu ortamlara gidilmeli.
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Children’s Level of Recognizing
their Close Relatives

Emine Nur Cinar”

Introduction

How much do we care for relations with our relatives? Do we know
how many of our relatives? Once upon a time, the word of “relative” meant
a lot but what it does it really mean now? Do people who live in big cities
give importance to their relatives in the way that it used to be in the past?

Relatives, are the people who are connected with blood or wedlock
(TDK 2008). As it is said “with blood” actually we have lots of relatives. But
closeness of them is gradual. Can we say that people usually do not recognize
and care for other than their first degrees and the seconds? If they do recognize,
is this too limited? As we say recognize, it refers to, having the most limited
knowledge of his/her name, where he/she lives, and his/her very low level of
information also even it is not frequent , to be met sometime. Can we know
those easy information and characteristics? Can we teach those to children and
do they wonder about them? We think that recognizing relatives in small towns
is easy in as much that the relations are stronger and coming together is easier?
Is that so? We think that there is no opportunity to meet easily and the relations
are not strong in big cities? Is this really true?

This research study aims to understand if children know their relatives
further than next-of kins or not. If they know, which side those relatives
belong to mother or father? Also it aims to find, Do they need to recognize
their relatives and Is there a difference between children living in big cities
and small towns?

Research Questions
1. InT. Noterler Birligi Elementary School, do sixth and seventh grade
students know their relatives futher than next-of-kins? If they do,
who are they?
2. Did or do they feel they need to know them?

Method
Qualitative research methodology is used in this study. Data were collected
with the questions which were written by the researcher. Data analysis was
made according to answers. Nine sixth and seventh grade students taken from
T. Noterler Birligi Elementary School were selected and the interview questions

* Turkish Notary Association Elementary School, Age 12, e-mail: info@tnoterlerbirligi.k12.tr
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were applied to these students for this research. Nobody was harmed materially
or spritually during this research and it was behaved ethically.
Findings and Interpretations

All of the participants have first and second level of relatives. They meet
with them frequently once a month or once a year. All of the attendants met
and spoke to their relatives. Eight of them know relatives” names and four of
them know first level of relatives’ characteristics.

Most cared relatives are; aunts, uncles, grandparents and cousins.
According to reasons to care for those relatives; three of the participants said
that they met more frequently, two of the participants said that those
relative care them much and two of the participants said that they can share
secrets with them.

Five of the participants are in need of recognizing their relatives but
four of them are not. Four of the attendants who are in need of recognizing
try to explore their relatives but all of them ask their parents for the answers.
So parents have a great role on relative relations. Also there is one
participant who visits relatives to recognize. The attendants who are not in
need of recognizing relatives say their relatives live far away and they do
not have much information.

I have greater results from the research than I expected. I learnt people
care for relative relations. All of the participants indicated that relative
relations are important and not to be in second place. And there is one
attendant saying relatives should meet frequently.

Participants indicated that they do not know 22 father side relatives and
16 mother side relatives. This can be occurred from that people meet with
mother side more frequently. There is one participant who does not
recognize his/her son of aunt and also one attendant who does not know
daughter of his/her aunt.

Results and Suggestions

Results

Parents have a great role on children’s relations with relatives. Mostly
father side relatives are not recognized. Attendants who are in need of
recognizing try to explore and ask parents for information.
Suggestions

Parents should encourage their children and answer all the questions
that they ask about relatives. They should meet with relatives and introduce
their relatives with children. Children should try to know their relatives and
connect with them. They should care for relative relations. Special family
days should be organized and both mother and father side be invited
equally. Children should be taken to the places where weddings or bayram
festivals are celebrated and means when relatives come together.
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Miizik Ruhun Gidasidir

Aysena Nur Cinar*

Giris
Miizik kilttirlerin 6nemli bir pargasidir. Her toplum kendine ait olan
miizikler tiretmistir. Biz Ttirk toplumu olarak da, miizik kalitesi olarak da
cok onemli oOzelliklere sahip, duygu ve diistincelerimizle diger kiiltiirel
Ogelerimizi de icinde barindiran Tirk sanat ve Tirk halk miiziklerine
sahibiyiz. Yiiz yillarca geriden bugiine gelen ve yeni tiretilenlerle diinyada
esine rastlanmayan gtizelliklere ve sayiya sahip miiziklerimiz var.

Arastirma Sorularim
e Her giin yaklasik ne kadar miizik dinliyorsunuz?
¢ Bulundugunuz yerlerde en cok hangi miizik tiirtinii duymak istersiniz?
e Evde tek basmiza kaldigimiz zamanlarda en ¢ok hangi miizik tiirtinii
dinlersiniz?
¢ Dinlediginiz miizik tiiriinii tercih etme nedeniniz nedir?
e Dinlediginiz miizik tiirti ile ilgili konserlere gider misiniz?

Yontem
Bu arastirma icin nicel yontem kullamilmustir. Arastirmamin verileri
anket yoluyla toplanmustir.
Arastirmamda tesadiifi yontemle secilen 4. smiflardan 10 kisi olmak
tizere 40 6grenciye arastirmam uygulanmustir.

Bulgular ve Yorumlar

Bu arastirmam igin okulumdaki 4. smiflara anket uyguladim.
Orneklemimi 40 kisi olarak belirledim.

Arastirmamin sonucunda en ¢ok yabanci ve Tiirkce pop miizigi
dinlendigi goriilmiistiir. Dinlenen miizik tiird ile ilgili konserlere ¢ogunluk,
ara sira gidiyorum, cevabim vermistir. Genellikle giinde yarim saat miizik
dinlendigi belirtilmistir. Cogunlugun dinledikleri miizik tiirtinii se¢me
nedenlerinin kendi kararlar1 oldugunu gordum.

* Tiirkiye Noterler Birligi [lkogretim Okuluy, Yas 10, e-posta: info@tnoterlerbirligi.k12.tr
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Oneriler

Arastirmanin sonucunda yabanci ve Tiirkge pop miiziginin dinlendigi,
Turk halk mitizigi ve Tiirk sanat miiziginin ¢ok az dinlendigi goriilmiistir.
Turk halk muizigi ve Tiirk sanat miizigi dinleyenlerin sayisini arttirmak igin
bu miizik tiirleri hakkinda konserlerin daha fazla verilmesini, alisveris
merkezlerinde, magazalarda bu ttir miiziklerin ¢alinmasy; miizik tiirleri
hakkinda bilgi sahibi olmak icin seminerler verilmesi (miizigin énemi vb.)
Onerilebilir.
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Music is Nutrition of the Soul
Aysena Cinar*

Introduction
Music is an important part of cultures. Every society creates their music.
We are as the Turkish society, own the Turkish art music and the Turkish
public music which have very important qualifications in quality of music
and which are together our senses and ideas with other cultural factors. Our
music, which has deep history, has the best beauties and numbers with new
types in the world.

My research questions

e How long do you listen to music every day?

e What kind of music do you want to hear the most in your place?

e What kind of music do you listen the most when you are alone at
home?

e What is the reason to choose your favorite music type?

¢ Do you do to concerts about your favorite music?

Method
Quantitative method is used for this research. Data of the research are
collected by the way of questionnaire.
My search is applied to 40 students which are selected by chance and 10
of them are in 4th Class.

Symptoms and Comments

I used qualitative method in my search. I applied a questionnaire to
students in 4% Class in my school.

I determined my exemplification as 40 students.

According to my research results, Foreign and Turkish pop music are
seen that they are the most listened to ones. The answer that the kind of
music which is listening to is related to I am going to the concerts is same.
And mostly answer is I am going to concerts some times. Generally answer
is each day half an hour music is listening. The result I saw, decision of
choice of type of music is their decision. The result of research shows us
generally foreign and Turkish pop music is listening and Turkish folk music
and Turkish cultural music are less listening. In order to improve of listener

* Turkish Notary Association Elementary School, Age 10, e-mail: info@tnoterlerbirligi.k12.tr
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Turkish folk and Turkish cultural music, we can suggest that concerts
should be conducted, in the shop-center and stores. These music should be
listened to by customers and seminars should be given to public to make
them aware about these music.
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Neye Gore Dost Seceriz?

Aslihan Derman*

Giris

Sevilen, giivenilen, yakin arkadas, goniildas, iyi goriisiilen kimseye
dost denir (TDK, 2008). icimizi rahatca dokebilecegimiz, sevinglerimizi ve
tzintiilerimizi  paylasabilecegimiz ~ bir  dosta  ihtiyag  duyariz
(www.izedebiyat.com).

Saate bakmaksizin kapisin1 ¢alabilecegi bir dostu olmali insann.
‘Nereden ciktin bu vakitte?” dememeli, bir gece yarisi telasla yataktan
firladiginda; goztinin dilini bilmeli; dinlemeli sormadan, soylemeden
anlamali... Alkislandiginda degil sadece, asil yuhalandiginda yaninda durup
koluna girebilmeli (www.keskinbicak.net). Birlikte aglamali, birlikte gtilmeli
dostlar. Bunaldiginda, sikildiginda isim var dememeli, dost hep yamnda
olmali. Peki kimler dost secer? Insanlar dostlarini neye goére seger? Farkli
insanlarin dost se¢gme konusunda farkli nedenleri var midir?

Bu arastrmamin genel amaci da Tiirkiye Noterler Birligi lkogretim
Okulundaki 6 ve 7. smuftaki ogrencilerin dostlarmi neye gore sectigini
belirlemektir.

Arastirma Sorular:
1. Tirkiye Noterler Birligi [Ikogretim Okulundaki 6 ve 7. siniflardaki
ogrenciler dostlarim neye gore seciyor?
2. Tiirkiye Noterler Birligi [lkogretim Okulundaki 6 ve 7. siniflardaki
ogrencileri dostlariyla neler yapmaktan hoslaniyorlar?

Yontem
Bu arastirmada nitel yontem kullamilmis, arastirmanin verileri,
arastirmacinin gelistirdigi gortisme formu ile toplanmustir. Arastirmanin
evreni T. Noterler Birligi {lkogretim Okulu’dur. Katilimcilar 6. siniflardan 6
kisi; 7. siiflardan da 6 kigidir. Smnifta en disa doniik ve ve en ige doniik
olarak her subenin smif Ogretmeninin onerdigi iki ©grenci arastirma
kapsamma almmustir. Verilerin analizi 6grencilerin kendilerine yapilan

* Tiirkiye Noterler Birligi [lkogretim Okuluy, Yas 12, e-posta: info@tnoterlerbirligi.k12.tr
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ankete verdikleri cevaplar hi¢ saptirilmadan, arastirma etigine uygun bir
sekilde yapilmistir. Arastirmanin tiimiinde kurallara uyulmustur.
Goriisme Formundaki Sorular

Gortisme yapilan 6grencilere 6 soru sorulmustur:

1. Dostunuz/Dostlariniz var mi?
Varsa kag tane dostunuz var?
Aileniz dostluklarinizin hepsini onayliyor mu? Neden?
Dost secerken 8zen gosterir misiniz?
Dostlarinizi secerken nelere dikkat edersiniz?
Dostlarinizla neler yaparsimiz? Bu sorulara 6grencilerin verdikleri
cevaplar asagida belirtilmistir. Bazi 6grenciler benzer konular
sectikleri icin, bu Ogrencilerin cevaplar1 ortak baghklar altinda
toplanarak, yanlarma secen ogrenci sayisi kadar (+) isareti
konmustur.

S

Bulgular ve Yorumlar

Bu arastirmaya Tiirkiye Noterler Birligi [Ikogretim Okulu'nda altinci ve
yedinci siniflardan 9 kiz, 3 erkek toplam 12 6grenci katilmistir. Okulumuzun
rehberlik 6gretmeni, bu 6grencilerin altisini ice doniik, altisin1 da disa doniik
ogrenciler olarak ifade etmistir. Bu arastirmada ice doniik olma; konuskan
olmayan, arkadas cevresi az, etkinliklere katilmak istemeyen olarak
tanimlanmus, disa doniik olma ise; konuskan, arkadas cevresi genis,
etkinliklere katilan, cabuk arkadas edinen olarak tanimlanmuigtir.

Bu arastirmanin bulgulari ice déniik grup, disa doniik grup ve toplam
katilimailar tizerinde sunulmustur.

Ice doniik ogrencilerden iki tanesinin 2 dostu, iki tanesinin 3 dostu,
birinin 4 dostu, birinin de 6 dostu oldugu belirtilmistir. Disa doniik
ogrencilerden iki tanesinin 2 dostu, iki tanesinin 4 dostu, birinin 5 dostu,
birinin de 10 dostu oldugu belirtilmistir.

Bu durumda, disa doniik grubun dostlarmnin ice doniik gruptan daha
fazla oldugu goriilmektedir.

Disa doniik ogrencilerin  altisiiin  da  ailelerinin  dostluklarim
onayladiklar: belirtilmistir. Ice doniik ogrencilerden dordiuniin ailelerinin
dostluklarini onayladiklari, ikisinin kismen onayladiklar1 belirtilmistir.

Bu durumda, disa doniik Ogrencilerin dostlarmi segerken ozen
gosterdikleri ve ailesinin de onayladig: tiirden dostlar sectikleri; ama ige
dontik bazi ogrencilerin dostlarin1 segerken 6zen gostermedikleri ve
ailesinin goriislerini g6z 6nitine almadiklar1 goriilmektedir.

Tum 6grencilerin dost secerken 6zen gosterdikleri belirtilmistir.

Dost segerken, ice doniik dgrencilerden bir tanesinin iyimser olmasina,
bir tanesinin bencil olmamasina, iki tanesinin sadik olmasina, bir tanesinin



Egitim Aragtirmalari | 37

hic bir seye, iki tanesinin iyi kalpli olmasina, ti¢ tanesinin diiriist olmasina,
bir tanesinin yasitim olmasina, bir tanesinin gevresine, bir tanesinin tipine,
iki tanesinin huyuna, bir tanesinin de giivenilir olmasina dikkat ettigi
belirtilmistir. Disa dontik 6grencilerden bir tanesinin eglenceli olmasina, bir
tanesinin kisiligine uygun olmasina, bir tanesinin huylarmin benzemesine,
bir tanesinin anlasabilmesine, dort tanesinin diiriistliigiine, bir tanesinin
yakin davranmasina, ¢ tanesinin giivenirlige, bir tanesinin paylastig
sirlara, bir tanesinin basket oynamasina, iki tanesinin sadik olmasina, bir
tanesinin beni sevmesine, bir tanesinin calisgkan olmasina, bir tanesinin
iyimser olmasina dikkat ettigi belirtilmistir.

Bu durumda, disa doniik 6grencilerin ice doniik dgrencilerden daha
fazla diriistliige ve giivenilirlige dikkat ettigi, disa doniik 6grencilerin daha
cok seye dikkat ettigi ve ige doniik 6grencilerin daha 6zensiz dost sectigi
gortilmektedir.

fce doniik 6grencilerden ii¢ tanesinin dostlariyla dedikodu yaptigi,
dort tanesinin gezdigi, iki tanesinin bilgisayar oynadigl, bir tanesinin onda
kaldig1, bir tanesinin ders calistigi, ti¢ tanesinin miizik dinledigi, bir
tanesinin sirlart1 paylastigi, bir tanesinin eglenceli vakit gecirdigi, iki
tanesinin sinemaya gittigi, bir tanesinin yemek yedigi, bir tanesinin de
alisveris yaptig1 belirtilmistir. Disa doniik 6grencilerden, iki tanesinin
dostlartyla bilgisayar oynadigy, iki tanesinin gezdigi, bes tanesinin sinemaya
gittigi, bir tanesinin basketbol oynadig, bir tanesinin playstation oynadigy,
bir tanesinin sohbet ettigi, dort tanesinin miizik dinledigi, bir tanesinin
tiyatroya gittigi, bir tanesinin yemek yedigi, iki tanesinin sirlarini paylastig,
bir tanesinin dedikodu yaptig1, bir tanesinin hikaye vb. seyler yazdigi, bir
tanesinin ders calistigi, bir tanesinin oyun oynadifi, bir tanesinin ders
calistiB, bir tanesinin dans ettigi belirtilmistir.

Bu durumda: ige doniik ogrencilerin disa doniik dgrencilerden daha
¢ok dedikodu yaptig1, daha ¢ok gezdigi, disa doniik 6grencilerin ice doniik
ogrencilerden daha ¢ok sinemaya gittigi, daha c¢ok miizik dinledigi
goriilmiistiir. Disa dontik 6grencilerin ice dontik 6grencilerden daha gesitli
seyler yaparak vakit gecirdigi gortilmektedir.
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1
How do We Choose Friends?

Aslihan Derman*

Introduction

Friend is the person whom we love, know well, trust, and have the
same feelings. (TDK, 2008) We need a friend to unburden our heart with
ease and share our pleasure and affliction. (Wwww.izedebiyat.com).

One should have a friend to knock at his door any time. A friend shouldn’t
ask the reason for your visit when you wake him/her up at night; s/he should
know what you mean by just looking at your eyes; listen to you and understand
you without asking anything. S/he should stand by you not only when you
draw applause but also when you are mocked. (www keskinbicak.net) Friends
should weep and laugh together. A friend should always be with you. Well,
who choose friends then? How do people choose friends? Do different people
have different reasons for choosing friends?

The purpose of this study is to identify how the 6th and 7th grade
students in T. Noterler Birligi Primary School choose their friends.

Research Questions
1. How do 6th and 7th grade students in T. Noterler Birligi Primary
School choose their friends?
2. What do 6th and 7th grade students in T. Noterler Birligi Primary
School like to do with their friends?

Method

In this study qualitative methods were used. The data of the study were
collected by the survey developed by the researcher. Sixth- and seventh-
grade students in T. Noterler Birligi Primary School constitutes the
population of the study. Participants are six students from 6th grade and six
students from 7th grade. Two students from each class, who were suggested
by their teacher as the most introverted and the most extroverted, were
included in the study. Data were collected and analized by taking into
account research ethics.
Survey Questions

Six questions were addressed to participants.

1. Do you have any friends?

* Turkish Notary Association Elementary School, Age 12, e-mail: info@tnoterlerbirligi.k12.tr
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(If you do) How many friends do you have?

Do your parents approve all of your friends? Why?

Do you make friends easily?

What factors do you consider while choosing your friends?
What do you do with you friends?

AN N

Answers given to these questions are presented below. Because some
participants provide similar answers to the questions, their explanations are
presented under the same topic. We indicated the number of students who
gave the similar explanation by putting the signs (+) near the answer.

Findings and Interpretations

Twelve students, nine girls and three boys, from 6th and 7th grade
students of T. Noterler Birligi Primary School were the participants of this
study. The school counselor determined six of these students as extroverted
and six of them as introverted. In this study, introverted person is defined in
terms of being talkative, having few friends and being reluctant to involve in
activities. On the other hand, extroverted person is defined as being
talkative, having many friends, willing to involve in activities and making
friends easily.

The findings of this study are represented in three groups; introverted,
extroverted and total participant group. It is stated that in introverted group
2 students have 2 friends; 2 students have 3 friends; 1 student has 4 and the
other one has 6 friends. In extroverted group it was stated that 2 of them
have 2 friends; 2 of them have 4 friends; 1 of them has 5 and the other one
has 10 friends.

In this case, it is shown that students in extroverted group have more
friends than students in introverted group. All the extroverted students
stated that their family approves their friendships. Four of introverted
students stated that their family approves their friendships whereas 2 of
them stated that their family approves in part.

In this case, it is seen that extroverted students choose their friends
easily and choose friends that their parent would also approve, whereas
some introverted students don’t choose friends easily and don’t take their
parents” opinions into account when choosing their friends. All students
stated that they choose their friends easily.

Students of introverted group stated that they take the following factors
into consideration while choosing a friend: “optimism” (stated by one
student); “not being selfish” (one student); “loyalty” (two students); 1 of
them “nothing”; 2 of them “kindhearted”; 3 of them “honesty”; 1 of them
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“being at the same age; 1 of them “his/her environment”; 1 of them “style”;
2 of them “manner” and 1 of them “trustworthy”.

Students of extroverted group stated that they take the following factors
into consideration while choosing a friend. 1 of them “ amusing”; 1 of them
“suitable to his/her personality”; 1 of them “having the common manners”;
1 of them “getting along”; 4 of them “honesty”; 1 of them “closeness”; 3 of
them “reliability”; 1 of them “being able to keep a secret”;1 of being able to
play basketball”; 2 of them “loyalty”; 1 of them “that s/he loves me”; 1 of
them “cleverness” and 1 of them “optimism”.

In this case it is seen that extroverted students take more factors into
consideration when choosing a friend than introverted students do. It is also
seen that introverted students choose friends more inattentively than the
extroverted ones.

Introverted students’ answers to activities they like to do with their
friends are as follows; 3 of them “making gossip”; 4 of them “wandering”; 2
of them “playing computer games”; 1 of them “staying together”; 1 of them
“studying”; 3 of them “listening to music”; 1 of them “sharing secrets”; 1 of
them “having fun”; 2 of them “going to cinema”; 1 of them “having dinner”;
1 of them “shopping”.

Extroverted students’ answers to activities they like to do with their
friends are as follows; 2 of them “playing computer games”; 2 of them
“wandering”; 5 of them “going to cinema”; 1 of them “playing basketball”; 1
of them “playing playstation”; 1 of them “chatting”; 4 of them “listening to
music”; 1 of them “going to a theatre”; 1 of them “having dinner”; 2 of them
“sharing secrets”; 1 of them “making gossip”; 1 of them “writing stories
etc.”; 1 of them “studying”; 1 of them “playing games” an done of them
“dancing”.

In this case it is revealed that introverted students make gossip and
wander around more than extroverted students do and extroverted students
go to cinema and listen to music more than introverted students do. It is also
found out that extroverted students do more and a variety of activities to
spend time with their friends than introverted students do.
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Cocuklar ve Nébet¢i Ogretmenler
Arasindaki Sosyal Etkilesim

Miriam Flower*

Giris

Nobetci 6gretmenlerle birkag kotii deneyim yasadim. Diger 6grencilerin de
nobetgi dgretmenlerle benzer deneyimler yasayip yasamadiklarimi ¢grenmek
istedim. Bu durum benim nobetci 6gretmenler hakkinda bir arastirma sorusu
olusturmama neden oldu. Bazi nobetgi Ogretmenlerin 6grencilerle
konustuklarini, onlarin ellerini tuttuklarini, bazilarmun ise sadece kendi
aralarinda sohbet ettiklerini gordiim. Bu goruntii, “6grenciler ve nobetci
Ogretmenler arasinda sosyal etkilesimi” arastirma diistincesini tetikledi. Bunu
aragtirmamin bashg olarak sectim ¢tinkii nébetgi 6gretmenlerin gevrelerindeki
cocuklarla etkilesimlerinin benzer diizeyde olup olmadiginm belirlemenin ilging
olabilecegini dustindiim. Benim tahminim biitin nobet¢i Ogretmenlerin
cocuklarla ayn sekilde etkilesim kurmadig1 yoniindeydi, arastirmamda bunu
ortaya ¢tkarmay1 amaglamaktadur.

Yontem
Noel zamam aragtirma yapmay1 6grenmek igin Open Universitesi'nde
(Ingiltere) bulunan Arastirmaci Cocuklar Merkezi'nde on haftalik bir
egitime davet edildik. Tlk hafta “Arastirma nedir?” sorusunu yamtladik.
izleyen on hafta boyunca bizlere asagidaki konular ogretildi:

¢ Gortisme yapma

e Sistematik gozlem

e Aragtirma etigi

¢ Video kamera kullaninmu

e Anket olusturma

e Yiizeysel okuma

e Veri analizi yapma

Open Universite’deki bu egitimden sonra bizden kendi 6zgiin
arastirmamiz igin bir arastirma sorusu yazmamiz istendi. Biz de ¢ocuklar ve

* Aragtirmact Cocuklar Merkezi-Ingiltere, Yas 10, e-posta: childrens-research-centre@open.ac.uk
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nobetci 8gretmenler arasindaki sosyal etkilesim konusunu diistindiik. Open
Universitesi'ndeki danismanlar ile bu konuyu nasil galisabilecegimize iligkin
birkag duistinceyi tartistik, en sonunda asagidaki desende karar kildik.
Arastirma Deseni

Cocuklar ve nobetci 6gretmenler arasindaki etkilesimi belirlemek igin
karma yontem kullanmaya karar verdik. Ogle arasinda 6grencilerin bahcede
ne hissettiklerini ve neler yaptiklarimi ortaya c¢ikarmak istedik. Ayrica
dgrencilerin bir nobetci 6gretmeni iyi bir ndbetci 6gretmen yapan 6zellikleri
hakkinda neler diistindiiklerini ve gercekte nobet¢i 6gretmenlerin bahcede
neler yaptiklarmi ortaya ¢ikarmayr amagladik. Bunun igin asagidaki dort
yontemi kullandik:

e Baklava dilimli (elmas) siralama

e Makarna kab1

e Davranis cetelesi tutma

o Gozlem

Tablo 1

Arastirmada Kullanilan Yontemler
Yontem Bu yontemi ne igin kullandik
Baklava dilimli (elmas) Cocuklarin nobetci 6gretmenlerden kendileri igin
siralama neleri yapmalarimni beklediklerini belirlemek igin.
Makarna kabi Cocuklarin okul bahgesinde neler hissettiklerini

belirlemek igin.

Kag ¢ocugun nobetgi dgretmenin elini tuttugunu
belirlemek igin.

Nobetci 6gretmenlerin ¢ocuklarin bulundugu
ortamda neler yaptigini belirlemek igin.

Davranis cetelesi tutma

Gozlem

Herbir Yontem ile Ne Yaptik?

Tablo 2

Baklava Dilimli (elmas) Siralama Ile Yapilanlar
Baklava Dilimli (elmas) Siralama Nasil ~ Baklava Dilimli (elmas) Siralamay1
Yapilir? Nasil Kullandik

Baklava dilimli swalama 9 kartt Ole arast ile ilgili ©grencilerin ne
tizerlerindeki aciklamalar dogrultusunda hissettigini bulmak i¢cim bunu kullandik.
bir baklava dilimi olusturacak sekilde Ayrica nobetci 6gretmenin nasil olmasi
diizenleme yoludur. En ¢ok katldigmiz gerektigi hakkinda da bu yonteme
ifadenin bulundugu kartt dilimin en bagvurduk. (Kartlar i¢in Ek 4’e bakiniz.)
tepesine, en az katildiginizi ise dilimin en

altma, diger yedi karti ise dilimin

ortalarmna yerlestirirsiniz.
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Tablo 3
Makarna Kabu ile Yapilanlar

Makarna Kabi Nasil Yapilir?

Makarna Kabini Ne I¢in Kullandik

Her seyden once 6 adet plastik kaba
ihtiyaciniz var. Her bir kap bir hissi
ifade eden etiket tasir. His etiketleri
sunlardi: nese dolu, yalniz, korkmus,
mutlu, berbat, konugskan. Daha sonra
her bir kisiye 18 makarna tanesi verip,
bunlar1 her bir kaba en fazla ii¢ tane
olacak sekilde koymalarmi istersiniz.
Eger bir kaba ti¢ makarna tanesini
birden  birakiyorsamiz  bu  hissi
cogunlukla hissettiginiz anlamina gelir.
ki makarna tanesi ise bu hissi bazen,
bir makarna tanesi ise bu hissi nadiren
hissettiginiz anlami tasimaktadir.

Makarna kabi yontemini ¢ocuklarm
okul bahgesinde neler hissettiklerini
ortaya ¢ikarmak icin kullandik.

Tablo 4
Cetele Tablolari Ile Yapilanlar

Cetele Tablosu Nasil Tutulur?

Cetele Tablosunu Ne I¢in Kullandik?

Elimizde ¢ok sayida bashig: iceren bir

Kag 6grencinin nobetci 6gretmenin elini

liste bulunur. Uygun bashgin karsisina tuttugu vb. konular icin cetele
cizgi atariz. tablolarini kullandik.

Tablo 5

Gozlem Teknigi Ile Yapilanlar
Gozlem Nasil Yapilir? Gozlemi Ne I¢in Kullandik?

Oyun bahgesinde ses kayit cihazi ile
dolagilarak  gozlenenler ses kayit
cihazina konusularak kaydedilir.

Gozlemi ¢ocuklarin nobetci dgretmenle
yakinliklarin1  ortaya ¢ikarmak igin
kullandik.

Katilimcilar

Arastirma projemde yaslar1 dokuz ile on arasinda degisen besinci yil
ogrencilerinde alt1 6grenci yer aldi. Bunlarin doérdu kiz ikisi erkekti. Bu
ogrencileri numara tiretimi yoluyla, tesadiifii yontem kullanarak sectim.
Benim simifimda her 6grencinin adimin yaminda 6grenci kayit numarasi
bulunur. Ayrica yedi nobetci 6gretmen arastirmama katilmay: kabul etti.
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Arag-Gereg

e Makarna

e Kaplar

e Baklava dilimi siralama kartlar:
Etik Konular

Etik gerekgelerden dolay: insanlardan arastirmamizda yer almalar icin izin
istedik. Oncelikle nobetci tgretmenlere aragtirmamiza katilip katilamayacaklarint
sorduk. Daha sonra alt1 6grenciye arastirmanmzin bir parcast olmay1 kabul edip
edemeyeceklerini sorduk. Izinlerini yazih olarak aldik.

Sonuclar
Neler Bulduk?
Ses Kayit Cihazi: Ne yazik ki ses kayit cihaz1 gozlemleri kaydetmedi. Bu
nedenle bunun sonuglarimi gosteremiyorum.
Makarna Kaplart:

How people feel in the playground

ol

AL R 1

Happy Joyful Miserable Talkative ‘Frightened‘ Lonely

I very often [ Often
I Notoften [ | Never

Sekil 1: Cocuklar kendilerini okul bahgesinde nasil hissediyorlar?

o Gorustugum cocuklarmn 4/51 okul bahgesinde kendini mutlu
hissettigini belirtirken, sade 1/51 ¢ok sik mutlu olamadigim
belirtmistir.
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e Cocuklarmn 3/51 okul bahgesinde kendilerini ¢ok sik nese dolu
hissettiklerini belirtmis fakat bir 6grenci asla nese dolu olmadigin
ifade etmistir.

e Cocuklarin 4/5i asla kendilerini okul bahgesinde berbat
hissetmediklerini Dbelirtirken 1/51 ¢ok sik olmamak kaydiyla
kendini berbat hissettigini soylemistir.

e Cocuklarin 2/5’si ¢ok sik konugkan, 2/5si ¢ok sik olmasa da
konuskan, 1/5'i ise siklikla konuskan olduklarini séylemistir.

e Cocuklarin tamami hicbir zaman kendilerini korkutulmus
hissetmediklerini belirtmiglerdir.

e Cocuklarin 2/5’si kendilerini ¢ok sik yalmz hissettiklerini belirtirken,
3/5'ti asla kendilerini yalmz hissetmediklerini soylemistir.

Baklava Dilimi Siralamasi:

3.0

20

BL B2 B3 B4 B5 B6 B7 B8 B9

I Most Important [ Very Important I Quite Important
[ ] Not very Important ] Not at all Importan

Sekil 2: Nobetci 6gretmenlerde bulunmasi énemli goriilen nitelikler

Kisaltmalar:

B1- Problemim oldugunda kendileriyle konusabilecegim hissini verebilmeleri
B2- Bizleri isimlerimizle tantyabilmeleri

B3- Nazik ve anlayish olabilmeleri

B4- Zorbaca davrarnislar: engelleyebilme

B5- {1k yardim yapabilme

B6- Okul bahgesinde iyi bir disiplin olusturma

B7- Kayirmaciliktan kaginabilme
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B8- Neseli olabilme
B9- Kendimi yalniz hissettigimde onlarla konusabilme

Bir kisi, nobetci Ogretmenin en oOnemli niteliginin, cocuklarin
problemlerini dinlemeye agiklik oldugunu diistinmektedir.

Iki kisi, nobetci ogretmenlerin ¢ocuklarin problemlerini dinlemeye
acik olusglarini ¢ok énemli bir nitelik olarak diisiinmektedir.

Yine iki kisi, nobetgi 6gretmenlerin ¢ocuklarin problemlerini dinlemeye
acik oluglarmi oldukga 6nemli bir nitelik olarak diisiinmektedir.

Bir kisi, nobetgi 6gretmenlerin ¢ocuklarin isimlerini bilmelerini ¢ok
onemli bulmustur.

Bir kisi, nobetci O0gretmenlerin cocuklarin isimlerini bilmelerini
olduk¢a dnemli bulmustur.

Iki kisi, nobetci ogretmenlerin ¢ocuklarin isimlerini bilmelerinin ¢ok
onemli olmadiginmi dustinmektedir.

Bir kisi, nobetci 6gretmenlerin ¢ocuklarmn isimlerini bilmelerinin hig
onemli olmadigim distinmektedir.

Iki kisi nazik olmay1 nobetgi 6gretmenlerin en 6nemli niteligi olarak
belirtmistir.

Bir kisi, nazik olmay1 nobet¢i 6gretmenler igin oldukca 6nemli bir
nitelik olarak belirtmistir.

Bir kisi, zorbaca davranislar1 durdurabilmeyi nbet¢i 6gretmenlerin
en 6nemli niteligi olarak belirtmistir.

Ug kisi, zorbaca davranslar1 durdurabilmeyi nébetci dgretmenler
icin ¢cok 6nemli bir nitelik olarak belirtmistir.

Bir kisi, zorbaca davramslari durdurabilmeyi nobet¢i 6gretmenler
i¢in ¢ok 6nemli bir nitelik olarak gormemektedir.

Bir kisi, ilk yardim konusunda iyi olmay1 nobetgi 6gretmenler igin
¢ok onemli bir nitelik olarak gormektedir.

Iki kisi, ilk yardim konusunda iyi olmay1 nobet¢i 6gretmenler igin
¢ok onemli bir nitelik olarak gormemektedir.

Iki kisi, ilk yardim konusunda iyi olmay1 nobetci 6gretmenler igin
tamamen 6nemsiz bulmaktadir.

Bir kisi, okul bahgesinde iyi bir disiplin olusturmayi nobetci
Ogretmenlerin en 6nemli niteligi olarak belirtmistir.

Bir kisi, okul bahgesinde iyi bir disiplin olusturmayi nobetci
ogretmenler i¢in cok 6nemli bir nitelik olarak belirtmistir.

Uc kisi, okul bahgesinde iyi bir disiplin olusturmayr nébetci
ogretmenler i¢in oldukga 6nemli bir nitelik olarak belirtmistir.

Bir kisi, kayirmaci olmamay1 nobetgi 6gretmenler i¢in ¢ok 6nemli bir
nitelik olarak belirtmistir.

ki kisi, kayirmaci olmamay1 nobetgi Ogretmenler icin oldukca
6nemli bir nitelik olarak belirtmistir.
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e Bir kisi, kayirmaci olmamay1 nobetgi 6gretmenler icin ¢ok onemli bir
nitelik olarak gormemektedir.

o Iki kisi, neseli olmay1 nobetgi 6gretmenler icin oldukca 6nemli bir
nitelik olarak belirtmistir.

e Ug kisi, negeli olmay1 nobetci 6gretmenler igin cok 6nemli bir nitelik
olarak gérmemektedir.

e Bir kisi, bir ¢ocuk yalmz oldugunda onunla konusmay1 nobetci
ogretmenler icin ¢ok 6nemli bir nitelik olarak gormemektedir.

e Iki kisi, bir gocuk yalniz oldugunda iyi bir dinleyici olabilmeyi nébetci
ogretmenler icin ¢ok 6nemli bir nitelik olarak gormemektedir.

3.0
25
20
15 —
10
05 —
00! : : : : :
Al A2 A3 A4 A5 A6 A7 A8 A9
I \ost Inportant [ Very Inportant I Quite Important
[ ] Not Very Important ] Not at all Inportan
Sekil 3: Insanlar 6gle arasinda ne yapmaktan hoglaniyorlar?
Kisaltmalar

Al- Derslere ara vermis olmaktan

A2- Oyun oynamaktan

A3- Dinlenmekten

A4- Kendi siifinda olmayan ¢ocuklarla oynamaktan
A5- Ne yapmak isterlerse onu yapabiliyor olmaktan
A6- Oynayacak ¢ok sayida arkadas bulmaktan

A7- Ortalikta kosmaktan

A8- Biraz temiz hava almaktan

A9- Mutlu olmaktan
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Iki kisi derslere ara vermis olmay1 6gle arasindaki en dnem sey
olarak diistinmektedir. Diger iki kisi bunu olduk¢a dnemli; bir kisi
ise 6nemsiz bulmaktadir.

Iki kisi 6gle arasmnda oyun oynayabilmeyi ¢ok onemli, bir kisi ise
oldukca 6nemli, iki kisi ise 6nemsiz bulmaktadir.

Ug kisi igin 6gle arasi dinlenmek igin oldukga &nemli iken 2 kisi
dinlenmek i¢in 6nemsiz oldugunu diistinmektedir.

Bir kisi 6gle arasimin en ¢nemli tarafi olarak kendi simmifindan
olmayan diger cocuklarla oynayabilmeyi gostermistir, iki kisi bunu
cok onemli, bir kisi oldukga énemli, bir kisi ise 6nemsiz bulmustur.
Bir kisi 6gle arasinda ne yapabiliyorsa onu yapiyor olmayi en
onemli sey olarak diistinmektedir. Iki kisi bunu oldukca 6nemli, bir
kisi ise cok onemli olarak belirtmistir.

Bir kisi 6gle arasinda oynayacak ¢ok sayida arkadas bulabilmeyi en
onemli sey olarak belirtmistir. ki kisi bunu cok 6nemli, bir kisi
oldukca énemli, bir kisi ise onemsiz bulmustur.

Iki kisi ogle arasinda ortalikta kosabilmeyi tnemli bulmustur. Bir
kisi bunu ¢ok 6nemli bulmay1p, bir kisi hi¢ 6nemsememistir.

Bir kisi 6gle arasinda temiz hava alabilmeyi ¢ok 6nemli bulmustur;
iki kisi bunu ¢ok 6nemli bulmamus, bir kisi de hi¢ énemsememistir.
Ik kisi 6gle arasmda mutlu olmay1 ok nemli, iki kisi ise oldukca 6nemli
bulmustur. Bir kisi ise ok 6nemli olmadigim diistinmektedir.

Gozlemler
Tablo 6
Biitiin Haftanin Genel Toplam
"I\VIObetgl Nobetci --hjdbetgl Kag Ogrenci
Ogretmen . Ogretmen N .
Haftanin - Ogretmene Nobetci
(N.O)) Cocuklara s .
Tamami1 N Cocuklar Kag Ogretmenin
Dudugi Kag 7 oldip Kag Kez Elini Tuttu
Kez Cald: ’ Gitti?
N.O.1 0 12 (%9) 10 (%27) 1 (%8)
N.O.2 0 14 (%11) 8 (%22) 11 (%92)
N.O.3 8 (%89) 4 (%3) 10 (%27) 0
N.O. 4 1 (%11) 76 (%59) 0 0
N.O.5 0 10 (%8) 5 (%14) 0
N.O.6 0 5 (%4) 1 (%3) 0
N.O.7 0 8 (%6) 3 (%8) 0
Total 9 (%100) 129 (%100) 37 (%100) 12 (%100)
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Tartisma

Tahminim, biittin nobetci Ogretmenlerin ¢ocuklarla benzer sekilde
etkilesime girmedigi seklindeydi. Arastirmamin verileri bunu destekliyor.
Ornegin tigiincii nobetci 6gretmen diidiigii 8 kez, dordiincti 6gretmen ise bir
kez galiyor, digerleri ise bir haftalik gozlem stiresince hi¢ diidiik ¢almiyorlar.
Biittin nobetci 6gretmenlerin rollerine bagli olarak gocuklarla farkh sekilde
etkilesim kurdugunu gozlemledim. Ornegin, 6grenciler idareci nébetciye
problemleri halletmek tizere gelirken, yemekhanede gorevli nobetci
ogretmene iceceklerini actirmak {izere gidiyorlar. Ogrencilerin nébetci
ogretmenlere yaklasim sekli de onlarin davranma ya da konusma sekline
bagli olarak degisiyor. Bazi nobet¢i 6gretmenler bazi 6grencilere kars: dostga
davraniyor, bazilarina ise ayni sekilde davranmiyor, bazi nobetgi
ogretmenler ise herkese karsi dostca davramiyor, bazilari ise istenmeyen
davranislar1 engellemeye calisiyor. Baklava dilimi siralamasindan elde
ettigimiz bulgular nobetci 6gretmenler icin aranan en onemli niteliklerin
sunlar oldugunu gostermektedir:

e Nazik ve anlayish olabilme

e Zorbaliklara gecit vermeme

¢  Cocuklarm problemleri oldugunda konusabilecekleri kisiler

olabilme
o Disiplini iyi sekilde saglayabilme

Gozlemler yoluyla elde ettigi bulgular aym anda 290 kadar ¢ocugun bir
arada olabildigi okul bahgesinde, bir hafta boyunca ¢ocuklarm 129 defa nobetgi
Ogretmenlere yaklastigii gordiim, sadece 12 kez Ogrencinin nobetgi bir
Ogretmenin elini tuttuguna tamklik ettim. Ayrica, c¢ocuklar nobetci
ogretmenlerden sadece ikisine yaklasti, bunlardan biri de bas ndbetciydi. Bu
bulgular, ¢ocuklarin okul bahgesinde ya mutlu olduklart ve nobetci
ogretmenlerle konusma ihtiyaci hissetmedikleri ya da konusma cesareti
bulamadiklar1 seklinde yorumlanabilir. Her ne kadar Sekil 1 ¢ocuklarmn okul
bahgesinde olmaktan dolayr mutlu ve nese dolu olduklarmi gosterse de,
bunlardan hangisinin dogru oldugunu ortaya ¢ikarmak icin ek arastirmalar
yapmam gerekiyor. Kimse korkutulmus oldugunu soylemiyor. Bu nobetci
ogretmenlerin gorevlerini iyi yaptiklarim gosteriyor olsa da ben sadece bes
ogrenciyle goriisme yaptim. Bunun herkes i¢in gecerli olup olmadigini anlamak
icin farkli yas gruplarmmdan ¢ocuklarm da yer aldig1 daha genis bir ¢alisma
gurubunda, daha fazla sayida gocukla goriismeler yapmaliymm. Sekil 3" gore
cocuklarin 6gle arasinda yapmaktan en ¢ok hoslandiklari seyler sunlardir:

e Araverme

e Mutlu olma
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¢ Opyunlar oynayabilme
¢ Siuflarindaki arkadaslariyla oynayabilme
¢ Opynayabilecekleri cok sayida arkadasa sahip olabilme

Arastirmamin bulgulari, goriistiigim herkesin okul bahgesinde kendini
mutlu hissettigini, ogle arasindaki deneyimlerinin genel olarak olumlu
oldugunu ortaya koymaktadir.

Eger baska arastirmacilar nobetci 6gretmenlerin gorevleri hakkinda
neler diistindiiklerine iliskin nobetci 6gretmenler ile arastirmalar yaparlarsa
bu benim arastirmami daha da gticlendirebilir.

Okula Oneriler
Elde ettigim sonuglar bize ¢ocuklarin nobetci 6grencileri ve oyun saatlerini
sevmeleri hakkinda neler soyliiyor? Bu konularda okul neler yapabilir?

Nobetci ogretmenler ve ¢ocuklar arasinda sosyal etkilesimi saglamak
icin okul, nobetgi O6gretmenleri yerel egitim yoneticilerinin diizenledigi
mesleki gelisim seminerlerine katilmalar1 konusunda cesaretlendirmelidir.
Nobetci 6gretmenler cocuklarla birlikte elim sende gibi oyunlar1 daha fazla
oynarlarsa ve diizenlerlerse, cocuklarla etkilesim kurabilirler. Nobetci
ogretmenlerin bu oyunlara katilmalar1 gerektigini diistintiyorum. Boylece
cocuklar onlar1 dost goriip, onlara daha fazla giiveneceklerdir.

Tesekkiir Notu
Bu aragtirmanin planlama asamasinda katkida bulunan Josh Pennock’a
tesekkiir ederim.
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Social Interaction between Children and
Lunchtime Supervisors

Miriam Flower”

Introduction

I have had a few bad experiences with Lunchtime Supervisors, and I
wanted to know if this was a one off experience or if other people had had
similar experiences with Lunchtime Supervisors too. So that started to make
me think of a research question about Lunchtime Supervisors. Then I saw
that some Lunchtime Supervisors were talking to children and had children
holding their hands but other Lunchtime Supervisors were walking around
on their own. So that triggered the idea of exploring “The social interaction
between children and Lunchtime Supervisors’. I chose this title because I
thought it might be interesting to find out if all Lunchtime Supervisors had a
similar level of social interaction with the children around them. My
prediction was that not all Lunchtime Supervisors interacted with children
in the same way and this is what my research seeks to find out.

Methods

At Christmas time we were invited to do ten weeks of training (to learn
how to do research) at the Children’s Research Centre (Open University).

The first week we learnt the answer to this basic question “What is
research?” In the next nine weeks we were taught the following;:

e How to interview people

e Systematic observation

e Ethics

e How to use a video camera

¢ How to write questionnaires

¢ How to skim read

e How to analyse data

At the end of our training at the Open University we were asked to
write a research question in order to conduct our own original research and
we thought of the idea of examining the social interaction between children

* Children's Research Centre-UK, Age 10, e-posta: childrens-research-centre@open.ac.uk
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and the Lunchtime Supervisors. We discussed several ideas about how to
go about this task with our Open University helper and finally came up with
the following design.
Design of Study

We decided to use a mixture of methods to look at the interaction
between children at our school and lunchtime supervisors. We wanted to
find out how children felt about lunchtime and what they did in the
playground. We also wanted to find out what they thought made a good
lunchtime supervisor and what lunchtime supervisors actually did in the
playground

We used 4 different methods to do this:

e Diamond Ranking

e DPasta Pots

e Tally chart of behaviour

e Observation

Table 1

The Methods Used in the Research
Method What we used this method for
Diamond Ranking To find out what people expect a LS* to do for them
Pasta Pots To find out what people feel in the playground
Tally Chart Eo find out how many children are holding the LS’s

ands, etc.

Observation To find out what LSs do around children

* Lunchtime Supervisor
What We did with Each Method

Table 2
Diamond Ranking

How to do Diamond Ranking? What we used Diamond Ranking for?

Diamond ranking is a way of asking
people to arrange 9 cards with
statements on them to form a diamond =~ We used this to find out what people

shape. You put the statement that you feel at lunchtime. Also we used this
agree with most at the top of the method to find out what people think
diamond and the one you least agree LSs should be like. (See appendix 4 for

with at the bottom of the diamond. You cards)
put the other 7 cards in the middle of
the diamond.
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Table 3
Pasta Pots

How to do Pasta Pots? What we used pasta pots for?

First of all you need 6 plastic pots. Each

pot has a feeling label. The feeling

labels were: joyful, lonely, frightened,

happy, miserable and talkative. Next

you give each person 18 pieces of pasta

and ask them to put up to three pieces

of pasta in each pot. If you were to put ~ We used the pasta pot method to find
three pieces of pasta in a pot that would out what people feel in the playground.
mean you felt that feeling most of the

time, if you put two pieces of pasta in

the pot it meant you felt that feeling

sometimes and if you put one piece of

pasta in the it would mean you felt that

feeling hardly any of the time.

Table 4
Tally Chart
How to do the Tally Chart: What we used tally chart for:

The way that we did tally charts was We used the tally chart method to find
that we had a piece of paper with lots of out how many children hold the LS’s
headings* and we did tally marks hand etc.
under the right heading.

* A copy of the chart can be found in appendix x

Table 5

Observations
How to do observation? What we used observation for?
How we did our observation is we We used observation to find out if

walked around the playground with a children come up to LSs, etc.
Dictaphone and talked into it.

Participants
Six children in year five (9-10 olds) participated in my Research project.
There were four girls and two boys. I chose these people by using a random
number generator.
Each child in my year group has a number according to where their name is in
the register. Also there were the 7 L.S.s who agreed to take part in our research.
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Equipment
e DPasta
e Pots
e Diamond ranking cards
Ethics

For ethical reasons we had to ask people for their permission to take
part in our research study. First of all we had to ask the Lunchtime
Supervisors if they wanted to be included in our study. Secondly we had to
ask the six pupils if they wanted to be a part of our research. So we gave out
letters asking for their consent.

Results
What We Found
Dictaphone: Unfortunately the Dictaphone didn't record the
observations, so I am unable to show the results of this.

Pasta Pots:
How people feel in the playground
5
4.
3l
21 L
1 | L

Happy Joyful Miserable Talkative ‘Frightened‘ Lonely

I very often [ Often
I Notoften [ | Never

Figure 1: How children feel in the playground at lunchtime

e 4/5 of the children I interviewed said that they were happy in the
playground, whilst only 1/5 of the children said that they were not
happy very often in the playground.
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3/5 of the children said they were very often joyful but 1 child said
they were never joyful.

4/5 of the children said they were never miserable, while only 1/5
said they were miserable not very often.

2/5 of the children aid they were very often talkative and 2/5 said they
were not often talkative but only 1/5 said they were often talkative.

All of the children said they were never frightened.

2/5 said they were often lonely while 3/5 said that they were never
lonely.

Diamond Ranking;:

Qualities importantin aLS

3.0
2.5
2.0
1.5 L
1.0 -
0.5 - L
00 Bl B2 B3 B4 B5 B6 B7 B8  BY
I Most Important [ very Important Il Quite Important
[ ] Not very Important  [_] Not at all Importan
Figure 2: Qualities important in lunchtime supervisors
Key

B1- To feel able to talk to them if I have a problem.

B2- For them to know us all by name.

B3- For them to be kind and understanding.

B4- For them to stop any bulling from happening.

B5- For them to be good at First Aid.

B6- For them to keep good discipline in the playground.
B7- For them not to have favourites.

B8- For them to be jolly.

B9- To be able to talk to them if I feel lonely.
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1 person thought that the most important quality of L.S. was that
they would be open to listen to your problems.

2 people thought it was very important for L.S. to be able to listen to
people’s problems.

2 people thought it was quite important for L.S. to listen to children
when they have problems.

1 person thought it was very important for a L.S. to know every
child by name.

1 person thought that it was quite important that L.S. knew every
child by name.

2 people thought it was not very important that L.S. ‘s knew
everybody by name.

1 person thought it was not at all important that L.S. ‘s knew
everyone by name.

2 people thought that the most important quality of a L.S. should be
that they are kind.

1 person thought it was quite important that L.S.”s were kind.

1 person thought that the most important quality of a L.S. was that
they stopped bullying.

3 people thought that it was very important that L.S.’s stopped
bullying.

1 person thought it was not very important that L.S.’s stopped
bullying.

1 person thought it was very important that L.S.’s were good at First
Aid.

2 people though it was not very important that L.S.”s were good at
First Aid.

2 people thought it was not at all important that L.S’s were good at
First Aid.

1 person thought the most important quality of a L.S. was they kept
good discipline on the playground.

1 person thought it was very important that L.S.”s kept good
discipline on the playground.

3 people thought it was quite important that L.S.s kept good
discipline on the playground.

1 person thought it was very important for L.S.’s not to have
favourites .

2 people thought it was quite important that L.S."s didn’t have
favourites.
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e 1 person thought it was not very important that L.S.”s didn’t have
favourites.

e 2 people thought it was quite important that L.5>’s were jolly.

e 3 people thought it was not very important that L.S."s were jolly.

e 1 person thought it was not a very important quality to be able to
talk to a child when a child was lonely.

e 2 people thought that L.S."s did not have to be good at listening to
children when they are lonely.

What people like about dinner time

3.0

2.5

2.0

1.5 i

1.0

0.5 —

0.0+ t t t t t

Al A2 A3 A4 A5 A6 A7 A8 A9
Il Most Important [ very Important Il Quite Important
[ ] Not Very Important 7] Not at all Importan
Chart 3: What people like about lunchtime
Key

Al-To have a break from lessons.
A2-To be able to play games.

A3-To be able to have a rest.

A4- To play with people not in my class.
A5-To be able to do what I want to do.
A6- To have lots of friends to play with.
A7-To be able to run around.

A8- To be able to get some fresh air.
A9-To be happy.
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2 people thought the most important thing about lunchtime was to
have a

break also 2 other people that to have a break was a quite important
aspect of lunch but 1 person thought it was not at all important.

2 people thought to be able to play games at lunch was very
important.

2 people thought to be able to play games at lunch was not very
important but only 1 person thought it was quite important.

3 people thought to have a rest at lunch was quite important whilst
2 people thought it was not very important.

1 person thought that the most important aspect of lunch was to
play with people who were not in your class, 2 people thought this
was very important, whilst 1 thought it was quite important and 1
thought it was not important.

1 person thought the most important thing was to be able to do what
they wanted to do, 2 people thought it was quite important to
choose what they wanted to do, but only 1 thought it was very
important.

1 person thought the most important thing about lunch was to have
lots of friends to play with, 2 people thought this was very
important,1 person thought it was quite important, and 1 thought it
was not important.

2 people thought it was important to be able to run around, 1 people
thought it was not at all important and 1 person thought it was not
very important.

1 person thought it was very important to have fresh air at lunch, 2
people thought it was not very important and 1 person thought it
was not at all important.

2 people thought it was very important to be happy at lunch, 2
thought it was quite important to be happy at lunch and 1 thought it
was not very important to be happy at lunch.
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Observation
Table 6
Grand Total for the Whole Week:
How man . How man:
The whole times a L.Sy. HOW many times HOW many children al?;
a child comes up times a L.S. .
week blows the toal.S goes to child holding the
whistle - L.S.s hand
LS. 1 0 12 (9 %) 10 (27%) 1(8%)
LS. 2 0 14 (11%) 8 (22%) 11 (92%)
LS. 3 8 (89%) 4 (3%) 10 (27%) 0
LS. 4 1 (11%) 76 (59%) 0 0
LS. 5 0 10 (8%) 5 (14%) 0
LS. 6 0 5 (4%) 1 (3%) 0
LS. 7 0 8 (6%) 3 (8%) 0
Total 9 (100%) 129 (100%) 37 (100%) 12 (100%)
Discussion

My prediction was that not all Lunchtime Supervisors interacted with
children in the same way. The data supports this because the results show
that LS 3 blew the whistle 8 times, LS 4 blew the whistle once and nobody
else blew their whistle at all during one week of observation. I observed that
all LSs interact with children differently depending on their role; for
example children might come up to the head LS to sort out problems
whereas children might ask a LS working in the lunch hall to open their
drink. The way children approach LSs depend on the way they act or talk.
Some LSs are friendly with certain children and not so friendly with others;
some LSs try to be friendly with all children; some LSs try to stop children
misbehaving. The findings from the Diamond ranking interview (see Chart
2) show that children think that the most important qualities for L.S.s are:

e They should be kind and understanding

e They should be able to stop any bullying taking place

¢  Children want them to be people that they can talk to if they have a

problem

e  Children want them to be able to keep good discipline.

The findings from my observational data show that although there
could be up to 290 children in the playground at any one time, over a whole
week I only saw children approach L.S.s 129 times and I only saw children
holding a L.S.’s hand 12 times, (see Table 1). Also, the data show that
children only approached two supervisors on the whole and one of these
was the head supervisor. This suggests that children playing in the
playground either were happy and didn’t need to talk to the L.S.s or that
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they didn’t feel able to. I would need to do more research to find out which
of these was true, although, the results in Chart 1 show that the children that
I interviewed were ‘happy’ and felt joyful about being in the playground.
Nobody said that they felt frightened. This seems to show that the L.S.s are
doing a good job but as I only interviewed 5 children I would need to do a
much larger study and interview more children of different ages to see if this
were true for everyone. Chart 3 shows that the most important things that
children like about lunchtime are:

e Having a break

e Being happy

e Being able to play games

e Being able to play with people in their class

e Having lots of friends to play with.

My findings suggest that as everyone I interviewed felt happy in the
playground that these children’s experience of lunchtime was generally
positive.

It would strengthen my research if somebody were to do further
research on Lunchtime Supervisors to see what they think about their job
and to approach it from the LSs’ view.

Recommendations to the school - what my results tells us about how
children would like the LS and playtime to be and what school might do
about it.

To make the social interaction between LSs and children better the
school could encourage LSs to attend professional development training
session run by the Local Education Authority. All Lunchtime supervisors
could interact with the children more if they played games with the children
and helped organise games like tag. I think that the L.S.s should join in with
these games, as children would see them as being friendly and trust them
more.
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Dokuz-On Bir Yas Grubundaki Cocuklar
Ebeveynlerinin Mesleklerinden Nasil
Etkileniyorlar? Kiiciik Capl1 Bir Arastirma

Ruth Forrest*
Naomi Dent*

Giris

Ebeveynlerin mesleklerinin, ¢ocuklar1 nasil etkiledigi konusuyla
ilgilendik ve gocuklarin ebeveynlerin galisma saatlerinden, eve geldikleri
zamanki ruh hallerinden nasil etkilendiklerini merak ettik; 6rnegin cocuklar
ebeveynleri eve ¢ok yorgun ya da cok kizgin; cok mutlu ya da ¢ok canli
gelirlerse nasil etkilenirler? Bu aile bireylerinin iliskilerini nasil etkiler? Aymn
zamanda kag¢ tane ebeveynin calistifini ve calisma saatlerinin ne kadar
oldugunu merak ettik. Bunu yetiskinlerin degil de c¢ocuklarmn bakis
agisindan yola cikarak arastirmak istedik. Arastirma sorumuz: Cocuklar
ebeveynlerinin  mesleklerinden nasil etkileniyor? Cogu ¢ocugun
ebeveynlerinin daha az calismasim ve okula gelip aktivitelerini daha fazla
izlemelerini isteyeceklerini tahmin ettik. Ancak 6grendiklerimiz bizi ¢ok
sasirtti.

Yontem

Okulumuzdaki 5. ve 6.smiflardaki ¢cocuklarin goriislerini almak istedik
ve bunu yapmanin en iyi yolunun bir anket hazirlamak olacagim diistindiik.
Bircok diistinceyle anketi verdik. Bunun bazi ¢ocuklar icin oldukga hassas
bir durum olabileceginin farkindaydik. Belki onlarin ebeveynleri issizdi ya
da sadece bir ebeveynleri hayattaydi, bu ytizden sorular bir ya da daha ¢ok
calisan ebeveyni olan gocuklarin cevaplandirabilecegi sekilde diizenledik.
5.ve 6. simiflardaki ¢cocuklara ne yaptigimiz konusunda bilgi verdik ve anketi
dolduracak gontlliileri belirledik. Anketlere isim yazmayabileceklerini
soyledik. Ayn1 zamanda sorulardan bazilarini okumakta zorluk ¢ekebilecek
cocuklarin olabilecegini diistinerek eger bize okuyamadiklarin belirtirlerse
yardimci olabilecegimizi soyledik. Herkes anlayabilsin diye biitiin kelimeleri

* Aragtirmaci Cocuklar Merkezi-ingiltere, Yas 10, e-posta: childrens-research-centre@open.ac.uk
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basitlestirmeye ve agiklamaya calistik. Ulastigimiz 90 c¢ocuktan, 70
tamamlanmis anket aldik.

Cocuklarin ebeveynlerinin meslekleri ile ilgili ne distindikleri
konusunda alabildigimiz kadar ¢ok bilgi almaya calistik. Bu ylizden ankette
farkli degerlendirme olgeklerine sahip karisik sorular kullanildi. Ornegin
“Ebeveynlerinizin islerini ne kadar sevdiklerini diistintiyorsunuz?”
sorusunun bes muhtemel cevap olarak, ¢ok, orta, pek degil, biraz ve hig
kullanildi. Ancak ebeveynlerin ¢alisma saatleri ile ilgili olan soruda sadece
ug olast cevap vardy olmasi gerektigi kadar, ¢cok uzun, ¢ok kisa. Aym
zamanda bunlar1 ne kadar katildiklarin ya da katilmadiklarini 6grenmemizi
saglayan bazi durumlar da ekledik, kesinlikle katiiyorum, katiliyorum,
katilmiyorum, hi¢ katilmryorum.

e Ebeveyn(ler) pazarlari calismak zorunda olmamalilar.

e Isten eve geldiklerinde ebeveyn(ler)imin ok yorgun olmasi beni
rahatsiz ediyor.

e Isten eve geldiklerinde ebeveyn(ler)imin stresli olmalari/olmasi
beni rahatsiz ediyor.

e Ise giderken ebeveyn(ler)im daha sinirli oluyor(lar).

e Iste olmadiklarinda ebeveyn(ler)im benimle daha fazla
konusuyor(lar).

o Keske ebeveyn(ler)im okul aktivitelerine gelmek i¢in daha fazla
zamana sahip olsa(lar) .

Sonuglar karsilastirmak daha kolay olsun diye yiizdeleri hesapladik ve

danismanimiz bunlar: grafige cevirmemize yardimci oldu.
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Ebeveynlerin igleri cocuklaryla oynamalann enceller
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Sekil 7 Cocuklarin ebeveynlerinin isleri ile ilgili goriisleri

a b c d e f
Ebeveynler Isten eve Isten eve Ise giderken Iste Keske
Pazar geldiklerinde geldiklerinde ebeveyn(ler)im | olmadiklarinda | ebeveyn(ler)im
giinleri ebeveyn(ler)im | ebeveyn(ler)imin daha sinirli ebeveyn(ler)im okul
calismamall ¢ok yorgun stresli oluyor(lar). benimle daha aktivitelerine
olmas beni olmalari/olmasi fazla gelmek igin
rahatsiz beni rahatsiz konusuyor(lar). daha fazla
ediyor. ediyor zamana sahip
olsa(lar)

Cogu cocugun ebeveynlerinin islerinden memnun olmas: bizi oldukga
sasirttr. Insanlarin islerinde ne kadar strese girdikleri ve bunun aileyi nasil
etkiledigi hakkinda bircok sey duyduk ancak bu, bizim arastrmamizda
problem gibi goziikmiyor. Sekil 1 ve Sekil 2'de cocuklardan yarisinin
ebeveynlerinin islerinden ve calisma saatlerinden “memnun” olduklarimi
goriiyoruz. Sekil 3 ve Sekil 4, sadece ¢ocuklarin tigte birinin, ebeveynlerinin
islerinin aktivitelerini izlemek icin okula gelmelerini ya da onlarla oyun
oynamalarin1 “sik sik” engelledigini diistindiigiinti gosteriyor. Sekil 7
yaklasik % 80’inin ebeveynlerinin okula gelmek icin daha fazla zamana
sahip olmalarmi diledigini gosteriyor. Ancak sekil 4 teki sik sik ve bazen
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kategorilerini eklersek yaklasik %701 ebeveynlerinin islerinin en azindan
“bazen” okul aktivitelerine gelmelerini engelledigini duistiniiyorlar
diyebiliriz.

Bizi sasirtan bir diger sey ise ebeveyn 1 ve ebeveyn 2 arasinda
distindigiimiiz gibi cok fazla fark olmamasiyds, 6rnegin cogu babanin okul
aktivitelerine katilamayacagim diistinmiistiik.

(Ankette cocuklardan ebeveyn 1'i babalari/{ivey babalari icin (eger varsa)
ebeveyn 2'yi anneleri/ tivey anneleri (eger varsa) i¢in doldurmalarimni istemistik.)

Sekil 5teki  sonuglar, c¢ocuklara ebeveynlerim isten eve
genellikle....... gelirler ctimlesini “yorgun, gergin, stresli, asabi, mutlu ya da
sakaci’dan birini doldurmalarimi isteyerek elde edildi. ‘Gergin, stresli ve
asabi” diistik degerlerde olsa da ¢ogu annenin babalara gore daha “gergin”
ve “asabi” ancak ¢ogu babanin da annelerden daha “stresli” eve geliyor
goziikmesi ¢ok sasirtici. Ancak ebeveynlerin hemen hemen ticte biri eve
“yorgun” ve tigte biri “mutlu” geliyor bu yiizden okulumuzdaki 5. ve 6.
smiflardaki ¢ocuklarin cogu, ebeveynlerinin eve “mutlu”; ancak “gergin” ve
“stresli”, “yorgun” geldiklerini diistiniiyor.

Sekil 7 cocuklarin ebeveynlerinin isleriyle ilgili nasil hissettiklerini daha
¢ok gosteriyor. Cocuklar ailelerinin pazar giinleri calismak zorunda
olduklarimi diistinmiiyorlar (yaklasik %80den fazlast). Hemen hemen %80’
ebeveynlerinin onlar1 sikacak kadar stresli olduklarini diistinmiiyor ve daha
az1 ( yaklasik %70'i) onlar1 sikacak kadar yorgun olduklarini diistinmiiyor.
Ise gitmediklerinde, cocuklar ebeveynlerinin onlarla daha fazla
konustugunu diistintiyorlar ( yaklasik %80i). Ebeveynleriyle gecirdikleri en
glizel giin Cumartesi (yaklasik %50’si) ve Pazar (yaklasik %25'i) ve bunlar
ebeveynlerin genellikle calismadiklari zamana denk geliyor bu yiizden
cocuklarin bu giinlerde ebeveynleriyle iyi vakit gecirdikleri gortiliiyor.

Tartisma

Bazi veriler bizi oldukga sasirtti. Tahminlerimizin tersine gogu gocuk,
ebeveynlerinin yaptiklari isi oldukga seviyor ve ¢alisma saatleri konusunda
“olmasi gerektigi kadar” calistyorlar diye diistintiyor. Cocuklar aktivitelerini
izlemek igin ebeveynlerinin okula daha ¢ok gelmelerini isteseler de bunu gok
fazla umursuyor gibi goriinmiiyorlar. Bunun sebebi durumu gercekei bir
sekilde karsilamalari ya da kabullenmeleri olabilir. Anketimizden ¢ikan
sonuca gore ilgingtir ki alt1 yasindaki kiz cocugu ile 10- 11 yasindaki ¢ocuk
karsilastirildiginda farklilik ortaya ¢ikmaktadir. 6 yasindaki kiz ¢ocugu anne
ve babasinin okuldaki aktiviteleri iginde daha ¢ok olmalarini ve onunla evde
daha ¢ok oynamalarini istemektedir.
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Sonug

Bu proje, okulumuzdaki 70 ¢ocukla gergeklestirilen kiiciik bir proje olsa da,
bize ilging sonuglar gosterdigini diistiniiyoruz. Baglamadan énce ¢ocuklarin
ebeveynlerinin islerinin aile yasantilar1 {izerindeki etkilerinden memnun
olmadiklar1 izlenimine sahiptik (nedenini aciklayabilecegimizden emin degiliz,
cevremizden edindigimiz bir izlenim). Ancak tam tersiyle kars: karsiya kaldik.
Belki bu yas grubundan kaynaklamiyordu. 9- 10 yasmndayken yetiskinlerin
distindigiinden daha olgun oldugumuzu distiniiyoruz. Cogu ¢ocugun
ebeveynlerinin calisma saatlerini ¢ok uzun diye tanimlamaktansa olmasi
gerektigi kadar seklinde tanimlamalar1 bizce aileleriyle cok daha fazla zaman
gecirmek istemelerine ragmen, duruma gercekci bakabilmelerinden ve
ebeveynlerinin daha fazla para kazanmak i¢in ¢alismak zorunda olduklarmimn
bilincinde olmalarindan kaynaklamyor. Diger sasirtict sonug ise gocuklarmn ¢ogu
ebeveynin eve gergin ya da asabiden c¢ok yorgun geldiklerini
diisiinmeleridir.

Eger bu projeyi tekrar gerceklestirirsek daha iyi olmasi i¢in baz1 seyleri
degistirebiliriz. Ctinkii baz1 ¢ocuklarin annesi/babasi olmayabilir ya da issiz
olabilirler duistincesiyle hareket ettik. Bu da anketimizin ¢ok ayrintili ve
kanisik olmasma neden oldu. Topladigimmiz cogu veriye ihtiyacimiz
olmadigimi gordiik ve ankette sadece ¢ocuklarin ebeveynlerinin igleri ile
ilgili ne hissettikleri ile ilgili bolimleri analiz ettik. Eger bunu tekrar
yapabilirsek anketi ¢cok daha basit ve sadece bir ebeveyni icerecek sekilde
diizenleyebiliriz. Aynm1 zamanda 6 yasinda ve 10 yasindaki cocuklarin
hissettiklerini karsilastirmak da gercekten ilging olabilir ciinkii biiytik bir
fark olacagmi diistintiyoruz. 14 yasindaki ¢ocuklarla karsilastirildigindaysa
¢ok daha farkli olacagm dustintiyoruz. Belki bu gelecekte
arastirabilecegimiz bir konu olabilir.
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How are Nine to Eleven-Year-Olds Affected by
the Nature of their Parents’ Jobs?
A Small-Scale Investigation

Ruth Forrest*
Naomi Dent*

Introduction

We were interested in how parent’s jobs affect their children and won-
dered how children are affected by the kind of hours parents work and the
sorts of moods they come home in, for instance if they come home very tired
or angry or if they come home happy and bouncy. How does this affect the
quality of relationships in the family? We also wondered how many parents
worked and how long their hours were. We wanted to investigate this from
children’s viewpoints, not adults. The research question we decided on was:
‘how are children affected by the nature of their parents” work? We
predicted that most children would prefer their parents to work shorter
hours and be able to come to watch them in more school events. However,
what we found out surprised us.

Methodology

We wanted to find out the views of year 5 and 6 children in our school
and thought that the best way to do this would be to design a questionnaire.
We gave the questionnaire a lot of thought and were aware that this might
be quite a sensitive area for some children. Perhaps their parents were
unemployed or they only had one parent, so we set the questions so that it
could be answered for one or more working parents. We explained to Years
5 and 6 what we were doing and asked for volunteers to fill in the
questionnaire. We told them that these would be anonymous. We also
thought about children who might have difficulty reading some of the
questions so we said that we would help read questions if anyone wanted us
to. We tried to make all the words easy or explain them so that everyone

* Children's Research Centre-UK, Age 10, e-posta: childrens-research-centre@open.ac.uk
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would understand. We got 70 completed questionnaires back out of 90

children we approached.

We wanted to try and get as much information as we could about what
children thought about their parents’ jobs so the questionnaire used a
mixture of questions that had different rating scales. For example the
question ‘"How much do you think your parents enjoy their jobs had five
possible answers, a lot; it’s okay; a bit; not much and hates it but the question
about the hours that parents work had only 3 possible answers, just right, too
long or too short. We also designed some statements to find out how strongly
children agreed with them or not, strongly agree, agree, disagree or strongly

agree:

e Parent(s) should not have to work on Sundays

e My parent(s) are too tired to bother with me after they come home
from work
e My parent(s) are too stressed to bother with me when they come

home from work
e My parent(s) are more irritable when they’ve been to work

e My parent(s) talk to me more when they haven’t been to work

e I wish my parent(s) had more time to come to school events

e We worked out percentages so that it would be easier to compare
the results and our supervisor helped us to turn these into graphs.

The Findings
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Figure 1 ‘How much do you think your parents enjoys their jobs?”
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Figure 2 ‘Do you think the hours your parents work are ...?’
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[
Figure 3 “‘My parent’s job gets in the way of them playing with me’
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Figure 4 ‘My parents’ work gets in the way of coming to school
events
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Figure 5 ‘My parent usually comes home from work ...”
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Figure 7 Children’s points of view about their parents” work

We were quite surprised that most children seemed to be quite content
about their parents’ jobs. We hear a lot about the stress of people’s jobs and
how this affects the family but this didn't seem to be the case in our
investigation. From figures 1 and 2 we can see that nearly half the children
thought that their parents jobs and hours were "okay’. Figures 3 and 4 show
that only about a third of children thought that their parents” job “often” got
in the way of them coming to school events or playing with them, although
Figure 7 shows that nearly 80% wish that parents had more time to come to
school events. But if you add up the ‘often” and ‘sometimes’ categories in
figure 4 then about 70% think that parents” work gets in the way of school
events at least sometimes. "What also surprised us was that there didn’t
seem to be much difference between parent 1 and parent 2 as we thought
that perhaps more dads wouldn’t be able to come to school events (on the
questionnaire we asked children to complete parent 1 for dads/step dads (if
they had one) and parent 2 for mums/step mums (if they had one). The
results in figure 5 were obtained by asking the children to complete the
sentence ‘My parent usually comes home from work ...” with one of the
following tired, angry, stressed, irritable, happy or joyful. Although angry,
stressed and irritable were lower scores, it’s interesting that more mums
seem to come home angry and irritable than dads but more dads come home
stressed. But approximately a third of parents came home ‘tired” and a third
came home ‘happy’ so it seems that the majority of children in Years 5 and 6
at our school think their parents come home happy but tired rather than
angry and stressed.

Figure 7 shows more about how strongly children feel about things to
do with their parents’” work. It was clear that children don’t think their
parents should have to work on Sundays (over 80%). Approximately 80% of
the children did not think their parents were too stressed to bother with
them but fewer (about 70%) thought that their parents were not too tired to
bother with them. When parents don’t go to work children felt they talked to
them more (about 80%). Favourite days with parents were Saturdays (about
50%) and Sundays (about 25%) and these tend to be days when parents
aren’t generally working so children seem to like this quality time with their
parents.
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Discussion

We were quite surprised by some of the data. Contrary to our predic-
tions, it seemed that most children thought their parents enjoyed their jobs
quite a lot and that the hours they worked were ‘just right’. Although chil-
dren ‘wished” that parents could have more time to come to their school
events they didn’t seem to mind too much and the fact that they didn’t feel
strongly about this suggests that perhaps they are realistic about the situa-
tion and accept it. Interestingly when we tried out our questionnaire on a
six-year-old her thoughts were very different compared to the 10 and 11-
year-olds. She wanted her mum and dad to be at school events much more
and to play with her more at home.

Conclusions

Although this was only a small project with 70 children from our school
we still think it has shown us some interesting data. We had an impression
before we started that children would be much more discontented about
how their parents” work affected their family life (we're not sure we can ex-
plain why, it’s an impression that just sort of ‘is around”) and yet we found
quite the opposite. Perhaps this is because of the age. At 9 and 10 we think
we are a lot more grown up than adults sometimes think we are. A lot more
children thought that their parents” work hours were ‘just right” rather than
‘too long’ even though I think children would want to spend more time
with their parents they are realistic about the situation and understand that
parents have to work to earn money. The other really interesting conclusion
is that children feel that more parents seem to come home ‘tired” than “irrita-
ble’ or “angry” .

If we could do this project over again we would change some things to
make it better. Because we tried to be sensitive about some children not hav-
ing a mum or a dad or having several mums and dads or having a mum or
dad who was unemployed we probably made the questionnaire too detailed
and complicated. We found that we didn’t need all the data we collected and
only analysed the parts of the questionnaire that told us about children’s
feelings about their parents” jobs. If we could do this again we would proba-
bly make the questionnaire much simpler and perhaps only ask about one
parent. Also it would be really interesting to do a comparison between what
6-year-olds feel and what 10-year-olds feel about their parents” jobs because
we think there would be a big difference. Also it might be different again
with 14-year-olds. Perhaps this is something we can investigate in the future.
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Cocuklar Semtleri Hakkinda Ne Hissediyorlar?

Eleanor Frank®

Giris

Benim arastirmam Milton Keynes’de bulunan iki semt olan Fishermead
ve Springfield hakkinda ¢ocuklarin ne hissettikleri ile ilgilidir. Bu konuyu
secmemdeki temel neden Fishermead’da yasiyor olmam ve geng insanlarm
kendi yasadiklari cevreyi sevmemeleri halinde bunun ne kadar diis
kirikligina neden oldugunu diistinmem.

Fishermead ve Springfield’da disariya cikan cocuk sayisinin stirekli
azaldigmi gortiyorum. Springfield Ortaokulu ile ilgili bolge egitim
yoneticilerinden bir tanesi, kendi sorumluluk alamindaki c¢ocuklarin
Springfield’de okula yiirtiyerek gitmekten korktuklar1 icin okula
gelmediklerine inanmaktadir. Bu durumun gercekten yasanip yasanmadigini
ortaya ¢ikarmak ve problemleri diizeltmek en temel amacimdir.

Yontem

Dordiincti yil ile yedinci yil arasindaki ¢ocuklarmn (8-13 yas arasi)
Fishermead ve Springfield hakkinda ne hissettiklerini ortaya g¢ikarmayi
amacladim. Bu iki semt hakkinda neler hissettiklerini belirlemek icin ¢ok
basit bir anket formu kullandim. Anketlerin kime ait oldugu belli degildi,
boylece  cocuklar kendilerini gitivende hissederek  diisiincelerini
belirtebildiler. Anketleri dagitmak i¢in 6gretmenlerden izin aldim, bazi
ogrencelere anketi okuma konusunda yardim teklif ettim. Anketlerin
dolduruldugundan emin olmak icin herbir sinifa girdim, boylece %100 anket
dontis oranina ulastim. Cocuklarin kendi baslarina disariya ¢ikma hakkinda
ya da bir baskasiyla birlikte disariya ¢ikma hakkinda hissettiklerini, hangi
saatlerde kendilerini giivende hissettiklerini, ¢iktiklarinda neler yaptiklarin
ortaya ¢ikarmak istedim. Fishermead ve Springfield’de yasamamis olan
isanlar1 da arastirmaya dahil etmekten dolayr mutluydum ¢iinki

* Aragtirmact Cocuklar Merkezi-Ingiltere, Yas 12, e-posta: childrens-research-centre@open.ac.uk
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diisiinceleri hala gegerli ve yararliydi. Sordugum c¢ocuklarm %86.6"s1
Fishermead ve Springfield’de yasamislardu.

Ayrica, kiiciik bir grup dgrenciyle (4) derin goriismeler yaptim. Her
defasinda bir 6grenciyle goriistiim. Cocuklar yoklama listesinden tesadiifii
olarak secildi. Sans eseri, farkli kisiliklere ve yasam tarzina sahip karma bir
grup olustu. Bir kiz ve ¢ erkekle goriisme yaptim ve tekerlekli sandalye
kullanan bir erkekle de goriisme yapma sansim oldu. Goriismede,
kullandigim anket temelinde hazirlanmis bir temel soru listesini kullandim.
Bunun disinda da gocuklarin verdikleri yamitlar Fishermead ve Springfield
hakkinda ¢ocuklarin hissettiklerini ortaya cikarabilecek sorular diistinmeme
neden oldu. Goriisttigim cocuklarin sorular1 yanitlarken kendilerini rahat
ve gilivende hissetmelerini saglamak zorundaydim. Verdikleri yamitlari
arastirmamda kullanabilmem i¢in de kendilerinden izin almaliydim. Ne
yaptigimi kendilerine, ozellikle daha o¢nce kendileriyle hi¢ goriisme
yapilmamus kiigiik ¢ocuklara, olabildigince arkadasga anlattim. Kisa bir siire
sonra cocuklar agik ve kendini giiven iginde hissetmekteydi. Arastirma
oldukca ilgilerini ¢ekmis gortintiyordu. Bu nedenle arastuma ile ilgili
sorular sordular.

Fishermead ve Springfield’de durumun nasil oldugunu, ¢opleri ve duvar
yazilarm gostermek amaciyla video kamera kullandim. Cekimlerimde
Fishermead'da yasamus iki kiz ile planlanmanmus gortismeler yaptim. Bu
mekanda yasamis olan diger gocuklarin neler hissettigini kesfetme sansi elde
ettim. Nerede oldugunu bildigim, kaydedecegim yerler vardi fakat
kaydederken ortaya aniden cikan seyler de vardi. Bunu planlamak i¢in hikaye
tahtast kullandim. Video gercekten Fishermead’'da yasamaktan dolay1
hissettiklerime iliskin hicbir sey sOylemiyordu c¢ilinkii bunun igin
tasarlanmamusti. Fishermead'de yasamakla ilgili duygularim daha gticlii ve
biraz daha gitivende hissediyorum kendimi fakat g¢ocuklarin kendilerini
gtivende hissetmedikleri ya da yapacak bir sey bulamadiklart icin disari
¢itkmamalarindan dolay1 biraz tiziildtim. Ayni duygular diger pek ¢ok insanin
hissettigini biliyorum. Tiim yasamim boyunca orada yasadim.

Bulgular
Tartisma
Anketimde temel amacim ¢ocuklarin iki semtte neler hissettiklerini ve
yaptiklarini ortaya ¢ikarmakti. Bu grafik, “Fishermead ve Springfield'de
neler yapiyorsunuz?” sorusundan elde edilen sonuclar1 gostermektedir.
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Sekil 1: Cocuklarin Fishermead ve Springfield'da yaptiklar1

Gidilecek ¢ok az kultip oldugundan dolay1 ¢ok az gocugun semtte
kultiplere gittigini buldum. Gorebileceginiz gibi, ¢ok sayida ¢ocuk disarida
tek basina kendilerini giivende hissetmediklerinden dolay:1 arkadaslariyla
oynamaktadir. Derinlemesine gortismeler de bunu kanitlamstir.

“Arkadasim digarya tek basina cikiyordu, fakat hirpalandi ve simdi tek bagina
disariya ¢ikamryor.” - James.

Dordtincti yil 6grencisi Billy kendine zorbaca davranan diger ¢ocuklarin
varligindan dolay1 kendinden biiytik ¢ocuklarla disartya ¢iktiginda kendini
gilivende hissettigini soyledi.

22 ogrenci diikkanlara gittigini soyledi fakat bunlarin diikkanlara
harchiklarimi  harcamak icin mi gittiklerini, yoksa ailelerinin ev
gereksinmelerini almalarmi istemelerinden dolayr mu gittiklerini ortaya
cikarmak istedim. Bunu bulmak istedim ¢iinkii ¢ocuklarin bulunabilecekleri
gtivenli ve kendilerini rahat hissedebilecekleri yerler bulmak arastirmam igin
yasamsaldi. Su ana kadar goriismelerim ¢ocuklarin bu semtlerde kendilerini
evlerinde hissettikleri kadar gtivende hissetmediklerini gostermektedir.
Cocuklar nereye giderlerse gitsinler kendilerini giivende hissetme, eglenme,
diikkdnda bulunma ya da bulunmama hakkina sahiptirler. Bu iki hakkin
ellerinden alinmasi asla olmamasi gereken bir seydir.

Gorustugtim buittin  ¢ocuklar semtlerde daha fazla kuliibtin ve
yapabilecekleri daha fazla seyin olmasi gerektigini diistinmekteler. Video
cekimlerim sirasinda kaydettigim duvar resimleri belki de yapacak higbir
sey olmadig icin ¢ocuklar tarafindan ¢iziliyor.

Daha kiiciik yastaki cocuklar aymi seyi istermis gibi gortintiyorlar:
Zorbalardan uzak, kendilerini giivende hissetmek i¢in gidebilecekleri sakin
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bir kultip. Spor kuliipleri de konu dahilinde. Dordiincti yil 6grencisi olan
Emily, Springfield’deki genclik kuliibtiniin ¢ok ge¢ acildigini, Springfield’de
gidebilecegi kuliiplerin sadece okulda bulunanlardan ibaret oldugunu
soyliiyor. Kiugtik c¢ocuklar hemen okuldan sonra baslayan kultipleri
istiyorlar.

Springfield ve Fishermead'da oynamak icgin parklar var fakat
goriismeler buralara gitmenin giivenli olmadigimmi ortaya koyuyor.
Dordiincti yil 6grencisi olan Billy, parka sadece annesi kendisini izliyorken
gittigini soyliyor. Altinct yil 6grencisi olan James, parklarmin kirik cam
siseleri ve plastiklerle dolu oldugunu, birisi diisse bititin bu camlarla
kesilebilecegini belirtiyor. Kamera kayitlarimda parktaki biitiin donanima
zarar verilmis oldugu yer almakta.

Altinc1 yil 6grencisi Jessica “Giizel parklar var fakat zarar verilmis
durumda” diyor.

“Gun icinde Fishermead ve Springfield’'da yiirtirken ne
hissediyorsunuz? ” sorusunu bir sonraki soru olarak yonelttim.
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ekil 2: Cocuklarin Fishermead ve Springfield’da giin i¢cinde
kil 2 kl Fish d ve Springfield’da giin i¢cind
yiiriirken hissettikleri

Yukaridaki ve asagidaki grafikleri karsilastirarak gorebileceginiz gibi,
glin iginde yiriirken korku ve kusku icinde olan gocuk sayisi okula
yiirtirken olandan ¢ok daha fazla. Bu durum, giin boyunca cocuklarin
yapayalniz olmalarindan, okula giderken ise ¢ogu zaman biri tarafindan
eslik ediliyor olmalarmndan kaynaklanabilir.
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Ornegin dordiincii yil 6grencisi olan Billy, eglenceli bir yer olsa da parki
aym zamanda tehlikeli bir yer olarak goriiyor. Bu nedenle sadece annesi onu
izlerken yakinlarindaki parkta oynuyor.

Besinci yil ogrencisi olan Emily disarida kendi basina iken kendini
nispeten giivende hissettigini, fakat biriyle beraberken daha fazla rahat
oldugunu soyliyor. “Kendimi ytizde yiiz giivende hissetmiyorum... Biraz
giivende, fakat oldukca fazla degil.” Eger polis Springfield’de devriye
geziyorsa kendini daha fazla giivende hissediyor. Okulda da kendini
gliivende hissetmesi cocuklarin baskalar1 tarafindan ilgilenildikleri
ortamlarda kendilerini glivende hissettiklerini gosteriyor. Bundan dolay1 her
iki semtte de cocuklar i¢in daha fazla kuliibiin olmas: iyi bir 6neri olabilir.

Altinc1 yil 6grencisi olan James, bile hala Springfield’de kendi basina
disar1 ¢itkmiyor. Okula yiirtirken kendini gitivende hissediyor fakat biiytik
cocuklarin kiigtikleri hirpaladiklarini gortiyor. Okuldan hemen sonra ve
hafta sonlar1 disarida oynayacak fakat tek basina kendini gitivende
hissetmiyor. Diger cocuklarin da Springfield’'de gitivende olduklar:
konusunda kuskulu.

“Sprinfield'de kendini rahat hisseden baska cocuklar var. Cogu dyle. lyi
goriintiyorlar.”

Istatistikler daha fazla ¢ocugun kuskudan daha ziyade kendini rahat
hissettigini gosteriyor fakat goriistiigiim biuitiin ¢ocuklar tek baslarina
olduklarinda bsyle hissetmediklerini belirtiyorlar.

“Fishermead ve Springfield'de okula yiirtiyerek gittiginizde ne
hissediyorsunuz?” bir sonraki sorumuz.
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Sekil 1: Cocuklarin Fishermead ve Springfield’da okula yiiriiryerek
gittiklerinde hissettikleri
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Gorebileceginiz gibi cok az sayida ¢ocuk okula giderken kusku ya da
korku duyuyor. Goriismeler ¢cocuklarin baskasiyla ya da okula giden diger
cocuklarla birlikte okula giderken kendini daha fazla giivende hissettigini
gosteriyor. Kiiglik gocuklar baska cocuklarla birlikte okula gittiklerinde
rahat ya da kendine giivenen kategorilerine giriyorlar. Biiytik olasilikla
etrafta ¢ok sayida insan varken kotii bir sey olmayacagindan eminler.
Ornegin dordiincti y1l 6grencisi Billy, sabahlari annesi kendisiyle okula
yiirtidugiinde kendisini giivende hissettigini, diger zamanlarda ise daha az
giivende hissettigini soyliiyor. “Evde tek basimayken kendimi giivende
hissederim fakat disarida beni pataklayacak insanlar var.” Billy ayrica gece
ayyaslar gibi kendisine zarar verebilecek insanlar olabilecegini, bunun daha
biiyiik bir tehlike oldugunu diisiindiigiinii séyledi.

Sonucg

Arastirmam Fishermead ve Springfield'de yasama, etrafta ytirtime ve
oynama hakkinda gocuklarin ne hissettiklerini ve diisiindiiklerini ortaya
koymaktadir.

Cocuklarin sabah erkenden kendi baslarmna disartya ¢ikma ve okula
gitme hakkinda ne hissettiklerine iliskin bir anlayis gelistirmemi saglayan
anketler kullandim. Derinlemesine goriismelerde daha iyi ve derin fikirleri
alabilmek i¢in daha esnek sorular kullandim. Video kamera ¢ekimleri her iki
semtte de duvar yazi ve resimleri ile ¢oplerin ne kadar kotii bir gortinti
sergiledigini gosterdi. Birkac cocuk goriismelerde her iki semtte de daha
fazla ¢ob bidonu olmasi gerektigini soyledi.

Bu arastirma herseyden 6nce Fishermead ve Springfield’de cocuklarin
ne yaptiklarimi gostermektedir. Anketler hala kuliiplere giden ¢ok az sayida
¢ocugun bulundugunu ortaya koymaktadir. Semtlerde daha fazla kuliibiin
acilmas1 yararhi olabilir ctinkii ¢ocuklar daha biiyiik cocuklar tarafindan
korunduklari yerlerde kendilerini daha fazla giivende hissediyorlar.

Arastirma ayrica her iki semtte g¢ocuklarin giin i¢inde tek baslarina
olduklarinda ve okula yiirtidiiklerinde neler hissettiklerini gostermistir.
Cocuklar giin icinde tek baslarmmayken korku ve kusku hissetmektedirler
fakat okula ytriirken etraflarinda ¢ocuklarmi okula gotiiren ya da kendi
basina okula giden daha fazla insan olmasindan dolay1 daha biiyiik grup
i¢inde kendilerini daha giivende hissetmektedirler.

Cocuklar semtlerde tek baslarmmayken kendilerini daha az giivende,
fakat giivendikleri biriyle beraberken cok daha rahat hissetmektedirler.
Sonraki Adunlar

Bu arastirmanin bir sonraki adimi Milton Keynes Kurulu Genglik
Calisanlari ile iletisime ge¢mek ve Fishermead ve Springfield’'de kuliiplerin
eksikligi konusunda yapabilecekleri bir sey olup olmadigini gérmektir.
Umarim bu her iki eyalette de geng insanlar icin daha aydinlik ve giivenli bir
gelecek anlamina gelecektir.
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How Children Feel about their
Local Housing Estates

Eleanor Frank®

Introduction

My research is based around the way children feel and think about two
estates in Milton Keynes- Fishermead and Springfield. The main reason I
chose this topic is because I live on Fishermead, and I think that it is
somewhat disappointing if young people do not like their own estate.

I am seeing less and less children going outside in Fishermead and
Springfield. One of the school governors for Springfield Middle School
believes that children in their catchment area are afraid of walking to school
on Springfield, so they do not come. My main goal is to find out if this is the
case, and try to rectify any problems.

Methodology

I wanted to find out what children from years 4 to 7 (8 years old to 13
years old) felt about Fishermead and Springfield. I used a questionnaire to
find out in a very basic form what children felt of the two estates. The
questionnaires were anonymous, so that the children would feel safe giving
away their opinions. I got permission from the teachers to hand out the
questionnaires, and offered reading help to some children. By going into
each class and ensuring that the questionnaires were filled in, I got a 100%
response rate. I wanted to find out how children felt going outside on their
own, or with someone else, and at what times they felt comfortable, and
what they did on the estates. I was still happy to include people who didn’t
live on Fishermead and Springfield, because their opinions are still valid and
useful. 88.6% of the children I asked lived on Fishermead and Springfield.

I also used in-depth interviews with a small group of children (4). I
interviewed one child at a time. The children were picked randomly from
the register, and luckily I got a good mixture of personalities and lifestyles. I
interviewed one girl and three boys, and got the chance to interview one boy
who used a wheelchair. There was a basic layout of the questions asked in
the interview, based from the questionnaire, but also I thought of questions
related to some answers children gave to further reach into their feelings
and thoughts of Fishermead and Springfield. I had to ensure that the

* Children's Research Centre-UK, Age 12, e-posta: childrens-research-centre@open.ac.uk
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children I interviewed felt comfortable and safe giving the answers, and had
to get their permission to use their answers in my research. I told them all
about what I was doing, and was as friendly as I could be towards them,
especially the younger ones who didn’t really know what was going on,
because they probably hadn’t been interviewed before. After a short while,
the children were open and confident. They seemed to be very interested in
the research, and asked questions about it.

I used a video to pinpoint what it really looked like in Fishermead and
Springfield, to show the litter and graffiti, and in my video I had an
unplanned interview with two girls who lived on Fishermead, and I got a
chance to discover how it felt for other children who lived on the estate.
There were places where I knew I was going to record, but also parts that
just happened to be there at the time I was videoing. I used a storyboard to
plan it. The video doesn’t really say anything about my feelings of living in
Fishermead, because it wasn’t intended to. My feelings about living on
Fishermead are rather strong, and I feel somewhat safe, but also
disappointed that children don’t want to go outside because they don’t feel
safe, or that there is nothing to do, and I know that many other people feel
the same. I've lived there all my life.

The Findings
Discussion
In my questionnaire, I mainly wanted to find out how children feel on the
two estates, and what they do on the estates. This is a graph on the results I got for
the question “What do you do on Fishermead and Springfield?’
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I found from this question that so few children go to clubs on the
estates, because there are so few to go to. As you can see, a lot of children
play out with their friends, possibly because they do not feel safe on their
own, as the in-depth interviews proved.

“My friend used to go out on his own, but he got picked on and can’t go out on
his own now.” -James.

Billy in year 4 said that he feels safer going outside with a friend who is
older than him, because he gets bullied by other children.

22 children say they go to the shops, but I would like to find out if they
go to the shop because they want to, to spend their pocket money, or if they
have to go because their parents want them to buy necessities. I would like
to find this out because it is crucial to my research to find safe places for
children to be, where they feel comfortable. So far my interviews have
shown that children do not feel safe on the estates, other than when they are
in their homes. Children have the right to feel safe wherever they go, and
they also have the right to have fun, be it at the shop or not, and taking away
these two rights is something that should never happen.

All of the children I interviewed thought that there should be more clubs
on the estates and more things to do- a point that I made in my video is that
children may graffiti on the estates because of lack of anything else to do.

The younger children all seemed to want the same thing- a quiet club to
go to, to feel safe and away from bullies. Sports club were also an issue.
Emily in year 4 says that the youth club on Springfield starts too late, and
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the only clubs she does on Springfield are school based. The younger
children wanted clubs that started straight after school.

There are parks to play on in Springfield and Fishermead, but the
interviews proved that children feel unsafe going to them. Billy from year 4
says he only ever goes to the park if his mum is watching. James from year 6
says his park is full of broken glass and plastic, and he makes a point that if
anybody were to fall over, they would be cut by all the glass. In my video,
all the equipment at the park had been vandalized.

Jessica in year 6 says that “There are good parks, but they get vandalized.”

The next question I asked was ‘How do you feel about walking around
in Fishermead and Springfield during the day?’
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As you can see, by comparing the graph seen above and the graph seen
below, there are far more children who feel frightened and suspicious when
walking around during the day, as opposed to walking to school. This may
be because children are alone during the day, and are often accompanied by
others walking to school.

Billy in year four, for example, only plays at the local park when his
mum is watching because he sees it as a dangerous yet fun place.

Emily from year five says that she feels relatively safe outside on her
own, but more comfortable with someone else.
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|
“I don’t feel one hundred percent safe... I feel a bit safe, but not quite safe.”

She would feel safer if there were police patrolling Springfield, and she
feels safe at school, which may show that children feel safe in an
environment where they are being looked after, so more clubs on the estates
for children would be a good idea.

Even James, who is in year six, still doesn’t go outside on his own on
Springfield. He feels safe walking to school, but he finds that older children
pick on the younger ones. He will play outside straight after school, and at
the weekends, but he doesn’t feel safe on his own. He seems doubtful that
other children feel safe on Springfield.

“There are other children who feel comfortable on Springfield. Most do. They
seem alright.”

The statistics show that more children do feel comfortable than
suspicious, but all of the children I interviewed do not feel this way on their
own.

The next was ‘How do you feel walking to school from Fishermead and
Springfield?
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As you can see, very few children feel suspicious and/or frightened
walking to school. Some of the interviews prove that children feel more
confident walking to school with somebody else, or children may feel more
comfortable walking with other children who are going to school. Younger
children would most probably fall into the comfortable or confident
categories, as many other children walk to school with them, possibly
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reassured that nothing bad would happen with so many people around. For
example, Billy from year four says that he feels safe in the mornings when
his mother can walk with him to school, but other times he feels less safe.

“I feel safe in my own house, but outside there are people who beat me up.”

He also said that at night there may be people who want to hurt him,
such as drunkards, and he thought that this was a large threat.

Conclusion

My research has shown how children feel and think about living,
walking around and playing on Fishermead and Springfield.

I used questionnaires, which provided a small insight into how children
felt about going outside in the mornings, on their own and to school. For the
in-depth interviews I used more flexible questions to get a better and deeper
opinion. The video showed just how bad the litter and graffiti were on the
two estates, because it is a rather large problem. Several children from the
interviews said there should be more bins on the two estates.

This research has shown, first of all, what children do on Fishermead
and Springfield. The questionnaires showed that there was, and still is a
very small amount of children who go to the clubs. It would be beneficial to
add more clubs to the estates, because children feel safer in a place where
they are supervised and with older children.

The research also showed how children felt on the two estates on their
own during the day, and how they felt walking to school. Children feel
frightened and suspicious on their own during the day, but as they walk to
school, probably because there are more people around during school
morning walking their children to school, and children walking on their
own to school, children feel much safer, because they feel safe in a large
group.

Children feel very slightly safe on their own on the estates, but far more
comfortable with someone they trust.

Continuity

The next step of this research is to contact the Milton Keynes Council
Youth Workers, and see if they can do anything about the lack of clubs on
Fishermead and Springfield. Hopefully this will mean a brighter and safer
future for young people on the estates.
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Arastirma Yapmay1 Ne Kadar Biliyoruz?

Cem Cagil Irmak*

Arastirma, insanin gevresini tanimak ve karsilastig1 problemlere ¢oziim
bulmak, dogruyu ortaya koymak, bilinmeyeni 6grenmek amaciyla yaptig1
sistemli ¢alismalarin hepsidir (SUZEP2008). Yani arastirma yapmak daha
once yapilmis ve gesitli kaynaklarda bulunabilen bilgiler degildir.

Arastirma yaparken veriler toplanir, toplanan veriler analiz edilir ve
sonuca ulasilir. Peki ya bir arastirmanin bu sekilde yapilacagini ilkogretim
okullarinda kag¢ kisi biliyor? Ya da arastirmayi yaparken belli bir etige
uymamiz gerektigini, stipheci davranmamiz gerektigini, arastirmamizi
basamaklarma uygun yapmamiz gerektigini bilen ka¢ kisi var? Ben bu
kisilerin sayisinin fazla olmadigini diistiniiyorum ve bunun i¢in de boyle bir
arastirma yapmaya karar verdim. Bu arastirmanin amaci ilkogretim
cagindaki ogrencilerin dogru arastirma yapmay:r ne kadar bildiklerini
belirlemektir.

Arastirma Sorular
1. T. Noterler Birligi Hktjgretim Okulu’'ndaki 6. sinifa giden 6grenciler
“arastirma” denildiginde bu kavramdan ne anliyorlar?
2. Bu 6grenciler yaptiklar: arastirmalari nasil gerceklestiriyorlar?

Yontem
Bu arastirmada nitel yontem kullanilmis, arastirmanin verileri,
arastirmacinin gelistirdigi bir gortisme yoluyla toplanmustir. Arastirmanin
katilimcilart T. Noterler Birligi {lkogretim Okulu evreninden segilen 6. stmf
ogrencileridir. Verilerin analizi, 6grencilerin kendilerine yapilan ankete
verdikleri cevaplar hi¢ saptirilmadan, arastirmanin etigine uygun bir sekilde
yapilmistir. Arastirmanin tiimitinde arastirmanin kurallarina uyulmustur.

Goriisme Formlarindaki Arastirma Konular

Gortisme yapilan oOgrencilere sorulan “Bu giine kadar hangi
arastirmalar1 yaptiniz?” sorusuna, 6grencilerin verdikleri cevaplar asagiya
listelenmistir. Baz1 6grenciler benzer konular sectikleri i¢in bu 6grencilerin

* Tiirkiye Noterler Birligi flkogretim Okulu, Yas 12, e-posta: info@tnoterlerbirligi.k12.tr
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konular1 ortak basliklar altinda toplanarak, yanlarina segen 6grenci sayist
kadar (+) isareti konmustur.

Bulgular ve Yorumlar

Gortismemi 6. siuflardan toplam 12 kisiyle yaptim. Ik sorumu
sordugumda (Bu giine kadar hangi arastirmalari yaptiniz?) Iyonlar'in
yasantisi, dis doktorlugunun tarihi, cebirin tarihi gibi cevaplar aldim. Bu
bulguyu yorumladigimda aslinda bu konularin dogru arastirma yapmak
igin kullarulabilecek konular olmadigmna ulastim. Bu bana o6grencilerin
dogru arastirma yapmay1 tam olarak bilmediklerini gosterdi.

Ardindan ikinci soruyu sordugumda (Arastirma konusunu kim secti?)
“kendim” ve “6gretmenim” cevaplarinin neredeyse esit oldugunu gordim.
Buda beni tahmin ettigim gibi ogrencilerin oldugu kadar 6gretmenlerin de
dogru arastirma yapmay: tam olarak bilmedikleri sonucuna ulastirdi.

Son soruyu sordugumda da (Bu arastirmalar: nasil gerceklestirdiniz?)
neredeyse herkes internet ve ansiklopedilerden yararlanarak cevabini verdi.
Ben de bu bulguyu degerlendirdim ve sonucunda 6grencilerin dogru
arastirma yapmay1 bilmedikleri yorumunu yaptim. Ciinkii dogru arastirma
cesitli kaynaklardan arama yapmak degil; anket, goriisme, gozlem gibi
yollarla veriler toplamak ve bu verileri etik bir sekilde, hi¢ saptirmadan
analiz etmektir.

Yukaridaki veriler 1siginda 6. smif Ogrencilerinin ve onlarmn
ogretmenlerinin dogru arastirma yapmay1 tam olarak bilmedikleri sonucuna
ulastim.



Egitim Aragtirmalart | 91

How Much Do We Know
About Doing Research?

Cem Cagil Irmak*

Research is the whole of the systematized works one carries out to know
his or her environment, to find out solutions to the problems s/he meets, to
put forth truths, to learn the unknown. This means that research cannot be
something done previously and available in some other sources.

When research is carried out, data is gathered first. After the data is
analyzed, results can be reached. So, how many elementary school students
know this process? Or, how many people are there who know that we
should obey certain ethics while researching; we should be suspicious
during the process of research and should follow certain steps? I think the
number of these people is not so many and I have decided to do a research
on this matter. The aim of this research is to determine to what extend the
elementary school students know to do research.

Research Questions
1. What do the 6th class students of T. Noterler Birligi Elementary
School understand when they hear the word ‘research’?
2. How do these students carry out the researches?

Method
In this research qualitative method is used and the data is found with a
particular interview technique the researcher has developed. The
participants of this research are chosen among the 6.class students of T.
Noterler Birligi Elementary School. The data is analyzed without any
perversion of the answers of the students and accordingly to the ethics of
research. In the whole process, the rules of the research are totally obeyed.

Topics in the Forms of the Interview

The answers of the students to the question of what kinds of researches
they have carried out so far are listed below. Since some students choose the
same subjects, these are gathered under common headlines and (+) is put as
many as the number of the students who choose the same one.

* Turkish Notary Association Elementary School, Age 12, e-mail: info@tnoterlerbirligi.k12.tr
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Findings and Comments

I applied my interview to 12 students of 6th class, in total. To the first
question I asked (What kinds of research have you carried out so far?) the
answers given were like ‘the Ionians’, ‘history of the dentists’, “history of
algebra’. When I deciphered these answers, I came to the conclusion that
these topics are not proper for true research. And this conclusion lead to the
fact that students don’t know to do research.

Then I asked the second question (Who chose the research topic?) the
answers of which were ‘I’ and “my teacher’, nearly equal in number. This
showed me that, as I supposed beforehand, teachers also don’t know much
about doing true research.

Finally, to my last question (How did you do this research?) nearly
everybody gave the same answers which reveal that they benefitted from
the internet and encyclopedias. These answers of students again made me
come to the conclusion that they don’t have enough information about true
research. Because true research is carried out not by searching different
sources but by collecting data with applying public surveys, interviews and
by analyzing the data without misleading.

Under the guidance of the findings above, I reached the conclusion that
the students of 6th class do not exactly know doing true research.
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Cocuklar Birbirine Nasil Davraniyor?

Nahid Islam*
Giris

Benim adim Nahid Islam. Bu arastirma projesine ¢ocuklarm okul
bahgesinde ve okulda bulunmalarmn onlara neler hissettirdigini ortaya
¢ikarmak icin basladim. Cocuklar farkli renk ya da irktan da olsalar, bunun bir
problem yaratmamasini, herkesin giizelce oynamasini isterim.

Arkadas olmak i¢in bir firsat yakaladiysan bu firsati degerlendirmelisin.

Diger cocuklar futbol oynarken, kuzenimin orada, bir sey yapmadan
sadece durup baktigmi fark ettim. Ingilizcesi oldukga zayif ve oyunlarin
kurallarmin ¢cogunu da bilmiyor. Bir parcamiz oldugunu hissetmesi icin ona
yardim ederim.

Eger insanlarm uygun arkadaslar1 ya da evde giizel bir yasamlar1 yoksa bu
olumsuzluklarinmi diger insanlara yansitarak onlarm yasamini da cekilmez hale
getiriyorlar. Insanlar bazen Ingilizce konusamadiklar1 veya gok zeki olmadiklar
icin diglarurlar.

Cocuklar bazen digerlerinin garipsedigi yalanciktan atis yapma veya ata
binme gibi oyunlar1 oynarlar. Onlarin hayal giigleri gercekten yiiksektir fakat
digerleri onlara giilerler. Eger farkli olmay1 biz istiyorsak, farkli olmamiza izin
verilmesi gerektigini diistintiyorum.

Yoéntem

Cocuklarin dislanip dislanmadigim ortaya ¢tkarmak istiyorum. Onlarm
diiriist yartlar verebilmeleri ve diger ¢ocuklar 6niinde mahcup olmamalart icin
bizzat bu cocuklarla birebir goriisme yapmak istiyorum. Sorularm iyi
anlayabilmeleri icin 10 tane resim cizecegim. Cocuklar bazi resimlerime
bakmaktan hoslanabilirler ciinkii ¢izgi film karakterleri kullandigim i¢in bazi
resimler oldukca eglenceli. Sorularmmn dengeli dagilimi i¢in bes olumlu ve bes
olumsuz resim kullanacagim.

Verileri toplamak igin makarna ve bir kod kullanacagim. Eger cocuklar
resimdeki duruma kesinlikle katihiyorlarsa resmin {izerine 3 makarna tanesi,
katiliyorlarsa 2 makarna tanesi, kismen katiliyorlarsa 1 makarna tanesi
koyacaklar ve hi¢ katilmiyorlarsa resmin {izerine hi¢ makarna koymayacaklar.
Boylece bazi durumlarda kag kisinin kendini dislanmus hissettigi ortaya gikacak.

* Aragtirmact Cocuklar Merkezi-Ingiltere, Yas 11, e-posta: childrens-research-centre@open.ac.uk
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Yedi tane besinci yil ogrencisi ile bire bir goriisme yapacagim. Kolay
olacagma inandigim icin cocuklar1 kendi yas grubumdan sectim. Ayrica
cocuklarin bana anlatacagi olaylar1 yazmak icin bir not defteri tutacagim.

Cocuklar benimle bazi 6zel konular1 paylasacaklar. Bu nedenle,
paylastiklar1 seylerin aramizda kalacagi konusunda onlarm giivenini
kazanacagim.

Veri Analizi

Resim 1: Ne zaman kendini dislanmis hissediyorsun? Sen birileriyle
arkadas olmak icin ¢abalarsan ve o kisi tamamen sana kaba davranir, kaglarim
catip sana sertce bakarsa. Sana “toz ol” da diyebilirler.

Makarna sayilari: 2,3, 1, 3, 3,0, 2.

Yukaridaki duruma ti¢ ¢ocuk ti¢c makarna koydu. Bu demek oluyor ki
gocuklar bu duruma diismtisler. Bir cocuk Banglades’de hirpalandigin séyledi.
Bir diger cocuk, bazi ¢ocuklarin onu ortalarina alip hakkinda kaba sarkilar
soylediklerini soyledi. Cocuk eski okulunda, “benim arkadasim olmak ister
misin?”diye sordugunda birileri tarafindan “toz ol” denilerek disladigim
soyledi.

Bu sonuglarin, bir ¢ocuk disinda biitiin ¢ocuklarin kendilerini dislanmuig
hissettiklerini gosterdigine inaniyorum. Bu durum hala devam ediyor veya
siklikla tekrarliyor olabilir. Sonuglarimda bu bulunmuyor.

Resim 2: Futbol oynarken kimse sana pas vermiyor (veya bir baska takim
sporu yok). ‘bana pas ver’ ‘sen ise yaramazsin, sana pas vermeyecegim’.

Makarna sayilar:: 1,1,2,1, 3, 2, 3.

iki cocuk 3 makarna tanesi koydu. Biitiin gocuklar bu durumu dogrudan
yasamuslar. Bazen bir sey de iyi degilsen, 6rnegin spor gibi, katilmak igin ne
kadar cabalasan da fark etmiyor, insanlar seni dislayabiliyor.

Resim 3: Biri kaba davraniyor. ‘Benimle oynamak ister misin? Diger kisi
“toz ol’ diye cevap veriyor.

Makarna sayilart: 3,0,0,1,0,0,1, 1.

Cok fazla ¢cocuk bunu yasamamus. Sadece bir cocuk ti¢ makarna koydu.

Resim 4: Insanlar giydigin kiyafetlerle dalga geciyor. Oglan ‘Giizel elbise
degil!” diyor ve sonra kiz kaslarini ¢atiyor.

Makarna sayilart: 3, 0,0, 2, 2, 2, 2.

Cocuklarmn ¢ogu giydikleri kiyafetlere giilinme durumunu yasamus. Bu
durumla karsilagtiklarinda kendilerini daha fazla diglanmus hissetmisler.

Resim 5: Insanlar seni dinliyor mu? (Kiitiigiin {izerinde 2 maymun
oturuyor. Biri digerine ‘hey, senin muz agacim 6diing alabilir miyim?’ diye
soruyor. Digeri sadece mirildaniyor.)

Makarna sayilarr: 2,3,3,1,2,3,2

Cocuklarmn  dislanip  dislanmadigim  gercekten o6grenmek istedim.
Cocuklarm soruyu bu sekilde anladiklarmdan emin degilim.

Olumlu Seyler
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Bu diglanmis olmaya biitiiniiyle zit olan seyler hakkinda. Ornegin, bir
kisinin iyi ve kibar olmasmin karsiti huysuz ve kaba olmasidir. Kag cocuga iyi
bir sekilde davranildigini 6grenmek icin bu arastirmay1 yapiyorum.

Resim 6: Bir kisi diger bir kisiye iltifat ediyor. Bir oglan digerine ‘hey, giizel
sag!” der, diger kisi de “seninki de’ diye karsilik verir.

Makarna sayilari: 1,3, 3, 3, 3, 3, 1.

Cocuklarmn ¢ogu giydikleri kiyafetlerden dolay: iltifat almuslar. Boyle
sonuglar gordiigiim zaman mutlu oldum. Tki gocuk 1 makarna tanesi
koydugunda mutsuz oldum. Ciinkii herkes giydikleri kiyafetlerden dolay1
iltifat almalidir. Bu durum, ¢ocuklarn kendilerine gtivenmelerini ve
kendileriyle gurur duymalarin saglar.

Resim 7: Bir kisi diger kisi ile futbol oynuyor. Oyuncu diger oyuncuya ‘iyi
sut’ diyor ve digeri ‘tesekkiirler’ diye yaruthyor.

Makarna sayilar: 2,0,3,3,2,3,2.

Sadece bir kisi bu yonde iltifat almad.

Resim 8: Insanlar dostca m1 davraniyor? Bir kisi ‘yardima ihtiyacin var ni?’
diye soruyor ve “diinyay1 kurtar” posteri tizerinde ¢alisan kisi yardim istedigini
belirterek basim salliyor.

Makarna sayilar: 3, 3, 3,1, 2, 2, 3.

Cocuklarin ¢oguna yardim edilmekte. Cocuklar genellikle ailelerinden,
arkadaslarindan ve komsularmndan yardim aliyorlar.

Resim 9: Bir kisi yere duistiikten sonra yardim aliyor. Resimde diisen kisi
“tesekkiir ederim’ diyor ve diger kisi ‘cnemli degil’ diye yarutliyor.

Makarna sayilart: 3, 3,2,3,1, 2, 2.

Insanlar iyilik ile karsilagtyor. Eger insanin hayatinda iyilik yoksa bir zorba
gibi davranmaya baslayacagma inamyorum. Cocuklarin diistiiklerinde yardim
almalarina cok memnun oldum.

Resim 10: Insanlar futbol dismda takim sporlar ile ugrastyorlar mi? (Resimde,
poptiler bir kisi poptiler olmayan bir kisiye cesaret ve takim ruhu veriyor.)

Makarna sayilar: 2, 3, 3, 0, 3, 2, 3.

Cocuklarin ¢ogu tic makarna koydu. Cocuklardan bir tanesi boyle bir
deneyime sahip olmasa bile, bu, 6rnek olayda yasanan durumun cevrelerinde
yasandigin giicli bir sekilde hissettikleri anlamina geliyor.

Sonuglar

Biittin ¢ocuklar dislanmishik duygusunu yasamuslar. Bu durum birilerinin
onlar1 gormezden gelmesinden ya da onlara kaba davranmasindan
kaynaklanabilir. Cocuklarm tamamimn diger cocuklardan iltifat almalar iyi bir
haberdir. Cocuklarin gogu gtiglii bir sekilde diger ¢ocuklardan nezaket gordii.
Spor, c¢ocuklarin bazen ortaya koyduklar1 bazen koyamadiklart
sportmenliklerini gosterebilmeleri icin iyi bir firsattir.

Biittin ¢ocuklar birbiriyle iyi ge¢inmeli diye diistintiyorum ciinkii biz aym
gokytiztinii, bulutlari, yagmuru ve giinesi paylastyoruz.
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1
How do Children Treat Each Other?

Nahid Islam*

Introduction

My name is Nahid Islam and I have started this research project to find
out how children feel to be on the playground and in school. I want people
to play nicely and even if people have different skin colours it shouldn’t
matter. If you find an opportunity to be friends, you should just go for it.

I have noticed when playing football that my cousin just stands around
doing nothing. He doesn’t know much English and doesn’t know many
rules of games. I do help him to feel included.

I think that sometimes if people don’t have proper friends or a nice life
at home they end up spreading that out to other people, by making them
miserable. Sometimes people get neglected if they can’t speak English, or
sometimes if they aren’t very clever.

Sometimes children play games that others see as weird-such as
shooting games or pretending to be on a horse. They have good imagination,
but they get laughed at. I think we should be allowed to be different if we
want to.

Methodology

I want to find out if children get neglected. I want to interview them by
themselves, so that they give honest answers and are not embarrassed in
front of other children. I will draw 10 pictures, so that children will
understand my questions well. They might enjoy looking at some of my
pictures because some of them are quite funny because I use cartoon
characters/ I will use five positive pictures and five non-positive pictures to
balance the questions.

I will use pasta and a code to collect my data. If children strongly agree
with the situation, they will put three pasta shells. If they agree (in the middle)
they will put two pasta shells and if they agree slightly they will put one pasta
shell. If they don’t agree at all they will put no pasta shells on the picture. This
will tell me how many people feel neglected in certain situations.

I will do one-to-one interviews with 7 children in year 5. I chose
children from my own year group because I thought it would be easier. I
will also keep a notebook, where I will write down the stories that the
children tell me.

* Children's Research Centre-UK, Age 11, e-posta: childrens-research-centre@open.ac.uk
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The children will share personal stuff with me, and so I will reassure
them that what they say will be confidential.
Analysis of Data.

Picture 1: When do you feel neglected? If you try to be friends with
someone and they just be completely rude and look at you with a frown on
their face. They might tell you to “get lost’

2,3,1,3,3,0,2.

Three children put down 3 pasta shells which means that they strongly
agreed with being in this situation. One child said that he got picked on in
Bangladesh . Another child said that some children used to make him be
piggy in the middle and then would sing rude rhymes about him. In the
child’s old school, somebody neglected the child, because he asked them ‘Do
you want to be my friend?’ and they said ‘Get lost’.

I think these results show that all the children have felt neglected,
except for one. This could be happening now and again or often. I do not
know from the results.

Picture 2: Somebody not passing in football (or no teamwork in any
other sport). ‘Pass it here”I ain’t passing to you, you're rubbish’

1,1,2,1,3,2,3,

Two children put down 3 pasta shells. All the children have
experienced this directly. Sometimes if you are not good at something, like
sport, people might neglect you, no matter how hard you try to be included.

Picture 3: Somebody is being rude. ‘Do you want to play with me?’ The
other person replies ‘Get Lost’.

3,001,00,1,1

A lot of children had not experienced this. One child did put 3.

Picture 4: People making fun of the stuff you wear. The boy says ‘Nice
dress, NOT!" and then the girl frowns.

3,0,0,2,2,2,2

Most of the children had experienced people laughing at the clothes
they wear. It was quite strongly felt when it was felt.

Picture 5: Do people listen to you? (Two monkeys sitting on a log. One
asks ‘hey can I borrow your banana tree? The other one just hums.)

2,3,3,1,2,3,2

I really wanted to find out if children got ignored. I am not sure if
children understood the question like this.

Postive Things

This is about all the opposite of being neglected. For example instead of
somebody being the opposite of nice and kind, they’re mean and rude. I am
doing this research to find out how many children get treated nicely.
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Picture 6: Somebody complementing somebody else. One boy says
‘Hey, nice hair!” . the other person says ‘Backatcha’ (this mean back to you)

1,3,3,3,3,3,1

Most children get complemented for the stuff they wear. I felt happy
when I saw these results. I was unhappy that two children had only put one
pasta shell, because I think that everyone should be complemented for the
clothes they wear. This is because it makes children feel confident and
proud.

Picture 7: Somebody playing football with another person. One player
says ‘Nice shot” and the other player says ‘thanks’.

2,0,3,3,2,3,2

Only one person has not been complemented in this way.

Picture 8: Are people friendly? One person asks ‘Do you need some
help?” and the other person nods his head. He is working on a ‘Save the
World’ poster.

3,3,3,1,223.

Most children have been helped out quite a lot. They usually get help
from their family, friends and neighbours.

Picture 9: Somebody getting help after falling over. In the picture one
person says ‘thank you” and the other person says ‘don’t mention it’

3,32,31,22.

People do experience kindness. I think if you don’t have kindness in
your life, then you start acting like a bully. I was most pleased that children
get help when they fall over.

Picture 10: Do people show teamwork in sport other than football? (In
the picture a popular person shows encouragement and teamwork to an
unpopular person)

2,3,3,0,3,2,3.

Most children put three pasta shells. This means they felt strongly that
this happens around them, although one child did not experience this.

Conclusions

All children have experienced neglect. This might be because someone
has ignored them or been rude to them. The good news is that all the
children have been complemented by other children. A lot of them have
experienced kindness from other children very strongly. Sport provides a
chance for children to show good sportsmanship - which children
sometimes do and sometimes don’t.

I think all children should get along together, because we share the
same wild sky, clouds, rain and sun.
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Kahvaltida Neler Yiyorsunuz?

Gizem Selin Kaya®

Giris

Bu arastirmanin amact: Tiirkiye Noterler Birligi {lkogretim Okulundaki
ogrencilerin kahvalt1 aliskanliklarini belirlemektir.

Kahvalt, 6gle yemegi ve aksam yemegi gibi bir o6gitindiir. Sabah
tiiketilen, gtintin ilk 6gtintidir. Genellikle hafif gidalarin tiiketilmesi tercih
edilir. Turk kiltirtinde kahvaltidan sonra kahve igme gelenegi var
oldugundan, kahveden oOnce yenen anlamina gelen kahve alti soziinden
olusmus bir sdzciiktiir. Geleneksel Tiirk kahvaltisinda peynir (genellikle
kasar), domates, siyah zeytin, balli veya regelli ekmek, sucuk, salam,
pastirma ve haslanmis yumurtanin yan sira ince belli kiigtik bardak icinde
siyah cay yer alir. Tim 6gtinlerin arasinda en gtizel, en lezzetli ve keyifli
saatler kahvaltiya ait bence...

Arastirma Sorular
1. Kahvalti yapmak sizin icin gerekli midir?
2. Kahvaltida ¢cogunlukla ne yersiniz?

Arastirma Yontemi
Bu arastirma nicel bir arastirmadir. Arastirmanin verileri anket
kullanilarak toplanmustir. Evrenim, Tiirkiye Noterler Birligi Ilkogretim
Okulu 6grencileridir. Orneklemim ise 3., 5. ve 7. siif 6grencileri arasindan
tesadiifi olarak secilen 100 kisidir. Verilerin analizini yaparken yanitlar
saptirilmamus, etik kurallara uyulmustur. Sonuglar kesinlikle bagka amaglar
icin kullanilmamus, kullanilmayacaktir.

Bulgular ve Yorumlar
Secilen 100 6grencinin %34’ti 3. smif; %37’si 5. siuf ve %29'u da 7.
siftir. @grencilerin %25.8'19; %8.2's110; %29.9'u 11; %7.2's1 12; %29.9'u 13
yasindadir. Bu ankete katilan ogrencilerin %58,8'i kiz ; %41,2’si erkektir.
Birinci soruya (Her giin kahvalti yapar mismn?) 6grencilerin %82,5i
mutlaka her giin yaparim, %17.5'i arasira yaparim demistir. fkinci soruya

* Tiirkiye Noterler Birligi [lkogretim Okuluy, Yas 10, e-posta: info@tnoterlerbirligi.k12.tr
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(Kahvaltida genellikle neler yersiniz?) 6grencilerin %76,3"ii borek ve igecek,
%3,1'1i musir gevregi ve siit, %7,2'si her cesit kahvaltilik (Zeytin, peynir,
yumurta, ekmek, domates) %13,4’i ise simit, yogurt, biskiivi, pekmez, kek,
sucuk, salam yedigini belirtmistir.

Ugtincii soruya (Kahvalti sizce gerekli midir?) ogrencilerin %20,6 s1
kismen gereklidir; %79,4"ti ¢ok gereklidir, diye yanit vermistir.

Dordiincti soruya (kahvalttyr kimlerle yaparsin?) ogrencilerin %15,5'i
yalniz basima yaparim; %63,9'u ailemle birlikte yaparim; %20,6’s1 ya annemle
ya da babamla yaparim demistir. Besinci soruya (nigin kahvalti yaparsin?)
ogrencilerin %7,2’si sevdigim icin; %87,6 s1 saghgim icin; %5,2'si ailem
zorladi81 icin yaparim, demistir. Altinci soruya (kahvalti yapmama nedenlersi)
ogrencilerin%12,4'ti sevmedigim icin, %19,6's1 zaman ayramadigim igin,
%681 erken uyanamadigim igin yapamiyorum, diye yamtlamistir. Yedinci
soruya (kahvalt1 yaptiginda kendini nasil hissediyorsun) dgrencilerin %80,4'1
derslerimi daha iyi dinliyorum; %18,6's1 fark etmiyor; %1 i kendimi derse
veremiyorum, diye yanitlamistir. Sekizinci soruya (annen baban, kahvalti
yapmani Onemser mi?) Ogrencilerin tamami “Onemser”  yanitini
vermiglerdir.

Oneriler
1. Kahvalttin saghgimiz icin o6nemli oldugunu 6grencilere
anlatabiliriz.
2. Kahvaltida hangi besinleri yerlerse daha saglikli olabileceklerini
anlatabiliriz.

3. Bu calismalar1 brosiirlerle, afislerle, slayt gosterileriyle beslenme
uzmanlari ile birlikte ytirtitebiliriz
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What Do We Eat at Breakfast?

Gizem Selin Kaya*

Introduction

The purpose of this research is to find out the breakfast habits of the
students of Tiirkiye Noterler Birligi Elementary school. Breakfast is a kind
of meal such as lunch and dinner. It is the first meal which is taken in the
morning. Usually people prefer to eat light food. Turkish culture has a habit
of drinking coffee before breakfast, so the name comes from this tradition,
eating before coffee. In traditional Turkish breakfast usually consist of
cheese (mostly kasar) tomato, black olive, bread with honey and jam, bacon,
sausage, salami, boiled egg and black tea in a small glass cup. I think that
breakfast is the most beautiful, most delicious meal.

Research Questions
1. Isitnecessary for you to have breakfast?
2. Mostly what do you eat at breakfast?

Research Method
This research is a quantitative research. Data were collected using a
questionnaire. The population of the research was the students of Tiirkiye
Noterler Birligi elementary School. To take the sample from this population I
randomly choose 100 students between 34 5t and 7t grade students. While
analyzing the data the ethical principles were followed. The results are not
used for another purpose, and it won’t be used in the future.

Findings and Comments:
e The students’ 34% are from 3 grade, 37% are 5t grade and 29% are
7t grade.
e The students’ 25.8% are 9, 8.2% are 10, 29.9% are 11, 7.2% are 12 and
29.9% are 13 years old.
e The participants’ 58.8% are girls and 41.2% are boys.

* Turkish Notary Association Elementary School, Age 12, e-mail: info@tnoterlerbirligi.k12.tr
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To the first question (is it necessary for you to have breakfast?) 82.5%
percent of the participants said “I have breakfast everyday” and
17.5% of the students said occasionally.

To the second question (mostly what do you eat at breakfast?) 76. 3%
of the students said pies and drinks, 3.1% cereals and milk, 7.2%
every kind of breakfast food (olive, cheese, egg, bread, and tomato),
13.4% sail bagel, yoghurt, biscuits, muffins, salami.

To the third question (is breakfast a necessary meal for you?) 20.6%
of the students said partly necessary and 79.4% of the students said
really necessary.

To the fourth question (with whom do you have breakfast?) 15.5%
of the students said alone and 69.3% of the students said “with my
family”, 20.6% of the students said “one of my parents”.

To the 5% question (why do you have breakfast?) 7.2% of the
students said “because I like it”, 87.6% said “for my health” and
5.2% said “because my parents force me to”.

To the 6™ question (the reasons why you don’t have breakfast?)
12.4% of the students said “because I don’t like to”, 19.6% said
“because I don’t have time to” and 68% of the students said”
because I can’t wake up early in the morning.

To the seventh question (how do you feel when you have breakfast?)
80.4% of the students said “I can listen to the lesson more carefully”,
18.4% of the students said it does not change anything and 1.1% of
the students said “it makes it difficult for me to concentrate in the
class”.

To the eighth question (do your parents care about your breakfast?)
all of the students said “they do”.

Suggestions
We can explain the importance of breakfast for our health.
We can explain the healthier foods for the breakfast.
And also we can do this study with the help of food specialists,
posters, slide shows and etc.
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Futbol Neden Bu Kadar Cok ilgi Goériiyor?

Sinan Keykan"

Giris

Futbolun spor disiplinleri arasinda en ¢ok ilgi goreni oldugu
diistintilmektedir. Diinya capinda bu durumu ispatlayan genis bir
arastirmaya rastlanmamuistir. Insanlar futbola neden bu kadar cok ilgi
gosteriyorlar ve futbol kultipleri ile futbolcularla kendilerini neden bu kadar
biittinlestiriyorlar?

Futbol sadece bir oyun mu? Biiyiik bir endiistri ya da uluslararas: bir
sektor mii? Televizyon, stadyumlar, forma ve reklamlar degisik trtin
satislari, turizm... ve benzeri gibi pek cok sey futbol diinyasinun bir parcasi
olarak diistiniilebilir. Ulkelerin hem kendi icinde hem de diger tilkelerle
yarist1g1 bir oyun olarak da algilanabilir.

Futbol hem oyuncularmma hem de taraftarlara bir gruba ait olma
duygusu vermektedir.

Eric Cantona, futbolun kolay bir spor oldugunu ve her yerde
oynanabilecegini sdylemistir. Futbolu sosyal smif farki olmaksizin herkes
seviyor ve oynuyor.

Arastirma Sorular1
e Noterler Birligi Ilkogretim Okulu 6grencileri futbola hangi
diizeyde ilgi duymaktadir?
e Futbola duyulan bu ilgi veya ilgisizligin nedeni nedir?

Yontem
Bu arastirma nitel bir arastirmadir. Arastirma verileri goriisme yoluyla
belirlenmistir. Arastirma kapsamina Noterler Birligi Hk(jgretim Okulu 4-C
sinifindan tesadiifi 6rnekleme yontemiyle segilen 6 kiz ve 4 erkek toplam 10
dgrenci alinmistir.

* Tiirkiye Noterler Birligi flkogretim Okulu, Yas 11, e-posta: info@tnoterlerbirligi.k12.tr
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Bulgular ve Sonuglar

Bu arastirmaya 6 kiz, 4 erkek toplam 10 kisi katilmistir. Katilimcilarin 5
tanesi Fenerbahgeli, 4'ti Galatasarayli, 1'i de Besiktashdir. Katilimcilarin 6's1
magclar1 ¢ok izledigini, 3 ‘i az izledigini, 1 tanesi de hi¢ izlemedigini
soyliiyor. Katilimcilardan 9 tanesi 1-2 kere maca gittigini, 1 tanesi de 3-4
kere maca gittigini soylityor. Katilimcilardan 3 tanesi her zaman mag
izledigini, 6 tanesi bazen izledigini ve 1 tanesi de hi¢ izlemedigini
sOylemistir.  Paragrafin ikinci ve son ciimleleri aym noktay:
vurgulamaktadir. Tekrar gozden gegirilmeli.

Katilimcilardan 4t futbol kurallarmi bildigini 4'ti kismen bildigini 2’si
de hi¢ bilmedigini bildirmistir. Katiimcilardan 4 tanesi her zaman futbolu
takip ettigini, 4'ti bazen takip ettigini, 2'si de hi¢ takip etmedigini
belirtmistir.

Katilimcilardan 1 tanesinin ailesinde her zaman futbol sohbeti
yapilmakta olup, 7’sinin ailesinde nadiren futbol sohbeti yapilmakta ve
2’sini ailesinde hig futbol sohbeti yapilmamaktadir.

Oneriler
Baska spor dalarina ilgi duyulabilir. Futbola kizlarin ilgisini biraz daha
artirmak yerine kosu, uzun atlama gibi spor dalarina ilgi duymalarn
saglanabilir.
Farkli takimlara ilgi duyulabilir. Baska sportif aktivitelere gidilebilir
(mag yerine olimpiyatlar gibi).

Kaynaklar
http:/ /www.nadirkitap.com/futbolu-neden-sevmemeli-futbolu-neden-
sevmeli-kitap61785.html

http:/ /vamosbien.net/archive/index.php/t-105.html

http:/ /www.soccercenter.net
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Why Does Football Attract So Much Attention?

Sinan Keykan"

Introduction

Among all sports disciplines, football is considered to be the most
popular one. There is no research supporting this claim around the world.
Why do people show that much interest in football? Why do they attach
themselves to the football players and football clubs?

Is football just a game? Is it a big industry or an international sector?
Television, stadiums, uniforms, commercials, merchandise, tourism etc. can
be considered as a part of the football world. It can also be perceived as a
game with both national and international competition.

Football gives the feeling of belonging to a group for both the players
and the supporters.

Eric Cantona, says that football is an easy game and that it can be
played anywhere. Everyone loves and plays football regardless their social
class.

Research Questions
What is the interest level of students towards football at the Noterler
Birligi Primary School?
What is the underlying reason for the sympathy or apathy for football?

Methodology
This is a qualitative research. The research data will be obtained by
means of interviews. A total of 10 students, composed of 6 boys and 4 girls,
from the class 4-C of the Noterler Birligi Primary School were randomly
selected for this research.

Findings and Results
A total of 10 students with 6 boys and 4 girls took part in this study.
Among participants; five of them support Fenerbahge, four of them support
Galatasaray and one of them supports Besiktas. Six of the participants state
that they watch football matches frequently while 3 of them watch

* Turkish Notary Association Elementary School, Age 12, e-mail: info@tnoterlerbirligi.k12.tr
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occasionally, and one of them states that he/she didn’t watch the games at
all. Nine of the participants said that they have been to matches 1-2 times
and 1 of them says that he went 3-4 times. 3 of the participants said that they
always watched the matches, 3 of them watched sometimes and 1 of them
never watched the matches.

Four of the participants stated that they knew the rules of the football
game, and four of them said they knew the rules partially and two said they
didn’t know the rules at all. Among participants four of them stated that
they follow football all the time, four of them follow sometimes and two of
them stated that they never follow the game.

One of the participant’s families always makes conversations about
football, while seven of the families rarely make conversations and two of
them never make conversations on football.

Suggestions
People might be interested in other fields of sports. Instead of increasing
interest of females towards Football, they can be directed to other fields of
sports such as running, long jump. They can be interested in different sports
clubs. They can attend to various sports activities (Olympics instead of
games etc.).

References
http:/ /www.nadirkitap.com/futbolu-neden-sevmemeli-futbolu-neden-
sevmeli-kitap61785.html

http:/ /vamosbien.net/archive/index.php/t-105.html

http:/ /www.soccercenter.net
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Ilkogretim Okullarinda Hangi Ogretmenlerin
Sevildigi ve Nedenleri Hakkinda Ogrenci Goriisleri

Simay Kizilca®
Yaren Hayatoglu*

C)grencilerin okullarinda bazi o6gretmenleri daha ¢ok sevdikleri,
kendilerine daha yakin hissetlikleri ve sikintiya distiiklerinde o
ogretmenlerinden yardim aldiklar: bilinmektedir.

Ogrencilerin  bazi 6gretmenleri kendine yakin hissetmeleri ve
sevmelerinin nedenleri konusunun farkli nedenleri vardir. Aymi simfta
okuyan Ogrencilerin bile ©Ogretmenlerini sevme nedenleri birbirinden
farkhidir. Birimiz sevecen ve giiler yiizlii oldugu i¢in 6gretmeni severkenken
digerimizin nedeni iyi ders anlatmasidir.

Bu arastirmanin amacy, ilkgretim 6grencilerinin okullarda hangi 6gretmenlerini
daha fazla sevmeleri ve bunun nedenleri hakkindaki goriislerini belirlemektedir.
Arastirma Sorular

1. TNoterler Birligi [lkogretim Oklundaki ikinci kademe

2. Sevdikleri 6gretmeni sevme nedenleri nelerdir?

Arastirma Yontemi
Bu arastirmanin yontemi nicel arastirmadir. Arastirmarnun verileri anket teknigi
ile toplanmustir. Aragtirma evreni Tiirkiye Noterler Birligi flkogretim Okulu 2.
kademe ogrencilerinden; trneklemi ise sans yoluyla belirlenen 47 6grenciden
olusmustur. Arastirmaya katilan 6grencilerin gizliligi korunmus, bilgiler
baska bir amag i¢in kullanilmamustir.

Arastirma Sorulari
1. Asagidaki 6gretmenlerden en ¢ok sevdiginiz sadece bir 6gretmeni
isaretleyiniz.
2. Admm isaretlediginiz ogretmeni diger ogretmenlerden daha cok
sevme nedenlerinizi yazin.
3. Cok sevdiginiz 6gretmenin size etkileyen ozelligi nedir?

* Tiirkiye Noterler Birligi {lkogretim Okulu, Yas 10, e-posta: info@tnoterlerbirligi.k12.tr
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4. Okulumuzdaki dgretmenlerin tamamu sizin ¢ok sevdiginiz dgretmen gibi
olursa okulumuz nasil olur?

Bulgular ve Yorum
Elde ettigimiz bulgulara gore okulumuzda en ¢ok sevilen 6gretmenlerin
sirasin1  olusturduk fakat etik nedenlerden dolay: isimlerini burada
siralamay1 dogru bulmuyoruz. Asagidaki tabloda arastirmamiza katilan
ogrencilerin cinsiyet ve yasa gore dagilimlar: sunulmustur.

Tablo 1
Katilimcilarin Cinsiyet ve Yasa Gore Toplam Sayilar:
Cinsiyet
Yasglar1 Kiz Erkek Toplam
12 12 10 22
13 13 9 22
14 1 1 2
Toplam 26 20 46

Asagida okulumuzdaki 6gretmenlerimizin sevilme nedenleri ile beraber
siralamalar1 verilmistir.

Birinci sirada sevilen 6gretmen: lyi ders anlatmasi, sevecen ve anlayish
olmasi, 6grencilerine saygili olmasi ve saygili davranmasidir.

Ikinci sirada sevilen Ogretmenler: Sevimli ve sevecen olmasi, anlayisl
davranmasi, 6grencilerle iyi iletisim kurmasi, cana yakin davranarak dersi
sevdirmesidir.

Ugtincti sirada sevilen dgretmenler: Etkileyici ders anlatmasi, dersi kontrol
etmesi, sevecen ve sevimli olmasi, bazi akrabalarina benzemesidir.

Dordiincti sirada sevilen 6gretmen: Dersi iyi anlatmasi, sevecen ve iyi olmasidir.

Besinci sirada sevilen gretmen: Sevgi dolu biri olmast, iyi ders anlatmasidir.

Altinal sirada sevilen 6gretmen: Dersi kontrol edebilmesi, ¢ok iyi ders
anlatmasi ve ¢ok anlayishiolmasidir.

Yedinci sirada sevilen 6gretmen: Sevecen olmasy, iyi ders anlatmasidr.

Ogrenciler “Okulumuzdaki 6gretmenlerin tamamu sizin ¢ok sevdiginiz
ogretmen gibi olsaydi okulumuz nasil olurdu ?”” sorusuna; “eglenceli ders
islenir”, “daha basarili oluruz”, “6zgiivenimiz artar”, “okulumuz disiplinli
olur” diye yanmitlamislardur.
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Student Opinions about which Teachers Are
Loved in Elementary Schools and about the
Reasons Why They Are Loved

Simay Kizilca®
Yaren Hayatoglu*

It is known that the students love some of their teachers more, feel some
of them closer to themselves and that they get help from their teachers when
they are in trouble.

There are different reasons about why the students feel some of their
teachers are closer to them and love them more. The reasons why they love
their teachers are different even for the students in the same class. While one
of us likes his/her teacher because the teacher is affectionate and good-
humored, the other one likes because the teacher teaches better.

The purpose of this research is to find out the reasons why the students
love which one of their teachers much more and the reasons of this.
Research Questions

1. Who is the most beloved teacher for the second grade students in

Union of Turkish Public Notaries Elementary School?

2. What are their reasons to love the teacher they love?

Method
Quantitative method was used in this research. The data of the research
were collected using a questionnaire. The population of the research consists
of the second grade students from Union of Turkish Public Notaries
Elementary School; the sample consists of 47 students determined randomly.
The privacy of the students who took part in the research is protected and
the data were not used for another purpose.

Findings and Comments
According to the findings, we listed the names of the teachers starting
from the most loved one, However, we are not going to give the list and the
names of the teachers because of ethical reasons. The distribution of the
participants according to their gender and age is shown in the Table 1.

* Turkish Notary Association Elementary School, Age 10, e-mail: info@tnoterlerbirligi.k12.tr
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Table 1
Gender and Age of Participants
Cinsiyet
Yaslar1 Kiz Erkek Toplam
12 12 10 22
13 13 9 22
14 1 1 2
Toplam 26 20 46

The reasons why the teachers in our school are loved are given below
with the rankings.

The Most Liked Teacher: He gives the lesson well; he is affectionate,
understanding and respectful and behaves respectfully.

The Second Most Liked Teachers: They are pretty and affectionate; they
have a good communication with the students and they make the students
love the lesson with their friendly behaviors.

The Third Most Liked Teachers:  They give their lesson in an effective
way; they control the lesson, they are affectionate and pretty. They resemble
some of the relatives of the students.

The Fourth Most Liked Teachers: She gives the lesson well; she is
affectionate and nice.

The Fifth Most Liked Teachers: She is full of love and gives the lesson
well.

The Sixth Most Liked Teachers: They control the lesson, give the lesson
very well and they are very understanding.

The Seventh Most Liked Teachers:They are affectionate and give the
lesson well.

The replies to the question “How would our school be if all the teachers
were like the teacher you love the most?”: “Doing the lesson would be
entertaining”; “we would be more successful”, “our self-confidence would
increase”; and “our school would be disciplined”.
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En Cok Hangi Dersi Seviyoruz?

Yekta Kotan*

Ders, bir konuda 6gretmenin 6grenciye bilgi aktarmasi ve bu bilgi
aktarimi icin ayrilan stiredir (TDK,2008).

Bircok o6grencinin birinci smifa heyecanla basladiktan sonra 6. sinifa
geldiginde artik derslerden sikilmaya basladigini biliyoruz. Bunun nedeni
sizce ne olabilir? Derslerin zorlasmasi mi1? Belki, ama bagka nedenler de
olabilir. Derslerin zorlasmasmi gormeyen anne ve babamiz “Biitiin dersler
sevilmelidir” gibi bir sarti ¢niimiize koyarlar. Boyle bir sarti ontimiize
koymalar1 hem haksizlik hem de yanhishk olur.

Tabii ki her dersin sevilecek bir yoniiniin oldugunu soyleyebiliriz.
Onemli olan derslere iyi bir yénden bakip basarili bir 6grenci olmaktir.
Boyle bir arastirmay1 segme amacim, en ¢ok sevilen dersi belirlemek ve bu
dersi belirledikten sonra dgrencilerin sevmedigi alanlardaki dersler tizerine
calismalar yapmaktir.

Arastirma Sorulari

1. T. Noterler Birligi lkogretim Okulu 6. simf dgrencilerinin en gok

sevdikleri ders ve bu dersi sevme nedenleri nelerdir?

2. T. Noterler Birligi [lkogretim Okulu 6. siuf ogrencilerinin en

sevmedikleri ders ve bu dersi sevmeme nedenleri nelerdir?

Yontem

Bu arastirmada nicel yontem kullanilmistir. Aragtirmanin katilimcilar:
Tiirkiye Noterler Birligi flkogretim Okulu'nun biitiin 6. sif 6grencileridir.
Arastirmada iki tiir anket sorusu hazirlanmistir, birincisi kesin yamit1 olan
sorular, ikincisi ise kategorik olan sorulardir. Arastirmada taraf olacak
yazilar yazilmayip etik olmaya dikkat edilmistir. Bu arastrmanin evreni
Noterler Birligi Ilkogretim Okulu 6.smuf 6grencileridir. Aragtirmamn
verileri, arastirmacimn gelistirdigi anket yoluyla toplanmustir.

* Ttirkiye Noterler Birligi Hkt’)gretim Okulu, Yas 12, e-posta: info@tnoterlerbirligi.k12.tr
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Bulgular ve Yorumlar

Anketi 6.smiflardan toplam 104 kisiye uyguladim. Ancak bulgular ve
yorumlar i¢in sadece 50 kisiyi se¢tim. Ik sorularim en cok sevilen ders
hakkindaydi ve toplam 11 ders vardi. Dort ana dersin sonuclar soyleydi:
“Cok seviyorum.” sikkini Tiirkge dersi igin 13, matematik dersi icin 25, fen
bilgisi dersi icin 34, sosyal bilgiler dersi igin ise 22 kisi isaretlemistir.
“Seviyorum” sikkini isaretleyenler ise soyledir: Tiirkce dersi icin 19,
matematik dersi i¢in 14, fen bilgisi dersi icin 10, sosyal bilgiler dersi icin ise
18 kisidir. “Kararsiz” sikkini ise Tiirkce dersi icin 11, matematik dersi icin 3,
fen bilgisi dersi igin 2, sosyal bilgiler dersi icin ise 5 kisi isaretlemistir.
“Sevmiyorum” sikkimi Tiirkce dersi icin 4 kisi, matematik dersi igin 1 kisi,
fen bilgisi dersi igin 1 kisi, sosyal bilgiler dersi icin ise 3 kisi isaretlemistir.
“Hi¢ sevmiyorum.” sikkini isaretleyenlerin sayisi ise soyledir: Tiirkce dersi
icin 3, matematik dersi icin 8, fen bilgisi dersi icin 1, sosyal bilgiler dersi
icinse 2'dir.

Tum dersler arasinda en ¢ok sevilen ders beden egitimi, miizik ve
resim dersleridir. Hi¢ sevilmeyenler din kiiltiirii ve ahlak bilgisi, matematik
ve 1ngilizcedir. Hig sevilmeyen derslerin neden sevilmedigi tespit edilip
dersin sevilmesi yoniine dogru calismalar yapilmalidir.

En ¢ok “tamamen” secenegi isaretlenen, “Dersin zevkli hale gelmesi
Ogretmenin elindedir.” olan dordiincti gorustir. En c¢ok “Hig
katilmiyorum.” segenegi isaretlenen goriis ise, “Bazi dersler gereksizdir.”
olan besinci goriis olmustur. Buna gore derste 6gretmenlere daha ¢ok gorev
distigii ve oOgrencilerin tim derslerin bilincinde oldugu, bu arastirma
sonucunda agiga ¢ikmustir.
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|
Which Lesson is the Most We Like?

Yekta Kotan*

Lesson is a process in which knowledge is transferred to student by
teacher about a subject (TLI, 2008).

As we know that when students after the first class their interests on
lessons are gradually decreased through to the 6t class. What could be the
reasons about this in your opinion? Do lessons get more difficult? Maybe,
but there would be other reasons. These difficulties are not seen by our
parents and they just order the necessity that all lessons should be liked.
Such a necessity if ordered by our parents is either injustice or wrong.

Of course, we can say that each lesson has a likable aspect. The
important thing is that we should approach lessons in a good way and be a
successful student. The reason that I chose this topic was to find out which
lesson was the most likable by students. After deciding on this topic, I
would like to study on the lesson which is the most hated by students.

Research Questions
1. What is the most liked lesson by the 6t class students of the T.C.
Noterler Birligi Primary School and what are the reasons for that?
2. What is the most hated lesson by the 6t class students of the T.C.
Noterler Birligi Primary School and what are the reasons for that?

Method

Quantitative method was used for the research. The participants of the
research were all 6t class students of the T.C. Noterler Birligi Primary
School. Two types of questions were prepared for the research, the first
question had pre-determined answers, and the second one was categorical.
The ethical issues were taken into account by not taking side and objective
comments were made in the research. The population of the research was
the 6th class students of the T.C. Noterler Birligi Primary School. The data of
the research was collected by the way of questionnaire which was developed
by the researcher.

* Turkish Notary Association Elementary School, Age 12, e-mail: info@tnoterlerbirligi.k12.tr
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Findings and Comments

I applied the questionnaire to 104 students in the 6t class, but I chose
only 50 of them for findings and comments. My first questions were about
the most liked lesson and there were 11 lessons totally. The results of 4 main
lessons were: the item “I like it very much” was marked for Turkish lesson
by 13 students, math was marked by 25, science was marked by 34, and
social studies was marked by 22 of them. The item “I like it” was marked for
Turkish lesson by 19 students, math was marked by 14, science was marked
by 10, and social studies was marked by 18 of them. The item “Not sure”
was marked for Turkish by 11 students, math was marked by 3, science was
marked by 2, and social studies was marked by 5 of the students. The item “I
don’t like it” was marked for Turkish lesson by 4 students, math was
marked by only one of them, science was also marked by one student and
social studies was marked by 3 of the students. The item “I never like it” was
marked for Turkish lesson by 3 students, math was marked by 8, science
was marked by 1, and social studies was marked by 2 students.

The most liked lessons among all were physical training, music and
visual arts lessons. Never liked lessons were the “religious education and
moral”, “math” and “English”. More studies should be carried out to find
out the reasons of this and to make these courses enjoyable.

The most marked item was the fourth idea which was “Making the
lesson enjoyable is in the hands of teacher”. This item “Totally agree” was
marked by the vast majority of the students. The most “Totally disagree”
idea was the fifth one which was about some lessons were unnecessary.
According to this, the results of the questionnaire were, teachers should be
more aware of their duties and responsibilities, and the students were aware
of the importance of all lessons.



| b Eurasian Journal of Educational Research;
@ Very Special Issue
for the 20th Anniversary of the Convention on the Rights of the Child

Bir Tekerlekli Sandalye Kullanicisinin Cocugu
Olmak: Bir Kiigiik-Olgekli Arastirma Projesi

Manasa Patil*

Giris

Degisik yas gruplarindan tekerlekli sandalye kullanicilar {izerinde
bircok arastirma yapimis olmasmma ragmen, bir tekerlekli sandalye
kullanicisinin cocugu olmanin ve bunun ¢ocuk ve cocukluk tizerindeki etkisi
nadiren arastirilmistir. Babamin bir oziirlii ve yasaminin tekerlekli
sandalyeye bagli olmasi nedeniyle bu durumla ilgili belli bir anlayis
diizeyine sahibim. Bu nedenle bu konuda derinlemesine bir arastirma
yapmaya ve ulasim konusu tizerinde odaklanmaya karar verdim.

Yontem
Bu arastirmada bir¢ok metodun birlesimini kullandim,
e Ug farkl seyahat tipi tizerinde gizlemler yaptim: Otobiis, yaya ve tren.
e Arastirma giinliigii tuttum.
e Deneyim ve hatiralarimi iceren bir yasam oykiisii olusturdum.

Bulgular

Bulgular ti¢ bolimde her biri bir ulasim yontemine bagli olarak ele
alinmistir:

1. Otobiisle Dolasma: Otobiis yolculuklarinda gozlemler yaptim ve bu
gozlemlerimi ses kayit cihazina aktardim. Yapmis oldugum arastirma
glinligii ve yasam oykiisii gercevesinde bulgularin 6zeti su sekildedir: Biz,
otobiis duraginda bekledik ama babamin otobtiise binmesine izin verilmedi.
Otobiis stirtictisti durakta yavasladi ama o, babamin tekerlekli sandalyesini
goriince tekerlekli sandalye boslugunda bir baska tekerlekli sandalye
oldugunu bagirarak uzaklasmaya baslad.

Cok soguktu ve biz 15 dakika bir baska otobiisii beklemek zorundaydik.
Bu, bizim gec¢ kalmamiza neden oldu. Otobiis siiriiciistiniin bizim otobiise

* Aragtirmact Cocuklar Merkezi-Ingiltere, Yas 11, e-posta: childrens-research-centre@open.ac.uk
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neden binemeyecegimizi uygun sekilde aciklama yapmadan durmamis
olmasi beni gergekten ¢ok tizdii. Bu sirada sinemaya gitmek icin oradaydik.

Hatiralarimdan, buna benzer olaylarin pek ¢ok defa oldugunu
biliyorum. Bazen, eger yagmur yagiyorsa ve otobiis siirliciisii yerinden
kalkmak ve tekerlekli sandalye rampasmi koymak istemiyorsa, otobiiste
tekerlekli sandalye icin bir bosluk olmasina ragmen durmuyor. Bu, benim
bir ¢ocuk olarak babamla ne yapabildiklerimi etkiler. Ornegin bir defa
babamla birlikte sinemaya gitmek icin ¢ok heyecanliydim ama bizim
otobiise binmemiz reddedildi otobiiste bir bosluk olmasimna ragmen ve bu
bizim sinemaya ge¢ kalmamiza neden oldu. Filmden epeyce bir bolim
kacirdim. Bu durum tiim eglencemizi kagirdi.

Gergekten yardimci olan otobiis stirtictileri vardir ama ben bunun her
zaman olmasim dilerim. Ornegin bir otobiis siirticiisii tekerlekli sandalyesi
pille galistig1 igin babama izin vermemisti; buna karsin babam her zaman
onun pille calisan tekerlekli sandalyesiyle otobiislerde yolculuk
yapmaktadir ve bir problem yasamamaktadir. Bu nedenle, otobiis
surtictilerinin bu tiir seyler hakkinda daha iyi bilgi sahibi olmalar1
gerektigini distintiyorum.

Bazi otobiis stiriiciileri iyi ama bazen bize karsi kaba bir sekilde
konusabiliyorlar. Bunun onlarin tekerlekli sandalye rampasimi indirmek
istemediklerinden kaynaklandiginm diistintiyorum.

Babam icin diger bir sorun, bolgemizde tekerlekli sandalyeler igin
rampas1 bulunan sadece iki otobiistin bulunmasi. Bu da babamin seyahat
etmesini engellemektedir. Babamla seyahat etmeyi gercekten seviyorum
fakat stirekli yasadigimiz hayal kirikliklar: beni tiziiyor ve sinirli olmama
neden oluyor. Engelli biri olmamama ragmen kendimi ¢ocuklugunu engelli
birisi olarak geciriyor hissediyorum. Ciinkii babamla diger ¢ocuklarin
yaptig1 normal seyleri yapamiyorum.

Geg¢miste seyahat ettigimiz biitiin otobtislerde (ve simdi) tekerlekli
sandalyeler i¢in ayrilan alan gercekten dar ve bu babamin sandalyesini
yerlestirmesini  giiclestiriyor. Bazen otobiis siirtictistiniin  babamin
yerlesmesini beklemekten kaynaklanan sabirsizligi babamin uygun bir
sekilde yerlesmeden kalkmasina neden oluyor.

Son olarak, babam igin bilet kutusuna bilet atmak zor ¢iinkii bilet
kutusu ¢ok ytiiksek ve babam ona uzanamryor.

Aragstirmamin bu ilk boéliimiinden hareketle, benim ve babamin
durumunda olan insanlara yardim etmeleri i¢in otobiis firmalarina bazi
onerilerde bulunmak istiyorum

e Tum otobiislerde (yalniz birkaginda degil) tekerlekli sandalyeler icin

rampa bulunmal
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e Tum rampalar otobiis siirticiistiniin inmesini gerektirmeyecek

sekilde elektronik olmal1

o Tekerlekli sandalyeler icin bosluk olmali

o Otobiis stirtictileri igin engelli insanlar ve tekerlekli sandalye

kullamcilar: hakkinda kurslar olmali. Boylece bizim sorunlarimiz ve
ozellikle ¢ok kiiciik ve uygun olmayan bir bosluga tekerlekli
sandalyeyi yerlestirme konularinda daha anlayisl olabilirler.

¢ Gelecekteki otobiis modelleri igin bu problemler dikkate alinmali ve

gerekli degisiklikler yapilmali. Boylece otobiislerde tekerlekli
sandalyeliler i¢in uygun ortamlarin olusmasini saglayabilir.

Umarimm bu oneriler ¢ok fazla degildir ¢tinkii bunlar ¢ocuklugumun
zenginlesmesinde gergekten biiyiik farkliliklar yapacaktir.

2. Yiiriiyerek Dolasma: Birkag kiiciik sorun olmasina ragmen yiiriiyerek
dolasmak otobiisle dolasmaktan daha kolaydir. Yollarin bazi boliimlerde
bozuk ve tash olmasi ki babamin tekerlekli sandalyesinin zarar gormesine
neden oluyor ve bazen yaya kaldirmminin tekerlekli sandalyeyi tizerine
cikarmak icin ¢ok yiiksek olmasi sorun olmaktadir. Bazi yerlerde babamin
sandalyeyle gitmesi icin kaldirim ¢ok dar. Bu sorunlar alternatif yollar
bulmamuz gerektigi ve yolculugumuzun uzayacagi anlamina geliyor. Bunun
disinda tekerlekli sandalyeli birinin ¢ocugu olarak yaya olarak dolasmanin
bir zorlugu yok.

3. Trenle Dolasmak: Tren yolculugu ile ilgili verileri Oxford-Banbury
arasinda 30 dakikalik gidis-gelis ve ti¢ duragi bulunan yolculuk sirasinda
topladim. Baz1 gozlemler yaptim ve bu gozlemleri diktafona kaydettim. Bu,
arastirma giinltigii ve yasam deneyimlerimi iceren bulgularin bir 6zetidir.

Babam 24 saat oncesinden rezervasyon yaptirmak zorundaydi. Bu
zaman tren gorevlilerinin giivenlik nedenleri ve hem gidis hem dontis igin
uygun koltuk ayarlamalar igin gereklidir. Trende, dort ikinci sinif vagonu
vardi, ama sadece bir tekerlekli sandalye boslugu vardi.

Eger baska birisi, rezervasyon yaptirmis olsaydi, biz yolculuk
yapamayacaktik. Trende yer bulma konusunda, her zaman ileride
olabilecekleri diistinmek zorunda olmak ve merak etmek, bazi1 sosyal igerikli
gezileri zorlastirir ve anlik olarak hareket etmenizi engeller. Diger ¢ocuklar
aileleriyle dogal ve anlik kararlar alabilecek bir iliski icerisindedirler. Eger
glinesli bir cumartesi giinii ve trenle yolculuga karar verirlerse, genellikle bir
sorun yasamadan bunu yapabilirler. Bir tekerlekli sandalye kullanicisinin
cocugu olarak benim icin asla anlik karar verilecek bir durum degildir. Bu
beni tiztiyor. Ozellikle engelli birisi olmamakla beni degil babam, fakat bu
yine de benim ¢ocukluk deneyimlerimi olumsuz bir sekilde etkiliyor. Babam
i¢in tekerlekli sandalyesini ayrilan bosluga yerlestirmek ¢ok zor ¢linkii orast
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cok dar. Tekerlekli sandalye bosluguna gotiiren boliimde ¢ok dar ve ¢ok
keskin doénemecli. Bu nedenle babamin tren icerisinde de hareket etmesi zor.

Gorevliler ¢ok nazik ve duyarli fakat onlar tekerlekli sandalye
kullamicilarinin durumu ve o6zellikle bir tekerlekli sandalye kullanicinin
¢ocugu olma hakkinda iyi bir sekilde bilgilendirilmis goriinmiiyorlar. Diger
biiyiikk bir problem, trenimiz Oxford’a vardiginda kimsenin babama tren
rampasindan inmek i¢in yardim etmeye gelmemesiydi. Bu yolculukta
annemim bizimle birlikte olas1 nedeniyle sansliydik ve onun birilerini
bilgilendirmesiyle babam inebildi. Buna karsin bu sorunu babamla yalniz
yolculuk yaptigimda yasadim, duragimmiza geldigimizde gorevlileri
bilgilendirmemize ragmen kimse babamin yardimma gelmedi. Oldukca
kiictik biri olarak babama gerekli yardimi yapamadim ve sonucta durag:
kagirdik. Bir sonraki durakta indik fakat Oxford’a doniis trenine binmek
zorunda kaldik. Cok endiselendim ve kokmustum; aglamaya basladim.
Arkadaslarimin  heyecanli tren seyahatleri hakkinda konusmalarimi
duyuyorum ve onlara imreniyorum ctinkii benim bircok hatiram korku ve
endise ile dolu. Diger cocuklar icin kolay. Insanlar, ebeveynleri tekerlekli
sandalye kullanicisi olan c¢ocuklar i¢in bunun nasil zor oldugunu
unutuyorlar.

Ara sira veri topladigim zaman, tren kalabalik olmuyordu ve bu
nedenle ben babamin yanina oturabiliyordum. Fakat babamla yaptigim
diger yolculuklarda trenin kalabalilk olmasi ona yakin olmami
zorlastirtyordu. Tekerlekli sandalye icin ayrilmis ve yakininda oturak
ayrilmamis bolime gitmek zorunda kaliyordu. Bu bir ¢ocuk icin hayal
kiriklig1 yaratan bir durum. Babamin yakinimda olmamasi ve bir yabancinin
yaninda oturmak benim korkmama ve endiseli olmama neden oluyor.
Trenlerle ilgili bir¢ok sorun olmadigmi biliyorum ama simdiki problemler
cok ciddi ve gelecek igin bunlar dikkate alinmak zorunda.

e Tren servisleri arasinda daha iyi bir iletisim olmasi gerektigini

dustintiyorum.

e Biittin trenlerin elektronik rampa sistemiyle donatilmas gerektigini
dustintiyorum ¢tinkii bu tekerlekli sandalye kullanicilarinin isini
kolaylastiracak. Simdiki sistemde rampa bir gorevli tarafindan
indirilmek zorunda ama bazen onlar bilgilendirilmediginde
tekerlekli sandalye kullanicilari tren ya da duraklar kagirabilirler.

e Sadece baz1 trenler rampa olanaklarina sahip olmasi babam ve diger
tekerlekli sandalye kullanicilarimin seyahat olanaklarmi
sinirlamaktadir.

Tren yolculugu cevreyi dolasmak icin en zor ve riskli yol ¢tinkii seyahat

etmek istediginizde ya da zorunda kaldigmizda ve ozellikle anlik
kararlarmmizda bilet bulabileceginize dair bir garanti yok. Rampa ihtiyaci
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konusunda yetersiz bir iletisim nedeniyle duragimizi kacirabilirsiniz ve bu
bir ¢ocuk igin ¢ok korkutucu bir durum. Bu babamla birlikte olmasam bile
bende tren yolculugu hakkinda bir fobi olusmasina neden oldu.

Genel olarak tren yolculugu oldukc¢a uygun, tim bu ciddi problemler
nedeniyle aynmi zamanda biraz riskli Bununla birlikte gorevliler oldukga
nazik ve yardimei bir tutum igerisinde. Bu sadece kisa bir yerel yolculuk ve
uzun bir tren yolculugunun problemleri daha da biiyiitecegi diisiincesiyle
kendimi yilmis hissediyorum. Bu utang verici bir durum ctinkii babamla
birlikte diger yerleri ziyaret etmek istiyorum.

Ozet

Benim gibi bir ebeveyni tekerlekli sandalye kullanicis1 olan ¢ocuklarmn
neler yasadiklarimi, bunun ¢ocukluk tizerindeki etkilerini ve bunun benim
yolculuk hakkindaki hislerimi yasim ilerlediginde nasil etkileyecegini
arastirmamn ¢nemli oldugunu diisiindiim. Baz1 seyler vardir, unutmasi zor
ve uzun yilar sizinle birlikte olacak. Otobiis stiriictileri tarafindan
bagirilmak ve kendini bir musibet gibi hissetmek deneyimleri tiziintii ve
utang verici ve bu deneyimler yasim ilerlese de ve yolculukta babamla
birlikte olmasam da benimle birlikte uzun stire kalacak. Kimsenin rampay1
indirmemesi ve bizim trenden ¢ikamamamiz nedeniyle duragi kagirma
korkusu bende az da olsa tren yolculugu hakkinda bir fobi olugsmasma
neden oldu. Cocukluk donemiyle ilgili bircok eglenceli deneyimim ulasim
zorlugu nedeniyle bozuldu ama bir ¢ocuk goziiyle arastirmamin bazi seyler
hakkinda olan ilgi ve énemi artiracagini umuyorum. Umarmm ki bu ileride
benim durumumda olan diger cocuklarin gevrelerinde daha mutlu bir
deneyim gecirmelerine yardimci olur.
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Getting around as the Child of a Wheelchair User:
A Small-Scale Research Project

Manasa Patil*

Introduction
There is quite a lot of research about wheelchair users, young and old,
but what is rarely researched is what it’s like to be the child of a wheelchair
user and the impact of this on childhood itself. Because my dad is disabled
and relies on a wheelchair, I have an understanding of this. So I decided to
investigate this in more depth and focus on transport issues.

Methodology
I used a combination of methods to investigate this,
e Idid some close observations of three different types of journeys:
bus, pedestrian and train.
e Ikeptaresearch diary.
e I put together a life narrative from my memories and experiences.

Findings

The findings of my research are in three parts, each one relating to one
of the modes of transport.

1. Getting around by bus: On the bus journey I made some observations
and recorded them onto a dictaphone. This is a summary of what I found
out along with my research diary data and my life narrative data:

We waited at the bus stop but my dad was not allowed onto the first
bus. The bus driver slowed down at the stop but as soon as he saw my dad’s
wheelchair he started to pull away shouting that there was already a
pushchair in the wheelchair space.

It was very cold and we had to wait another 15 minutes for a bus. This
made us late. I felt really upset that the bus driver hadn’t even stopped to
explain properly why we couldn’t get on the bus. By the time we got to the
cinem

From my memories I know that this happens quite a lot. Sometimes if
it's raining and the bus driver doesn’t want to have to get out and put up the
ramp they just don’t stop even though there is a space for the wheelchair on

* Children's Research Centre-UK, Age 11, e-posta: childrens-research-centre@open.ac.uk
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the bus. This affects what I can do as a child out with my dad. For example
once I was really excited to be going to the cinema with my dad but we were
refused entry onto the bus even thought there was a space and we were very
late and I missed quite a bit of the film. This spoilt the whole enjoyment of
the occasion.

There are some really helpful bus drivers but I wish it could be all of the
time. For example once a bus driver didn’t allow my dad on the bus because
his wheelchair was battery-powered; however, my dad has always been
travelling on buses with his battery-powered wheelchair and has not had a
problem; therefore, I think that the bus drivers should be more well
informed about these kinds of things.

There are some really nice bus drivers but sometimes some can be quite
rude in the way they talk to us and I think this is because they don’t actually
want to have to get down to lower the ramp for the wheelchair.

Another big problem for my dad is that there are only two buses in our
area that have a ramp and a wheelchair space which makes it even more
likely that we will be unable to travel. I really love going out with my dad
but I am constantly disappointed and this makes me feel sad and angry.
Even though I am not disabled myself it feels like my childhood is disabled
because I can’t do normal things with my dad like other children can do.

All the buses that we have travelled on in the past (and now) have a
really narrow wheelchair space, so my dad has difficulty positioning his
wheelchair in it. Sometimes the bus drivers get impatient of waiting and
drive off before he has properly adjusted the wheelchair.

Lastly, it is hard for my dad to put the bus tickets into the machine that
checks them, because the machine is too high and my dad cannot reach it.

From this first part of my research study I would like to make some
suggestions to the bus company that would help people like me and my dad.

e All buses (not just a few) should have wheelchair ramps

e All the ramps should be electronic so that bus drivers don’t have to
get out of the bus to put it in place

e There should be a space for a wheelchair AND a pushchair not one
or the other because too often the wheelchair can’t get on because of
pushchairs.

e There should be more training for bus drivers about disabled people
and wheelchair users so that they might be more understanding
about our difficulties particularly about trying to manoeuvre the
chair into a very narrow, awkward space.
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e For the future design of buses, these problems should be taken into
consideration and the necessary improvements should be made. This
may result in better facilities on buses for other wheelchair users.

I hope these suggestions are not too much to ask for because they would
make a really big difference to the quality of my childhood. I could do more
things with my dad more easily and more often - just like other kids do!

2. Getting around on foot: It was easier getting around on foot than
travelling on the bus although there were a few difficulties. The roads were
bumpy and rocky in some places which meant that my dad’s wheelchair got
punctured and sometimes the pavement was too high for us to get the
wheelchair up onto it. In some places, the pavement was too narrow and it
was difficult for my dad to ride on it. These things mean that we had to find
an alternative route and it made the journey a lot longer but otherwise
getting around on foot as the child of a wheelchair user is not difficult.

3. Getting around by train: The train journey I collected data on was
from Oxford to Banbury, which takes about 30 minutes each way and has
three stops. I made some observations and recorded them onto a
Dictaphone. This is a summary of what I found out along with my research
diary data and my life narrative data.

My dad had to book 24 hours in advance for a place on the train. This is
because the train staff need this time for safety reasons and seat availability
in both departure and arrival trains. The train had four second class
carriages but only one wheelchair space. If someone else had booked that
space we would have been unable to travel. Having to always think ahead
and always wondering if we will be able to get a space on a train makes
some social outings very difficult and it is impossible to be spontaneous.
Other children can be spontaneous with their family. If it is a nice sunny
Saturday and they decide to have a day out on the train, they will generally
be able to do this without any difficulty. For me as the child of a wheelchair
user a fun day out on the train can never be a spontaneous event. This
makes me feel sad especially as it is not me who is disabled but my dad but
it still affects the quality of my childhood.

It was hard for my dad to position his wheelchair in the space provided
because the space is very narrow. The passage leading to the wheelchair
space is also narrow and very curvy, so it is hard for my dad to move
around the train.

The staff were very kind and polite but they didn’t seem to be very well
informed about what it’s like for wheelchair users and particularly what it’s
like for children of wheelchair users.

Another major problem was that when our train arrived back at Oxford,
nobody came with a ramp to help my dad get down. Luckily my mum was
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with us on this occasion and informed someone and my dad was able to get
down. However, this has happened to me before, when I was travelling with
just my dad: no one came to our stop to help my dad get down, even though
we had informed the staff. As I was quite young, I couldn’t really help my
dad and so we ended up missing our stop. We got down at the next stop but
had to take a train back to Oxford. I felt anxious and scared and I started to
cry. I hear my friends talk about the excitement of train journeys and feel a
bit envious because so many of my memories are of being frightened and
anxious. It’s easy for other children. People forget how hard it is for children
whose parent is a wheelchair-user.

On the occasion when I collected my data the train was not very busy so
I was able to stay next to him. But on other journeys I have done with my
Dad and the train is crowded it is difficult to sit close to him because the
wheelchair has to go in a special place and only the wheelchair space itself is
reserved not any seat nearby. For a child this can be quite upsetting. I felt
nervous and scared sitting next to a stranger when my Dad wasn't close by.

I know there are not many problems with the train, but the existing
problems are very serious and should be taken into consideration for the future.

o I think that there should be better communication between the train
services;

e [ think that ALL trains should have an electric ramp installed into
them because this would make it a lot easier for wheelchair users, as
the existing ramp can only be put down by a member of staff but
sometimes they may not be informed and wheelchair users may
miss their train/stop.

¢ Only some trains have a ramp facility so that limits the
transportation for my dad and other wheelchair users.

The train is the hardest and riskiest way to get around because there is
no guarantee you'll get a ticket when you want or need to travel especially if
you want to do something spontaneous. You might miss your stop because
of poor communication about needing a ramp and this is very frightening
for a child. This has given me a bit of a phobia of travelling on a train even
when I'm not with my dad.

Overall, the train journey was quite convenient, but it is also quite risky
because of all the serious problems, nevertheless, the staff are very helpful
and polite. This was only a short local journey and I feel daunted by the
thought of a longer train journey as the problems could be even greater. This
is a shame because I would like to be able to visit other places with my dad.
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Conclusions

I felt it was important to explore how children like me get around with a
parent who is a wheelchair user and the impact of this on childhood and
how this will impact on my feelings about transport when I'm older. There
are some things that are hard to forget and will stay with you a long time.
The experience of being shouted at by bus drivers and felt to be a nuisance is
upsetting and embarrassing and this will stay with me a long time even
when I'm older and not travelling with my dad. The fear of missing my stop
because no-one will get the ramp that will enable us to get off the train has
given me a bit of a phobia about travelling on trains. Many of my childhood
treats have been spoiled by transport difficulties but I hope that my research
has raised awareness about some of these things from children’s viewpoint. I
hope that it might help other children like me might have happier
experiences getting around in the future.
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Masa Tenisi Oynayanlar Kurallara
Ne Kadar Uyuyorlar?

Toygar Saglam*

Arastirmanin Amaci

Bu arastirmanin amaci Tiirkiye Noterler Birligi {lkogretim Okulunda
masatenisi oynayan Ogrenci ve Ogretmenlerin kurallara ne kadar
uyduklarin belirlemektir.

Yontem

Bu arastirmada nitel arastirma yontemi kullanilmistir. Arastirma
verileri gozlem teknigi kullamilarak toplanmustir. Gozlem, 17 giin boyunca
diizenlenen ping pong turnuvasmma katilan 71 kisi {izerinde ogle
teneffuislerinde ve ders saatlerinin disinda yapilmustir. Gozlem verileri
arastirmaci tarafindan analiz edilmistir.

Bulgular ve Yorumlar

T. Noterler Birligi 1.0.0’da masatenisi oynayan 6grenci sayisinin 68,
ogretmen sayisinin da 3 oldugu turnuva kayitlarina bakarak belirlendi. 17
giin boyunca teneffiislerde ve ders saatlerinin disinda masatenisi oynayanlar
gozlemlendi. Bu gozlem sonucunda 68 6grenci, 3 8gretmen olarak toplam 71
oyuncudan masatenisi oynarken 9unun (%13) tam kurallara uydugu
46’smin (%64) kismen kurallara uydugu ve 16 kisinin (%23) hi¢ kurallara
uymadigl gozlemlendi. Bu 9%23liikk kismin tamamen vakit gegirmek
amaciyla masatenisi oynadiklar1 savunulabilir. Ancak kalan %77’lik kismin
masatenisini ciddi olarak oynadiklarmi fakat bu %77’lik kismin ¢nemli
bolimiinii  olusturan  %64’liik kismun masatenisini  yeteri kadar
bilmemesinden kaynaklanan kural ihlalleri yaptig1 ortaya cikti. Gozlem
sonucunda kurallara uyulmamasimin asil sebebinin kurallarin tam olarak
bilinmemesinden kaynaklandig1 anlasildi.

Masatenisinin daha yaygin hale getirilebilmesi ve kurallara uygun olarak
oynanimasmin saglanmast icin masatenisi turnuvalarmin daha sik ve diizenli
olarak yapilmasi faydali olacaktir. Ayni zamanda masatenisi kurallar ile ilgili
yazilarin panolara asimasmn ve her ay bir calistricinin kurallara uyulup
uyulmadigimmi denetlemek tizere okulda gorevlendirilmesinin yararli olacag:
dustiniilmektedir. Bu yolla hem T. Noterler Birligi 1.0.0'daki sosyal iliskiler
gelisecek hem de olas1 Ankara ve Tiirkiye sampiyonlar1 yetistirmek icin zemin
hazirlanmus olacaktir.

* Ttirkiye Noterler Birligi Hkt’)gretim Okulu, Yas 11, e-posta: info@tnoterlerbirligi.k12.tr
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To What Extend do Ping Pong
Players Obey the Rules?

Toygar Saglam”

The Purpose of the Research
The purpose of this research is to determine to what extend the ping
pong players, students and teachers, obey the rules at Elementary School of
Union of Turkish Public Notaries.

Method
Qualitative research method was used in this research. The data of the
research were collected using obsarvation technique. For this research, 71
person who take part in the ping pong tournament for 17 days at the lunch
break times out of lecture hours were observed. The observational data were
analysed by the researcher.

Findings and Comments

It is determined that there are 68 students and 3 teachers who play ping
pong at the Elementary School of Union of Turkish Public Notaries, by
analysing the tournament registration. Ping pong players were observed at
break times for 17 days time period. It is recorded that; out of 71 total
number of ping pong players (i.e. 68 students and 3 teachers), 9 players
(13%) exactly, 46 players (64%) moderately obey the rules, whereas 16
players (23%) never obey the rules at all. It can be said that 23%
nonobservant players play ping pong for the purpose of spending time. The
rest 77% play ping pong seriously, however majority of them (64%) break
the rules since they do not know the rules sufficiently. It can be concluded
that, the main reason of faults is not to know the rules exactly.

In order to make the ping pong more popular and to provide fair and
regular play, it will be helpful and beneficial to arrange tournaments more
frequently and regularly. At the same time, informative articles about the
rules of ping pong can be announced at the bulletin boards, and a trainer can
be charged monthly to control the ping pong players. This will help to
improve the social relations between the students and to astablish a basis to
have Ankara and Turkey Champions in the future as well.

* Turkish Notary Association Elementary School, Age 11, e-mail: info@tnoterlerbirligi k12.tr
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Takma Kafana Tokadan Baska Bir Sey
flke Togay*

Giris
Toka, kadinlarin saglarimni tutturmaya yarayan bazen de siis olarak
kullamulan aractir (TDK2008). Kiz ¢ocuklar1 neden farkhi tokalar
kullanmakta? Neden kiiciik yaslarda goz alic1 tokalar takmakta iken, yas
ilerledikce daha sade tokalar kullanmaktadir?
Bu aragtirmanin amaci, Tiirkiye Noterler Birligi llkogretim Okulu'ndaki 1.,
5. ve 8. siuflardaki kiz o6grencilerin en ¢ok hangi renk ve bicimde toka
kullandiklarin aragtirmaktir.

Arastirma Sorularim:
e Neden bu tokayi sectin?
e Senin se¢imin mi?
e Sen tercih etsen nasil bir toka secerdin?
e Okula ilk basladiginda kullandigin toka ile simdi kullandigin toka
arasinda fark var mi1?
e Bu farkliliklar nelerdir?

Yontem

Bu arastirmada nitel yontem kullamilmistir. Arastirmamin verileri
gozlem ve goriismeler yoluyla toplanmustir.

Arastirma kapsaminda tesadiifi yontemle secilen 1. smiflardan 15, 5.
siniflardan 15, 8. simuflardan 15 kiz 6grencinin tokalar: incelenmistir.
Ozellikleri yazilmistir. Bu tokalar1 tercih etme nedenleri goriisme yolu ile
belirlenmistir.

Bulgular ve Yorumlar
Arastirmamda nitel yol kullandim. Bu arastirmam i¢in okulumdaki 1.,5.
ve 7. smiflar1 gozlemledim. Evrenim 270 kisi iken 6rneklemimi ise 45 kisi
olarak belirledim.

* Ttrkiye Noterler Birligi ilkgretim Okulu, Yas 10, e-posta: info@tnoterlerbirligi.k12.tr
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Genel olarak en ¢ok kullanilan renk pembe idi. Bunun yamn sira, mavi,
yaldizli sar1, krem ve yesil gibi gosterisli renkler de sik¢a kullanulmaktayda.
Hemen hemen hepsinde sim kullanilmis tokalarmn biiytik bir ¢ogunlugu
seffafti. Ayrica smiflar biiytidiikce, renklerin ve sekillerin ¢ok az oranda
sadelestigini ve birden ¢ok toka kullaniminin arttigini fark ettim.

Sonuc ve Oneriler
Sonug olarak, 1. 5. ve 7. simniflar arasinda kullanilan tokalarin aslinda bir
birinden ¢ok da farkli olmadigimi gozlemledim. Bu da benim, bayanlarin her
yasta toka takmaktan hoslandiklari; genel olarak canli, rengarenk ve goz
alic1 tokalari tercih ettikleri sonucuna varmama neden oldu.
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Don’t Wear Anything but
Hairpins on Your Head!

Ilke Togay*

Introduction

Hairpin is a device worn by girls to fasten hair and sometimes it is used
as an accessory (TDK, 2008). Why do girls use different kind of hairpins?
Why do they prefer fancy hairpins when they are young, but plain ones
when they get older?

This research aims to investigate what color and kind of hairpins do the
girls attending first, fifth and eight grades in Tiirkiye Noterler Birligi
Primary School, Ankara/Turkey.

Research Questions
Why did you choose this hairpin?
Is it your choice?
If it was not your choice, what kind of hairpin would you choose?
Is there any difference between the hairpin you used when you
started this school and the one you are using now?
% What are these differences?

.
o

.
o

®,
X4

D>

3

*

Methodology

This study employs qualitative research methods. The data were
collected through observations and interviews.

During the study, randomly selected 15 first grade, 15 fifth grade and 15
eight grade female students’ hairpins were investigated and properties of
the hairpins were recorded. Students’ reasons to choose particular hairpins
were identified through interviews.

Findings and Results
I used qualitative methodology for this study. I observed first, fifth and
eight grade female students. My sample size was 45 people out of 270
students.

* Turkish Notary Association Elementary School, Age 12, e-mail: info@tnoterlerbirligi.k12.tr
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In general, pink was found to be the most preferred color. In addition,
attractive colors such as blue, sparkled yellow, cream and green were also
frequently used. Among all of them, majority of the hairpins with sparkle
were clear. Besides, I discovered that, as students get older, the colors and
shapes of the hairpins were becoming slightly simpler and the number of
hairpins used was increasing.

Results and Suggestions
As a result, I observed that hairpins used among first, fifth and eight
grade students were not that much different. Therefore, I concluded that
females enjoy using hairpins at all ages, and in general; they prefer dashy,
colorful and attractive hairpins.
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En Cok Sevilen Kitap Tiirii Hangisi?

Gozde Ulker*

Ciltli veya ciltsiz olarak bir araya getirilmis, basili veya yazili kagit
yapraklarin biitiintine kitap denir (TDK, 2008). Turkiye'de yaklasik on bir
milyon 6grenci egitime devam etmektedir (MEB, 2008). Bu nedenle kitap
okuyan en biiytik grubun ilkogretim 6grencileri oldugu soylenebilir.

Kitap bizim hayal diinyamizi ve sozciik dagarcigimizi gelistirir.
Tiirkiye'de kitap okuma orani gittikce azalmaktadir. Ornegin Tiirkiye'de
100 kisiden sadece 4-5 kisi kitap okuyor. Bu arastirmanin amaci en ¢ok
sevilen kitap ttrtinti belirleyip, okul kiitiiphanelerine daha ¢ok bu
kitaplardan koyup, okuma oranini artirmaktir.

Arastirma Sorulari
1. Tirkiye Noterler Birligi [lkogretim Okulu'ndaki 6-A smifinin en cok
sevdigi kitap tiirii nedir?
2. Turkiye Noterler Birligi ilkbgretim Okulu’ndaki 6-A smifinin
kiittiphanelere daha ¢ok bu kitaplardan konulmas: hakkindaki
diisiinceleri nelerdir?

Yontem
Bu arastirmanin verileri anket teknigi ile toplanmistir. Bu arastirmada
nicel arastirma teknigi kullamilmistir. Arastirmamn verileri arastirmacinin
katimcilara hazirladigl anket yoluyla toplanmistir. Bu arastirmaya 6-A
smifinin 6grencileri katilmistir. Bu grubu se¢gmemin nedeni kendi smifim
olmasidir.

Bulgular ve Yorumlar
Anketimi kendi smifim olan 6-A sinifi ile yaptim. Bu anketi toplam 38
kisiye uyguladim. Anket ti¢ sorudan olusuyor. Ankete baslarken kiz ve

* Ttirkiye Noterler Birligi Hk(‘jgretim Okulu, Yas 12, e-posta: info@tnoterlerbirligi.k12.tr
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erkek ayrmmimi kolay yapmak igin “cinsiyet ve yas” larimmi yazmalar igin
bosluklar ayirdim. Daha sonra asil sorulara gegtim.

flk sorum”En ¢ok sevdiginiz kitap tiirii hangisidir?” oldu. Bulgularima
gore en ¢ok sevilen kitap ttirti “macera” kitaplar: ¢ikti. Toplamda 11 kiz ve
11 erkek olmak tizere 22 kisi “macera” kitaplarin: tercih etti. Dordui kiz, tigii
erkek olmak {izere toplam yedi kisi komedi; bir kiz siir; bir erkek diistince
kitab1 ve tigii kiz, ikisi erkek olmak tizere toplam bes kisi fantastik kitaplar1
secti. Buradan da anlasildigy gibi birinci soruya ¢ogu 6grenci macera ve
dogatistii kitaplar1 okumayi ¢ok sevdigini belirtti.

Ikinci sorum ise “Bu kitap tiiriinii secme nedeniniz nedir?” oldu. Bu
soruda; 18 kiz ve 18 erkek olmak tiizere toplam 36 kisi “bu kitaplara kars1
ilgim oldugu i¢in” cevabini verdi. Iki kisi ise “bulma kolaylig1 nedeniyle bu
kitaplar1 aliyor ve okuyorum” cevabiu verdi. “Biitge sikintis1 nedeniyle
istedigim kitaplar1 alamiyorum” sikki i¢in de kimse isaretlemedi. Buradan
da anlasildig: tizere ¢ogu 6grenci okudugu kitaplar: severek ve isteyerek
okuyorlar.

Son soru ise; “Bu kitap tiiriinii secerken kimlerden etkilendiniz?”
sorusuydu. Bu soruya cevap olarak ise 17 erkek ve 18 kiz olmak tizere
toplam 35 kisi “Kimseden etkilenmedim.” cevabmi verdi. Buradan da
anlasildig1 gibi insanlar kitaplar1 kendi ilgilerine gore segiyorlar ve bunu
ankette de belirttiler. Bir erkek ogrenci “Ogretmenlerimden etkilendim.”
cevabini verdi ve iki erkek 6grenci “Arkadaslarimdan etkilendim.” cevabini
verdi.
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What Kind of Book is Most Liked?

Gozde Ulker*

A book is a whole group of printed or written pages brought together
with or without a binder (TDK, 2008). There are approximately eleven
million students in Turkey (MEB, 2008). That is why the biggest group of
readers is assumed to be students of primary education.

Books improve our imagination and enrich our vocabulary. However,
reading rates keep decreasing in Turkey. Only 4.5 people out of 100 read
books. The objective of this research is to identify the type of book that is
liked the most, and to increase the reading rate by including this type of
books in school libraries.

Research Questions
1. What type of book is liked the most in the class 6/A of Tiirkiye
Noterler Birligi Primary School?
2. What is the opinion of the class 6/A of Tiirkiye Noterler Birligi
Primary School on including this type of book in the school library?

Method
The data of this research have been gathered through questionnaires.
Quantitative research technique has been used. The data have been gathered
via the questionnaires which the researcher prepared for the participants.
Students of the class 6/ A have participated in the research. The reason why I
selected this class is that it is also my class.

Findings and Comments

I conducted my research with the class 6/A which is at the same time
my class. I applied the questionnaire to 38 students. The questionnaire
comprises of three questions. In order to identify genders, I left blanks in the
beginning, for them to write down their “gender and age” Later on, I
proceeded with other questions.

My first question is “What type of books do you like best?” The
findings indicate “adventure” books as the most liked ones. A total of 22

* Turkish Notary Association Elementary School, Age 12, e-mail: info@tnoterlerbirligi.k12.tr
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students, 11 girls and 11 boys said they preferred “adventure” books. A total
of seven students, four girls and three boys, declared comedy; one girl
declared poetry; one boy declared philosophy and a total of five students,
three girls and two boys declared fantasy books as their favorite type. As can
be observed from the answers to the first question, most of the students
answered that they liked adventure and supernatural books.

The second question was “Why do you prefer this kind of book?” A
total of 36 students, 18 girls and 18 boys answered “because I am interested
in such books.” Two students answered, “I buy and read these books
because they are easy to find.” The choice “I cannot buy the books I want
because I cannot afford them,” was not marked by anyone. This indicates
that most of the students buy and read the books they like.

The last question was; “Who influenced you in choosing this type of
books?” A total of 35 students, 17 boys and 18 girls answered “I was not
influenced by anyone.” This indicates that students select the books they
read freely, according to their interest which they also emphasized in the
questionnaire. One boy answered “I was influenced by my teacher,” and
two boys answered “I was influenced by my friends”.
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Goremediklerimizden

Utku Unalan®

Bircok sivil toplum kurulusu, devlet gibi organlarin “en biiyiik sorun”
diye tabir ettigi sorun kiiresel 1sitnmadr.

Ben kiiresel 1sinma igin on ti¢ yasinda bir gocuk olarak elimden
geldigi kadar miicadele ediyorum ve baskalarmin da bu miicadeleme
katilmasmi istiyorum. Aslinda kiiresel 1sinmay1 engellemenin bu kadar da
zor olmadigm diistintiyorum. Insan en azindan gevresini temiz tutarsa
kiiresel 1sinmayla miicadele etmis olur. Kiiresel 1sinmanin sonucunda
buzullarin eriyecegi, sicak su kaynaklarinin soguyacagi ve Ugtincii Buzul
Cagmin baslayacag bir gercektir. (National Geographich Channel Dergi,
2007). Iste bu gercegi gormek miicadelenin ilk asamasidar.

O zaman sapkamizi 6niimiize koyup bir kere daha diistinelim, ne
kaybederiz? Anlasildig1 {izere benim arastirma amacim insanlarin kiiresel
1smnma ile ilgili ne yaptiklar: ve ne yapmalar: gerektigidir.

Arastirma Sorusu
1. Insanlar kiiresel isinmay1 engellemek igin ne yapiyorlar?
2. Insanlar kiiresel 1sinmamin hangi sonuglara yol agacagin
distintiyorlar?

Yontem
Ben arastirmamda nitel arastirama yontemini kullandim. Arastirmamin
verilerini ~ gortisme yolu ile toplandim. Arastirma sorularim
yapilandirilmamis soru yontemi kullarularak hazirladim. Arastirma
verilerini, yaptigim goriismelerde hicbir sapma yapmadan, arastirma etigine
uygun bir sekilde degerlendirdim.

Bulgular ve Yorum
Goritismeyi yetiskin sayilan tam on bes kisiye uyguladim. Bu kisilere ilk
sordugum soru kiiresel 1sinma ile ilgili ne yaptiklar1 idi. Bunun karsisinda;

* Tuirkiye Noterler Birligi ilkogretim Okulu, Yas 12, e-posta: info@tnoterlerbirligi.k12.tr
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bir kisi arabasmda kursunsuz benzin kullandigini, dort kisi klimayi az
kullandigimi, yedi kisi 6zel araglar1 yerine toplu tasima araglarimm
kullandigmi ve dokuz kisi gevreyi kirletmedigini belirtmistir. Yani benim
goriisme yaptigim kisilerin hepsi kiiresel 1sinmay1 engellemek icin bir
sekilde girisimde bulunuyorlar.

Ardindan sordugum “cevrenizdekileri kiiresel 1sinma hakkinda
bilgilendiriyor musunuz” sorusuna ii¢ kisi “evet bilgilendiriyorum” derken
maalesef kalan on iki kisi “hayir bilgilendirmiyorum” cevabini vermistir.
Bunun sonucunda biiytik ¢ogunlugun cevrelerindekileri bilgilendirmedigi
sonucuna vardim.

Kiiresel 1smnmanin sonuglarmin ne olabilecegi sorusuna ¢ kisi
diinyanin sonu, alt1 kisi asir1 sicaklar, on tig¢ kisi susuzluk, bir kisi buzul ¢ag1
olarak yanit vermistir.

Ardindan sordugum soru ise kiiresel 1sitnmanin ne oldugu idi ama
genellikle aymi cevaplar1 aldim; bes kisi diinyanin siirekli 1sinmasi ve yedi
kisi susuzluk kalan alt1 kisi diinyanin sonu cevabini verdi

Sonra sordugum soru ise kiiresel 1ssnmanin nereden dgrenildigiydi ama
bunun cevabini herkes ayni1 verdi, yani televizyondan 6grendim.
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Things That We Can’t Percevive

Utku Unalan’

The issue which many non-governmental organizations and
Governments define as “the biggest problem” is global warming

As a child 13 years old, I contend with global warming and wish others
also to participate to this struggle. Actually I believe that averting global
warming would not be so difficult. If everybody maintains their habitats
clean, they will stand against global warming. It is a fact that as a result of
global warming glaciers will melt, hot springs will cool off and 34 Ice Age
will commence (National Geographic Channel Magazine, 2007). Being aware
of that is the first step of campaign.

Then we should think again about what we will loose. As you may

understand that the purpose of my research is to reveal what people are
doing about global warming and what should be done?

Research Subjects
1. What are people doing to prevent global warming?
2. What are the opinions of people on the results of global warming?

Method
I used qualitative method in this research. I collected research data
through interviews. I prepared a list of unstructured questions to collect
data. Results were analyzed without any intervention to answers by taking
care of ethical principles.

Findings and Results

I interviewed 15 adults. The first question that was asked was about
their efforts against global warming. One of them answered that he uses
unleaded fuel, four participants answered that they decreased the usage of
air-conditioner, seven participants replied that they are using means of
public transport instead of private car and nine participants answered that
they are not contaminating the environment. In other words all the
individuals interviewed declared that somehow they are doing something
against global warming.

* Turkish Notary Association Elementary School, Age 12, e-mail: info@tnoterlerbirligi.k12.tr
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For the question about building awareness around themselves, I got
three positive and twelve negative answers. Thus the great majority do
nothing to inform the people around themselves.

For the question about the results of global warming, three participants
answered as the end of the world, six participants answered as extreme
temperatures, thirteen answered as lack of water, drought and one
participant answered as ice age.

Then for the next question about the definition of global warming I got
almost the same answers; five people defined as continuous increase in
temperature, seven people defined as drought and 6 defined as the end of
world.

Last question was the source of information about global warming and
the answer was the same for all that was interviewed: TV
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9-10 Yas Grubundaki Cocuklar I¢in TV izlemenin
Sosyal Dogast: Kiigiik Olcekli Bir Arastirma

Simon Ward*

Giris

Bugtine kadar televizyon hakkinda pek ¢ok arastirma yapilmakla
birlikte bu arastirmalar genellikle ¢ocuklarmn televizyon izleme saatleri ve
cocuklarin izledikleri popiiler programlar hakkinda yogunlasmaktadir.
Fakat ben bu arastirmamda daha ¢ok ¢ocuklarin TV’de ne tiir programlar
izledigi ve nigin bu tiir programlar: tercih ettiginden ziyade ¢ocuklarin nasil
TV izledikleriyle ilgilendim. Bir baska deyisle, arastirmamda ¢ocuklarin TV
izlerken yanlarinda kimin olmasinu istedikleri, sessiz veya gtrtltiilii bir
cevrede TV izlemeyi isteyip istemedikleri, onlarin TV programlarina sosyal
olarak nasil tepkide bulunduklar1 ve bu programlar hakkinda ne kadar
diisiindiikleri ve konustuklarini arastirdim.

Arastirma Deseni

Bu bolumde yukarida ifade ettigim sorulara nasil cevap bulacagima
karar verdim ve bu amagla hazirlanacak bir anketin en iyi yol olacagmi
diisiindtim. Danmismanimin yardimiyla anketin farkli tiirleri oldugunu ve
anket tasarlama stirecindeki giicliikleri 6grendim. Katilimcilara yeterli
secenek sunabilen tiirde sorular sormam gerektigini biliyordum fakat yine
de bu sorular gruplamalar yapmama ve ortak temalar1 gorebilmeme firsat
vermeliydi.

Cocuklar anketi doldururken ve ankette yer alan kisisel sorulara cevap
verirken nasil hissedecekleri hakkinda dikkatli bir sekilde diisiindiim.
Anketin kimseyi sinirlendirmesini ya da kendilerini mahqup duruma
disiirebilecek bilgiler verdikleri hissini yaratmasin istemedim. Bu nedenle
anketlere isim yazilmasmi istemedim; sadece cinsiyet ve yas yazilmasinm
yeterli gordiim. Sorularmn acik ve hazirladigim olcekte yer alan cevap
kategorilerinin uygun olup olmadigmi anlamak icin kiigtik bir 6grenci

* Aragtirmaci Cocuklar Merkezi-ingiltere, Yas 10, e-posta: childrens-research-centre@open.ac.uk
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grubuna 6n uygulama yaptim ve danismanimmn bu konuda yardimim
aldim. Daha sonra gelen yorumlara gore anketimi diizenledim ve sonra
anketime son seklini verdim.

Verilerin Toplanmasi
Okulumda bulunan {i¢ tane besinci yil sinifina ne yapmak istedigimi
acikladim, anketimi doldurup dolduramayacaklarini sordum. Ogrencilerin
tamaminim anketi doldurmaktan mutlu olacag ortadaydi. Ogretmenler
yardima ihtiyac¢ duyan kisilere sorular1 okuyabilecegimi soyledi. Sonugta 75
kisi verdigim anketi tamamladi. Baz1 6grenciler sinifta yoktu.

Bulgular
Tum anketleri geri aldigimda yaptigim ilk sey, her bir sorunun tek tek
cetelesini yapmak oldu. Boylece verileri siiflandirip tablo haline getirdim.
Daha sonra danismanim bana bunlari grafik haline doniistiirmemde yardim
etti. Hazirladigim bu grafikler sonuglari yorumlamami kolaylastirdi.
Grafikler 1'den 8’e kadar asagida sunulmustur.

TV access

100

%

TVsetin own bedroom satellite or digital

Myvs [ 1no

Sekil 1. Cocuklarin TV’ye erisimi
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Some opinions about TV.....
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Sekil 2. Cocuklarin TV hakkindaki goriisleri

When | watch TV it's ...
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Sekil 3. Cocuklar TV’yi kiminle izlemek istiyor?
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| like to watch TV with......
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noisy people quiet people no interruptions

Il strongly agree [ agree
E disagree strongly disagree

Sekil 4. cocuklar nasil bir ortamda TV izlemek istiyor?

After watching a programme | like to...
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Sekil 5. Cocuklar bir TV programi izledikten sonra ne yapmay1 seviyor?
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Sekil 6. Cocuklarin ne kadar1 TV programi hakkinda konusmaktan
zevk duyuyor?

I like talking about ...

%

soaps comedy children's TV documentaries films

Il strongly agree [ agree
E disagree strongly disagree

Sekil 7. Cocuklarin hakkinda konusmaktan zevk aldiklar1 TV
programlarinin tiirleri
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How often do you talk about TV?
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Il Series 1

Sekil 8. Cocuklar ne kadar siklikla TV programlar1 hakkinda konusur?

Analiz

Cocuklarm pek cogu cok cesitli televizyon programlarina ulasma olanagmna
sahiptir ¢tinkii onlarm pek ¢ogunun odalarinda bir televizyon vardwr. Bu durum
onlarin istedikleri zaman (sabahlari, okuldan geldiklerinde, yatmadan ¢nce, gece
gec saatlerde) televizyon izleyebildiklerini gosterir. Eger cocuklar kendi
odalarmda bir televizyonu sahiplerse, onlarmn aileleri tarafindan kontrol edilme
olasiiklar1 daha azdir ve uygun olmayan programlar: izleyebilirler. Aym
zamanda ¢ocuklarin tek basma TV izleme olasiliklart daha fazladir ve boylece
izledikleri sey hakkinda konusamazlar. Sekil 7'ye baktigimmzda gocuklarm
izledikleri programlar hakkinda konusmay1 bir hayli sevdiklerini sdyleyebiliriz.

Cocuklarin yaklasik olarak {icte ikisi evlerinde dijital TV ya da uyduya
sahiptir. Bu ytizden de onlar favori programlarin siklikla izleyebilmekte ve
cok cesitli tiirdeki programlar1 gorebilmektedirler.

Sekil 2 ve sekil 4 incelendiginde, grafiklerin ifade ettigi seyler konusunda
farkhi dustincelerin oldugu goriilmektedir. Cocuklarin yaklasik olarak %851
guriltilti kisilerle TV izlemeyi sevmediklerini ve yaklasik %82'si de ara
vermeksizin TV izlemeyi sevdiklerini ve %54'ti ise TV izleme sirasinda
konusmay1 sevdigini ifade etmislerdir. Bu durum onlarm program hakkinda
programu birlikte izledikleri kisilerin degil bizzat kendilerinin konusmasmndan
hoslandiklar1 anlamma geliyor. Baska konular hakkinda konusmadiklar1 ya da
cok girtiltii yaparak dikkatlerini dagitmadiklar1 stirece insanlarin program
hakkindaki konusmalarindan rahatsizlik duymuyorlar.

Cocuklarm yarisimdan fazlasi, TV izlemenin onlarin en sevdikleri bos zaman
aktivitesi olmadigini soylemistir. Bu durum, onlarin yapmaktan daha ok
hoslandiklar1 bagka ilgi ve hobilerinin oldugu anlamma gelmektedir. Buna
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ragmen TV izlemek agik¢a cocuklar icin onemlidir ctinkii ¢ocuklarm %84’
“TV’den nefret ederim” maddesine kesinlikle katilmadiklarini ifade etmiglerdir.

Sekil 3'teki ilk iki stitun birlikte ele alindiginda (her zaman ve
zamanimin ¢ogu), cocuklarin yaptiklar: en yaygin sey, kardesleri ile beraber
TV izlemektir. Ardindan kendi baslarina TV izlemeleri gelir, daha sonrada
aileleri ile birlikte izlediklerini gorebiliriz. Bu ¢ok sasirtict bir durum
degildir, ctinkii okulun oldugu hafta boyunca bu yastaki ¢ocuklarin pek
¢ogu bos zamanlarmin ¢ogunlugunu arkadaslari ile degil, evde aileleri ile
birlikte gecirirler. Cocuklarin %63’'ti nadiren arkadaslar1 ile birlikte TV
izlerler ve bu durum cocuklarin arkadaslar ile bulusmak icin hafta sonlar:
daha fazla serbest zamana sahip oldugunu gostermektedir.

Kahvalti1 ederken TV izlemek hakkindaki boliime baktigimizda, ilging
bir durum karsimiza ¢ikmaktadir. Ciinkii en ¢ok isaretlenen secenekler, ya
her zaman ya da hicbir zaman secenekleridir. Bu durum ailelerin kahvalt1
zamaninda ¢ocuklarmnin TV izleyip izlemedigi hakkinda kesin bir fikre sahip
olmasi gerektigini gosterir. Diger yemek zamanlarinda da TV izlemek
hakkinda bir fikre sahip olmak i¢in bir arastirma yapmak yararl olacaktir.

Sekil 5'teki sonuglar, ¢cocuklarin %80inin izledikleri TV programlarini
unutmay1 sevmediklerini ve yaklasik %82’sinin de izledikleri bir program
hakkinda diistinmeye devam etmeyi sevdikleri konusunda tutarlilik
gostermektedir. Ayni sekli inceledigimizde, cocuklar izledikleri TV
programlar1 hakkinda aileleriyle konusmaktansa arkadaslariyla konusmay
tercih ederler. Ciinkii aileler ve ¢ocuklarin ilgisini ayn1 programlar ¢ekemez
veya onlar arkadaslariyla aym seyi distintirlerken, aileler olaylara
cocuklarin bakis agisindan yaklasamazlar.

Sekil 6 incelendiginde ¢ocuklarin biiytik bir cogunlugu bezen izledikleri
programlar hakkinda konusmayi severler. Bu durum aym zamanda
programlar1 kiminle izlediklerini ifade etse de filmler, {izerinde konusmak
icin gok popular konular iken, (%87) belgeseller degildir. (%31). Ciinkii daha
onceden de bilindigi gibi ¢ocuklar TV programlar1 hakkinda aileleriyle
konusmaktansa arkadaslariyla konusmayzi tercih ederler.

Cocuklar igin en gigli egilim, TV programlar1 hakkinda
konusmamaktir. (TV programlari hakkinda konusmay1 sevmeyen ¢ocuklarmn
sayisl, programlar hakkinda konusmayi seven cocuklarin sayisindan
fazladir.) Bu durum, TV'nin ¢ocuklar1 daha ¢ok iletisim kurmaya
cesaretlendirmedigi fikrini destekledigini gosterir.

Sekil 6 ve sekil 8 karsilastrildiginda, ¢ocuklarm %86'stun TV hakkinda
bazen veya siklikla konustuklarmi fakat sadece %75inin TV hakkinda
konusmaktan zevk aldigin sdyledigini gormek oldukga sasirticidir. Cocuklar TV
hakkinda birisi ile konustuklarmda, kendilerini konustuklar1 kisiye cevap vermek
zorunda hissedebilirler. Bu nedenle onlar eger karsilarndaki kisiye bir sey
soyleyemezler de ve sessiz kalirlarsa kendilerini aptal hissederler.
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Sonuclar

Sonug olarak, TV izlemenin sosyal yénii pek cok farkli seyden etkilenir. lk
olarak pek ¢ok cocuk kendi odasmda TV izler fakat program bittikten sonra
program hakkinda konusamaz. Cocuklar baskalar1 ile TV izlerken, bazilar
program hakkinda tartismaktan hoslanirken, ¢ocuklarmn ¢ogu ara vermeksizin
sessiz bir ortamda TV izlemeyi severler. izledikleri programlar hakkinda
tarismay1 seven ¢ocuklarm sayisi, izledikleri programlarm tiiriine ve kiminle
izlediklerine baghdir. TV izlemek cocuklar i¢in 6nemli olmasma ragmen,
cocuklarin pek gogu farkl ilgilere sahiptir ve pek ¢ok ¢ocuk TV izlemenin onlar
icin bir bos zaman aktivitesi olmadigimn soyler.

Sonugta, TV izlemek cocuklarin akranlariyla iletisim kurmalari igin
onlar1 cesaretlendirir ¢linkii onlar1 benzer programlar izlemeye yoneltir ve
onlara hakkinda konusulacak bir seyler saglar. Bu durum cocuklarmn
aileleriyle daha az zaman gecirmelerine neden olur ¢iinki ailelerin ve
cocuklarin farkli programlar ilgilerini ceker ve TV izlemek ¢ocuklarin baska
seyler hakkinda aileleriyle konusacaklar: zamanin harcanmasina neden olur.
Anketten elde elden sonuglar bazi tiirdeki programlarin cocuklar:
konusmaya cesaretlendirdigini (filmler ve komedi) gostermistir ve ben de
okul bahgesinde konustugum ¢ocuklardan edindigin izlenimlerle bu sonuca
katildigimi soyleyebilirim.

Genel olarak, arastirmanin sonuglar1 bekledigim sekilde ortaya ¢ikt fakat bir
veya iki tane beni sasirtan durum oldu; 6rnegin kendi odasinda TV’ye sahip olan
kisilerin sayist ve bu durumun ¢ocuklarn TV hakkinda ne kadar konustuklarim
etkileyip etkilemedigini ayrintih bir sekilde gormek icin 6rnegin onlarm kendi
baglarma TV izlemeye ne kadar zaman ayirdiklari ve aileleriyle beraber TV
izlemeye ne kadar zaman ayirdiklar: sorarak

Eger tekrar bir arastirma yapsaydim, sorularin bir kismini degistirdim
ornegin dizi\ belgesel hakkindaki sorulari iki kisma bolerdim:

TV'de dizi izlemeyi severim ve izledigim diziler hakkinda konusmay1
severim.

13. ve 14. sorular1 da degistirirdim boylece genel olarak TV izlemekten
daha az ya da daha cok sosyal ve aktif olup olmadiklarmi bulmak igin
karsilastirilabilir cevaplara ve bos zaman aktiviteleriyle ilgili ek bir soruya
sahip olurdum. Daha ¢ok o6grenciye anketi uygulardim ve onlarmn ne
hissettiklerini 6grenmek i¢in c¢ocuklarla kiiciik grup tartismalar:
yuritirdim ve boylece daha ayrintili bakis agilarina sahip olurdum.
Boylece ankete topladigim bilgiye elde ettigim bu bilgiyi eklerdim.
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The social nature of TV viewing in
9-10year-olds: a small-scale investigation

Simon Ward®

Introduction
Lots of other people have done research about TV but this is often about
popular programmes and hours that children watch. But I was more
interested in how children watch TV rather than what or why. In other
words, who they like to be with when they watch TV, whether they like to
watch in a noisy or quiet environment, how they react socially to the
programmes and how much they think and talk about them.

Design

I had to decide how I was going to find the answers to these questions
and thought that a questionnaire would be the best option. I had been
learning about different types of questionnaires and some of the difficulties
in designing them with my supervisor. I knew that I needed to ask the kind
of questions that would give them enough choices but still enable me to
group them so that I'd be able to see if there were any patterns. I thought
carefully about how they would feel when they filled in the questionnaire
and about their privacy. I didn’t want the questionnaire to upset anyone or
make them feel they were giving away embarrassing information. Because
of this, I made the questionnaire anonymous, and just asked them to give
their gender and age. My supervisor helped me to get the questionnaire how
I wanted it and then I piloted it with a small group of children to find out if
the questions were clear and the response scales were suitable. I amended
the questionnaire according to their comments. I then had my final version.

Collecting the Data
I explained what I was trying to do to the three Year 5 classes in my
school and asked if they would be prepared to fill in my questionnaire.
Everyone seemed happy to do this and the teachers offered to read the
questions to anyone who needed help. I got 75 completed questionnaires
(some children were absent).

* Children's Research Centre-UK, Age 10, e-posta: childrens-research-centre@open.ac.uk
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The findings
When I got all the questionnaires back the first thing I did was a tally on
each question so that I could start to sort the data onto a spreadsheet. My
supervisor helped me convert these into graphs. This made it much easier to
interpret the results. The graphs are presented in figures 1 to 8 below.

TV access

%

TVsetin own bedroom satellite or digital

Mlys [ Ino

Figure 1 Children’s access to TV



Egitim Aragtirmalari | 149

Some opinions about TV.....
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Figure 2 Children’s opinions about TV
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Figure 3 Who children like to watch TV with
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| like to watch TV with......
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Figure 4 Conditions in which children like to watch TV

After watching a programme | like to...

100

90

80

70

60

%

forget about it think about it talk with friends talk with family

Il strongly agree I agree
E disagree strongly disagree

Figure 5 What children like to do after watching a TV programme
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Figure 6 How much children enjoy talking about TV programmes
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Figure 7 Kinds of TV that children like to talk about
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How often do you talk about TV?
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Figure 8 How often children talk about TV programmes

Analysis

Lots of children have access to a wide range of TV programmes because
many of them have a television in their own bedroom (see figure 1). This
may mean they are able to watch it anytime - first thing in the morning,
when they come home from school, at bedtime and late at night. If children
have a TV in their bedroom, they are less likely to be supervised by their
parents and may watch unsuitable programmes. Also children are more
likely to watch TV alone and so not talk about what they have watched
immediately afterward. Having said that, we can tell from figure 7 that
children quite like talking about programmes they have watched.

Nearly two thirds of children have satellite or digital TV in their homes,
so they may be able to watch their favourite programmes more often, and
see a wider variety of programmes.

Looking at figures 2 and 4 there seems to be a disagreement in what the
graphs are showing. About 85% of children don’t like watching TV with
noisy people and about 82% of children like watching TV without any
interruptions but about 54% of children like talking whilst watching TV.
This means either that they only like it when they themselves are talking
about the programme and not other people they are watching with, or more
likely, they don’t mind people talking about the programme as long as they
don’t distract them from it by making a lot of noise or talking about
something else.
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More than half the children said that watching TV was not their
favourite leisure activity, which means that they have other interests and
hobbies that they enjoy more. However watching TV is obviously important
to children because 84% strongly disagreed with the statement ‘I hate TV".

If we add together the first two columns (always and most of the time) in figure
3 we find that the most common thing is for children to watch TV with their
siblings, closely followed by watching on their own and then with parents. This is
not really surprising because during the school week I would expect that most
children of this age would spend the majority of their spare time at home with
their family and not with friends. 63% of children watch TV with their friends
occasionally and this could be explained by weekends when children have more
free time to meet with their friends.

Looking at the section about watching TV whilst eating breakfast, it is
interesting that the largest responses are opposites - either ‘always’ or ‘never’
rather than more of a spread across the categories. This suggests that families have
fairly definite views about whether they should watch TV at breakfast time. It
would be useful to investigate this further to find out whether this was also the
picture about watching TV during evening meal times.

The results in figure 5 are consistent in that 80% of children don’t like to
forget about TV programmes they have watched and almost the same
number (82%) say they like to carry on thinking about a programme they
have watched. From the same figure we can tell that children prefer talking
with friends about TV programmes they have watched than talking to their
family, This may be because their parents wouldn’t be interested in the same
programmes or may not see them from the same point of view as their
children, whereas their friends would be on the same wavelength.

From figure 6 we can tell that the majority of children like talking about
programmes sometimes. Films are very popular subjects for conversation
(87% like talking about them) whereas documentaries are not (only 31%)
although this might also reflect who they have been watching the
programmes with because we have already found out that children prefer to
talk about TV programmes with their friends than with their parents.

The stronger trend is for children not to talk about programmes (the
number of children who don’t like talking about TV programmes much, is
greater than those who like talking about programmes a lot). This seems to
support the idea that TV does not encourage more communication.

Comparing figures 6 and 8 it is interesting to see that 86% of children
say they sometimes or often talk about TV but only 75% say they enjoy
talking about TV. They may feel they have to respond when someone talks
to them about TV because they feel silly if they haven't got something to say,
even if they would rather keep quiet.
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Conclusions

In conclusion I think that the social aspects of TV watching are affected
by many different things. Firstly, many children watch TV in their own
room, which might encourage them to watch TV more, but make it less
likely that they will communicate during the programme or talk about it
immediately afterwards. When children do watch TV with others, some like
to discuss the programme while it is still going on, but most like to watch in
a quiet environment, without interruption. How much children like to
discuss programmes they have watched, depends partly on what kind of
programme it was and partly who they were watching it with. Although
watching TV is important to children, most of them have other interests and
many children say that watching TV is not their favourite activity.

Overall, watching TV encourages children to communicate with their
peers, because it gives them something to talk about and they tend to watch
similar programmes. It might make children spend less time talking to their
parents because they are interested in different programmes and watching
TV takes up time they might have used in talking to their parents about
other things. The evidence from the questionnaire suggests that some kind
of programmes encourage children to talk more (e.g. films and comedy) and
I think this agrees with my experience listening to children talk in the school
playground.

In general, the results of the survey were what I expected, but there
were one or two surprising things, for example the number of children who
had a TV in their bedroom and this is an area I could follow up in later
research to see in more detail whether this affects how much they talk about
TV, for example by asking how much time they watch their own TV and
how much time they watch the family TV.

If I were doing the research again, I might change some of the questions,
for example I would probably divide the question on soaps/documentaries
etc into two parts:

I like watching soaps on TV and

I like talking about soaps I have watched.

I would probably also change question 13 and 14 so that they have
comparable responses and possibly add a question about their other leisure
interest, to find out whether they are generally more or less active and social
than watching TV. I would probably give the questionnaire to more
children, to get more results to compare and I might also conduct some
small group discussions with children to get their feelings and views in a bit
more detail. This would add to the information I got from the questionnaire.
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Structured abstract (min. 300- max.400 words length)
Keywords (in English, min. four-max. six)
Main text
References
Main Title in Turkish (max. 12 words
Extended structured abstract (min.750-max.1000 words length in Turkish)
Keywords (in Turkish, min. four-max. six)
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